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CHAIRMAN’S REMARKS

First of all, T would like to address
my best wishes for the new year to
all IAEDE membera from all parts
of the world. T am sure that all of
yiou {families, friends or
professionals) will do your best to
imprave the quality of hife of the
deafhlind poople Lo whom yoo are
related.

[ would alao like to tell the
deafblind persons who beleng to our
association as well as to afl the
ather ones that TAEDE will gooon
pupporting all the setions aimed at
making their nesds met and their
initiatives encouraged and
implemented.

Our next Exeeutive Meeting will
taloe place in Poland thanks to the
very officient help of our Polish
colleapues. This meeting will be an
necasion for us to exchange about
the many events, nebions and
prijects which are taking place all
over the world,

During the two daye before the
Executive Mecting, s avmposmam
will address the problem of mental
illness in deafblind people, a

question we all come across,
althrugh there has been very little
pitention given to it during our
previous meetings or conferences, |
am sure that these two daye will be
an-ocosion to improve the
awarenses and the gquality of
intervention concerning this very
spaific bople,

Chur next years will be very
Epanish, sinco the world conference
will take place in Argenting in 19895
and the European conference in
Bpain in 1997, Please, do your best
to lewrn Spanish if you want to fully
profit from these twa events, Mo
doubt the quality of the seientific
conbont will paqual the quality of the
social evente which will surely be of
high standard, knowing the
(rgANISETE,

My Last words will be for the
IAEDH secretarint which,
ineenepicuously, type, look after the
money, keep the bodlks, answer the
phone, edit our newsletier, dispatch
the information, prepara the
meetings ..., in a word work hard
for the benafit of our crgamisation
and for deafblind people. Omn behalf
of TAEDB I wonld like to express
our gratitude for the good job they
are accomplishing, making possible
the amazing development of the
activities carried out by our ever
growing network

Jacgues Sourian

This edition of Deafblind Education
includes the two fnal papers from
the seminar held in Boston, USA in
April 1998 on the topic of quality of
Tife for congenitally dosfblind
people.

Another symposium i3 being held
in April 1884 in Bydgoszer, Poland
011 the topic ‘Behaviour and
Porzonality Difficulties Approaches
in Care and Services for Deafhlind
People’. This will result in some
very interesting papers on perhaps
controversial topics - for example
‘Omly man Ostrich ia Against Drugsia
the title of 0 plenary seagion - which
T hope we will be abls to cover in
later editions of Deafblind
Education. Workehop togics
planned are ‘Autizm and
Treafblindnees - Helation or
Mislobelling', Trepression and
Reaction in Congenitally Deafblind
Persons’, “Sexuality - Our or Their
Problem’ and ‘Self-Aboaive and
Aggresaive Behaviour, Different
Approaches in Treatment’,

The European Conference in
Burnmer 1993 in Potedam, Germany
was very successful, T was a
member of the Programme
Committes and it was a very
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sitisfactory experionce to gee our
ideas come b fruition, One of the
highlights for many people was the
plenary presentation by Daniel
Alvarez Reves Dandel is himself
deafblind and is the Counsellor o
Deafblind Affaira at the
Chganizacion Macional de Ciegos,
Spain. A short version of his paper
‘Acress to Context: A bagic need for
deafblind people’ is included in this
Deéafblind Eduention”.

Other recent activity in Europe
has included a meating of the
European Usher Syndrome Study
Group and publication of
procepdings. The committes on
Acquired Deatblindness in
Adulthood iz contimuing its work
with a seminar in March 1094, The
sub-commities on Staff
Development is also continuing and
will be helping develop the newly
formad Edropean Coordinating Unit
for Deafblind Services.

There is a0 much happening at
the moment often in difficult
pireumstances. At Potedom a
workshop on the major
developroents in the Ciech Republic
indicated the importance of sharing
Information snd materiala. T hope
that Deafblind Education wall be
uead as a toal for the further
development of quality education
and services for deafblind children
and adults around the world. I look
forward 1o receiving your
pontributions b help make this
happen.

Malcolm Matthews



Music Research
Project - Norway
1992/93

[ was conducting o Music Research
Project at the *Aks Hjemmet for
Diovee” {AES}H{Home for Deafl, in the
amall village of Andebu in Noreay,
for o peniod of & year (Ang 1962 -
June 1993), The stadents were
deathlind and deal multply
handicapped. My priorty wis b see
how music cocld Gesiat them to
relis and engoy & Mew Musical
Experience’, using & specially
purpase built Music-Floor'.

I'was working with 14 children
and three adults who had & broad
range of disghilities including
autiam, brain demage and
denfhlindnass, The technigques uaing
*Touch, Communication, Relaxation
using Music and Movement’
(TCEM) appeared toassist the
piudents to feel more relexed and to
respond positively to the dilferent
etvies of music. More importantly
they were able w enjoy the
experience of feoling the vibrations
through a "Music-Floor”

The centra had s specially
purpase bailt Muosic-Floor', which
el 2 music hi-0 centre linked
through the floor, This ncluded the
uge of @ keybeard and microphione
through the Music-Floor', The
vibrations from the music appeared
torelax the students” bodies and
made them feel more confident n
being able t move around . It
appeared to assist some students in
their dally living ekills; a8 in one case
# boy waes able to control his todlet
much better at regular times becavss
hig bidy became more relayed

This was a joint project with the
Special Teachers at the achool who
became getively invoboad and were
able to nae the “TCRM' technmigues
within their own teaching
prviranmment. The Music Research
Progect identified the Biyles of Musie'
applicable to use with deafblind and
diepf multiply handicapped students.
A report was produced for ARS which
identified various technigques one can
nse and dentified methods of
applving ‘Sound and Ehythme" for
thizse types of students.

A condensed version of this
report is currently being prepared
for future publication, If anyone is
interested pleass concact Ruse
Palmer at the following addresa:

Music Hesearch Project - Norway,
RPL Associates,

30 Critchfield Road, 0ld Bosham,
Chichester, Wost Sussex P18
AEH, England. Tel: (0243) 5TZH63,
Price £4 (add £1 p&pl

Russ Palmer

Tanzanis is one of the thres sster
countries of Bast Africa. In the
Houth 1t bardered by Malawi,
Mozambique and Eambia. Ugnnda
and Kenya are on the Morthern part
while lake Victorin, Borundi,
Rwanda and Zalve are found on the
Western part, On the Exstern copst
ligs the Indian Ceean.

Tt hms o populntion of about 30
million penple of which ten peroent
14 million people) are dizabled.

In ganeral, the situstion of
deafblind people in Teanzania s very
dispppointing due to the fact that
until now thers was oo programme
whatsrver ssiablished to cater for
tham. Thay nee the ponrest of the
puar, maoet illiterate, ipnored,
neglected and jobless.

National Committes

It wasz in the light of such an
appalling situktion that & call was -
made to establish an organ which
wiild be involved in the provision of
gervices for the deafblind people.
Therefors the Tunzanin National
Cornpiities for the Deafblind was
born in Febroary 1393 as s brain
child of the two semirars held in
Eenya and Ugsnda to discuss issues
pertaining to deafhlind peopla in
East Africa,

This i= & Committes of its own
kind which expresses conlinuing
concern for the rights of tha
denalblind people, in which case it
acts as A pressure group o draw the
attention of the Government and
other interested parties to the plight
of deafblind people. The Committes
aimia ot promobing employment,
technical sesistanes, provention of
denfblindness and any ofler aapeets
that might be impartant for the well
being of deafhlind pacple.

T start with, the rauin focus has
been on children, although the sim is
nlso to tuke into account the adults
depending on the progress of the

for deafblind people; the Committes
has tried b0 prepare o plan of action
that stands as a pilot project in Dor
ei Builaam sty whose evaluntion will
determing the fubars sibeation. This
pilot progeect 8 worth Tehs
41,081,600 in total or equivalent to
(US dallars} 1174065714, However,
the implementstion ls peb to take off
due. to Inck of fonds,

Some of the major problems the
Committee foces ore;

* Firstly; the pbsence of & building,
bath for the Committes Office and
for the Unit.

» Secondly: & lack of transport, This
makes it difficult for the
Committes Sacretary who s n
blind per=on to reach the already
identified deafblind children ns
they Hive far from ong gnother,
More often than nat this Sscretary
hia toogo on foot from effice ta
office in an abtempd L0 adyoosile the
activities of the Committao

= Therdly; lack of funds in general
The Commities st fir has oo fumds
at nll All Committes plang have
remnined juet n mers dream and
wizhiul thinking, Thers is noe office
pquipmant, such nn fypewriters,
filing cabinets, tables, chairs,
talephone services, computers, fax
and the like, Hence, the Committon
frces n serious communlsation
block. The Committes has
therefore failed to recruit By
parsmnne] for its various plans.
Al this juncture may 1 pleass make
an appeal for international suppart
of whatever kind; financial,
oquipment, advice or other. [ hops
that having learmed of the real
situution thot dealblind peeple are
facing in Tanzania, and of the
difficuliies that hit the Tanzanis
Mational Committee for the
Digafhlingd In itz efforts to render 8
service for the people so concerned;
vou will sympathaticslly respond to
pazr ey, Bemember deafbling people
are full humnm boings just like you
and me. They have feelings amd
wizhes that need recogmition and
ACCEPLATICE.

Lastly the Commities wishas to
express its inner folt thanks for those
who in one way or another feel the
call to support the Tanzania Mational
Commmittes for the Deafblind, either
minterinlly or morally,

The Tanrania Mational
Commities for the Deafblind

£661 saquazag - Anp
UIRaNDg puklineg



Deafblind Eduecation
July - December 1993

Cordoba 95

Tt wss about 10pm when Graceela
and I left tho hoted to go out for an
evening meal. We walked through
the stroets in the centre of Cordoba
to the restaurant, Even during the
copler months of July and August it
iz delightful to stroll through the
pedestrian ares. The old streets are
full of shope selling quality leather
shoea, stylish clothes, eolourful
knitwenr, silverware and local
wooden eraft objects. Food stores
hoave appetising displays of oils,
eauces, meats and choeolates. There
are many cafes and restaorants, for
Cordoba is a regional capital but
alan a tourist centre attracting
visitors from many parts of Latin
America,

The restaurant was a large rooim
with high ceiling, Tt didn’t open
unthl #pm — Argentineans tend to
gat late in the evening — bat by
10030 waa full of noise, Families of
sarven or eight people were
dizscossing, langhing and
enthusiastically attacking large
plates of food. At ancther table, a
young eouple both dressed casually
tut elogantly in white gillk shirts,
were enjoying bowls of coleurful ice
gremim with rich sances. Four older
people, woll known to the
reataurant owner, wore tasting the
Ipeal ped wine — far nicer than the
drink they export. They were
dressed formally, in suits and ties
with both women wearing
embraddered dressas with more than
a hint of sparkle on them. The
musie was Bpanish, the atmosphers
Mediterranean, but the food was
Argentinean. And the peopls,
although of Spanish descent, were
proud of their wamn identity and the
history of that region of South
Amerten. What seemed common to
everyone wae enjoyment. You felt
that if an exeuse could be found,
people would get up and dance. Life
was mennt b be enjoyed.

We met some friends, ordered
several bottles of wine amd then
went into the cocking area to look at
the meats for our main coaTse,
There were enormous portions of
really high guality mest -
vegetnriang are catered for although
the national enthugiasm for eating
ig really based on a love of the
guperh quality mesta, This
regtaurant had a cantral barbecos
at which you could select the pinces
vou wanted which would then be
cooked to vour order. The staff, whao
willingly epoke Enghsh, were koen
to ensure you had all the

information you needed to mnke
choices. Precisely what part of the
pnimals were being offered, which
sauces woiald complement the
flavonr begt. To the Englich eater it
was rather more explicit then
expected,

I was in Cordeba for o mecting
ahout the IAEDE Conference in
1985, Graciela lives in Cordaba,
warks for the Hiltenw'Perkins
Programme and is chair of the
programme commities. She had
picked me up from the botel after
we had put in g full day of mestings
and visits, We had apent some tima
at the university where the
conference will be hald. The eampus
is quite new with plenty of rooms
for workshopa as well as n lerge
central hall and dining room.

Jast along the road from the
university is the Helen Kellor
Behool for the Deafblind. Graciela
has an affice there and Lucia
Ficcionne, chair of the conference
vommittes, ie the headtepcher,
There has alresdy been a lot of
discuzsion between them and the
amiversity stafl. The university has
haosted large conferences before but
they see this as rather a specisl
project which reflects well an their
town. They want to do the best for
the School, of which the town is
proud, end for the visitors who will
judge the region by their effisiency
and welcome

The programme commities has
met twice and made all the major
decisiona on conferonce format and
content. Plenary esssion spenkers
have been confirmed; themes for the
workahop seasions have been
agresd; a timetahle for
anneuncements and call for papers
hag been finalised; a bodget has
been drawn up and sponssrship
targets set. The main themes were
announced in September 1993 and
are strategies for integration; rmalti-
disciplinary approaches; recreation,
play and leisure programmes;
adaptation of the environment and
materials. A call for papers on thess
thomes will be sent mat in
September of this yesr. One day of
the conference will form a hreak-
out day’ when we will hold &
number of mini-conferences.
Participants can choose one topio to
explore in depth for the whale day.
We now have experts in each of the
topica who have agreed to put
bogether & programme,

Back in the restaurant we
dizcusa the sorial programme. Some

The 11th Weorld
Conference of

will be held in
Cordoba, Argentina
on 9-14 July 1995.

Full details will be
announced in

September 1994,

Seerelarial Office:

Graciela Ferioli
o/n HiltonsPorkins Program
Perking School for the Blind
Watertown
MASS 02172
U'sA

time during the day was spent
vigiting local places of micrest and
talking with citv efficials. A
reception in the town hall with the
leeal band seems likely and an apen
gir barbocup would be poasible, The
bown, an the edge of the Prmpas, is
eurrounded by countryeide with
rivers, weterfalls and lakea. A coach
trip round part of this weonalel b
appreciated = the talk turns to
visitors that have been taken round
and what they found interesting.

Many participants will come
from overseas but a number are
expected from Latin America. The
growth in services for the deafblind
has bean remarkable. In the past
pight vears, six new schools have
ppened up, stall training was been
carried out end o support network
estnblished. The presence of the
conference should help the
development of those sorvices and 18
a marvellous opportunity for staff
and managers to find out more. We
talk a Tittle about the needs of those
participants to make sure they can
b met alongaide thoss of more
experienced professionala.

I notice Lucia’s shoulders
moving, The music has changed;
thiz is clearly for demwing te. I don't
balieve an Engliahman is made to
move to these thythma — certaindy
nob this Englishman, Bat Locis is
already standing up and reaching to
me acroes the table, She asks, “Are
you good at thia? I hope sol' Oh well,
there's still enough time left to
practice. See vou there in July 1805

Tony Best



Access 1o Context
A basic need for

deafblind people

Daniel Alvarez Reyves, Organicazion de Ciegos, Spain.

The access of a deafhlind person
to the “real” context, to the
world which surrounds him'her,
is determined by hisher ahility
and expertise in overcoming the
harriers and voids ereated by
lnck of sight and hearing,

This characteristic of a lack
of immediate connection with
the environment and the need
Lo use the sense of touch in
order to receive information
and communicate makes
deafblindness a single disability
which cannot be contemplated
s the sum of e

From this, the need arises for
speeific strategios, tochniqoes
and gquality services, both in the
education of deafblind children
and in assisting adults who
have hecome deafhlind to adapi
to their new sitontion. We muost
first of all learn and understand
the context,

The role played by those
close Lo us, by the professionals
working with us, and general
soclal acceptance are funda-
memtal: we deafblind are not in
a position to undertake, on our
own, the task of building

hridges between the limits of
our poreeption and the outside
world, and we reguire the
support of all,

I'would now like to explain
snmie of the most serious diff-
culties faced by the deafblind
within an environment which
“hears and sees”. Afterwards,
we will analyse some of the
resourers we hove nvatluble nnd
which we will need to develop
with the aim of attaining an
independent and integrated
lifestyle.

1 How does deafblindness affect
our relationship with context?

According to the age at which
deafhlindnesa aoeurs, its
charpeberistics diffor groatly

At birth, we make contact with
our surrsundings by means of the
stimuli we receive through our five
senses and links with the warld
oecur thanks to the social and
cultural inter-relationahip of the
person with overything which
surrcunds himher.

Without an intervention to
compensate the lack of perception of
extarnal stimuli, deathlind ehildren
will be unable to develop & model of
behaviour or have a relationship
suttnbly ndapted to the
environment.

Refarring 1o the example of Anne
HMafetad, it coold be said that
deafblind childven “do not hawe
maps which are good enough to
prevent their getting lost. They
neétd maps or charts to show the
ghifting character of the landzcape
through they are travelling (,..) we
can see where they have the most
nead of help, to be carrvied, lod and
held by the hand®,

On the other hand, deafblindness
acquired in adulthood affects prople
who have already acquired a atock
of knowledge and who possess
visual andor auditory experiences,

aswell as o clear swarenees of the
losa they have guffered, since they
have bpst Ehe sense they relied on we
compensate the lack of snother
sense, o bath at the game Lime,

Mg vesult of the Ioas of the senea
of distance. the relationship with the
surruandeig reality 18 memonterly
reetricted to the informeation supplied
by touch through sutstrelched hands
and feelings through the skin, The
anly information availalile beyond the
fingertips is possible exchosively
throngh emell, the only sense of
distanee which remains ... cutzide

Ewven after going through a
period of rehabilitation, difficulties
inherant in the dizability itacif
remain, bat also doe to 6 world
which is barely prepared te
accommodate ue, Let us ake a look
at soma of the mest important of
such difficulties:;

1.1 Connection with the
environment and
communication with others

In order to re-integrate oarselves
inta Lhe world, we need to develop
other skills by which to gather
information, and to learn ta
communicate through & new
channel — that of touch: our hands
become our greatost treasure.
Therefore, at communication

level, a radical changa oceurs for
those accustomed Lo oral
eomrmurication, and to o lesser
degres for those who already used
alternntive systems bofore, such as
Zign Language or Dactylology.

An affirmed by Btig Ohlaan, a
deafblind person foels thet the new
ayatem is not natural for himher —
it is something external, something
learned, and its greater or lesser
uasfulness will depend, smong other
factors, oo practice and the level of
expertise of esch individual

It sleo requires the presence of
ather penple trained in the same
system and who have sufficient
interest and patience- to appresch
the dealblind person and relats to
him/Mher,

All of this is closely related to the
need af the deafblind person to have
aceeas ta the world which sarrounds
himfher, to be aware of what iz
happening around him'her. Ome can
touch objects and things and obtain
direct information by touching
them, but: how can we perceive
eomething which is happening in
front of us?

The inability v know
immediately what is happening and
ot o understand what 18 being
paid produces s radical chenge 1o all
the dimengions of the individual:
physical, perchological, social and
cultural,

E&61 Jequedag - Anp
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Furthermore, there are a senes
of factors which are gutside the
control of the individual, provoked
b the charseteristics of the
environment in which he'she iz
immersed:

* Bpeed
Crwing o the slower transmission
of tactile communication,
messages which are excessively
rapad or complicated ave difficnlt
Lo grasp

Frequently, deafblind people find
themselves having conversabions
with people whose communication is
quicker than their own, Tho
dealblind person alweve aske at the
beginning for the speaker to talk
more slowly, to respect hisher rate
of pommunication. However, littls
by little the spaed of the
vonversation and the succession of
events inereases, making it difficnlt
for the deafblind person to
parimapate.

The latter may ask for the
message ke be repeated, but if this
situation is prolonged it will result
in tiredness, loss of concentration
and & hlecking of the tactile
receptive process of the messages
for both the deafblind peracn and
the interprater, In addition, there is
not alwaye encugh time to requaest o
repetition,

The deafblind person has to
constuntly Ly te guess the
information he'she has not. grasped.
Very often he'she may misinterpret
or eomplotely lose the sense of what
is being eaid, cansSing uneasiness, o

give repction and a sense of
tiom,
= Hingle channel of
information
Fraguently, information is lost
as a rasulé of having to receive
via-a aingle channel (touch) that
which is normally recéived via
two channels (sight and
heamngl it is nol just acase of
tranemitting the nguistic
content — what-ie being epoken
about — but rather & question of
situating the deafblind person
with respect to the physieal
apace-in which he'she is located
and with respect to the othor
people present (who hisher
interlscutor s and who ia
talking), so that he'she may fnd
hizher place, contrel the
enviranmnent aod interactively
taking hisher own devisions and
initamtives.
The context, probably, "will have to
wait" until the dealhlind person
understands what is happerning;
frequently, he'she will find himselff
heraalf immersed m situations
which are totally unknown and
cutzide hisher control, although it

may alfect himher directly.

If a deatblind person is left in an
unknown place, withowt being given
any informetion = even if it ia for
hieher own good — it could coavse #
pasisive pttitwde or & state of
anxiety, according to the situation
or even il the person in goestion has
not devoloped slalls of adaplation
and communication with the
anvirnnmaent, it eoold cause an
irreparable harm.

Tt i true that very often, the
person accompanying the dealblind
person has to act quickly, withoot
time for any explanations. However,
it ia clear that we cannot influence
or change an event il we anly know
about it after it has happened.,

In arder to overceme this
difficulty, the deafblind person
needs ANTICIPATION: to have
advance mfdrmation, whensver
possible, of the situation hefehe 1
guing to facs.

¢ Concentration and tiredness
Thee ilfort of “sesing and
hearing” by means of louch s
conatant and has its price. From
time b timae, & rest 8 needed n
prder to recover concentration
mnd energy.

Moreover, undertaking an activity
alone (reading, working, ate. )
requires the use of the hands and
the maximum concentration
poasibie, This mesns that nothing
el can be done with the hands and
that one must “isolate onesell” from
the environment in order o be
“inside” what one is deing. IT
somebody interrupts you, you need
& eertain amount of time to
marmorise where you have left oft
and to get back there without
difficulty. This iz why, erroneously,
it in believod that m desfblmd persan
gets annoved when he/she is
interropted,

*  Loss of expressiveness
This is closaly related to the losa
of informaiion. If you ere uneuwrs
s to what s heppening or what
15 being said, you do nob know
whether to laugh, smile. become
gerious oy merely to put on
Face to suit the occasion.

If they are not kopt alive, the
natural expressions we had
heforehand ean be lost, and i
generally happens that deafblind
prople become nod very oF not at all
CEOTEESIVE.

It ts emsential to maintain
expressive habits: to lool ob people
when one speake to them, to smile
during an ngresable conversation, to
accornpany what we say with
suitable gestures. Looking at people
when one talks to them creates &
muach greater bond than looking at
the wall: the latter makes

commumnication shorber. Looking
elsewhers seems to give am
impression of lick of interest.

*  The need for good
interpreters
It iz neot easy to find people with
whim one can establish
gatisfartory communication,
epcept perhape with certain
interlocutors ar interpreters an
whom ome can rely and with
whom one can develop it. It i=
hard to find people with s good
understanding of their role, who
know how to put themselves
your piace, be in the hackground

ar ramemmber thit vou cannel sed,

Wormally, interpreters are gcarce
and ome often has to resart 1o people
wha “know how to communicate”,
but wha do not know how to connect
vou with the context,

Your interpreter should possass
expertise and speed within wour
syeterm of communication and have
 good capactty for synithesis in
order to select the moet important
ieformation. It is very important for
us to feel asgured that our
interpreter will resct in the face of
unexpecied sttuations or provide us
with the information we may lose,
Explanations which are obiective
and veal are vital for us.

1.2 Access to informaltion and
culfure

The severing of the contact with the
envirenment makes it difficult to
participate in cultural events,

The problem hes & direct offert
om callective petivities. It iz difficult
for s desfblind parson to join 10 with
g culrural event aimed at the public
in general, since it will have o
guicker pace and will alwrays be
backed up by audic-visaal eletments

At chiz point the Associstions of
and for the deafblind play &
fundamental role, organising
specific activities for our group: -the
usa of touch, explanations through
an interpreter, peloction of
entertainment which involves
moversent and other types of-
sensations which ave agreeable to
and can be percoived by the
deafblind.

1.3 Mobility

The disconnection of the deafblind
perzon with histher environment 18
present in all of hisher movernents;
i.e., although bedshe may be well
trained, there i3 always a visk that
something may happen which he'
she may be incapable of grasping or
controlling,

Things happen around one in
which one feels mplicated but will
never know exactly how they



happenesd. One néeds to have great
self-control and a sense of calm, the
ahility to deduoe and resolwe
problems and & strong prectical
sense, However, in important
situations and in unfamilinr places,
such as: a visit to the doctor, trevel,
actending a lecburs, aic it is belter
o rely on a guide-interpreter,

1.4 Other Problems:

*  Losa of identity Evervhody
needs to feal identified with a
particolar secial groap, Qe
needs Lo knvw that one has one's
own world, which is shared and
in which everyithing i
comprehensibla,

The deafblind parson tends to think
thet he/she iz the only one with
such a digability, This feeling
increases the sonsation of isslation,
Emall groups of deafblind people
within the crgamsations for the deaf
or iind, or organisations created by
thermn themaelves assial in the
of this loss of identity smd in
stiranlating the desire to do things
#  {hor-protection There are
many casea in which
pverprotection by the farmiby,
mlthough woll-intended, results
in the deafilind not being
mnformed or beimg given
information which s toned down
e far from real.

Whilst not a detailed list, T balieve
that these are some of the most
gigmificant examplea of the
diffieulites faced by a peraon
entering the contoxt minoe two of
the most important senses.

2 Interaction with the
environment: basis for an
independent and integroted
life-style

The inobility to see or hear means,

ghove all, 8 loss of comtact with

distanee. Furthermore, the loas of
hearing implies the lessof
valueble means of rapid and
eflicient communication with
others, Cutside physical contact,
there is no communication.

Obviously, this causes sericus

problerme which have to be regalved.

Crnee we have decidod to foco
reality, we have to use all our ingida
and ouratde ressurces, sither by
vurealves or with the help of
professionals, as in the case of
deafblind children.

We all know how the procesass of
mitor, cognitive and communientine
development of the deafblind child
wirk.

A deafblind baby retains its
contact with reality thanks to the
senzations it receives through

touch, gmsell and taste. At Arst, it is
unable to identify them, just az
other bahies are unable to recognise
the first auditory end visual stimuali
thay receive.

Later, by menns of strustured
strategies, the child learmns to
eatablish these bomds of affeetion
and to explore the environment
from & vital core in which it fieels
safi nod to which it knows it com
retorn, ereating little by little a
eomprehensthle image of the wirld
within its mind,

The greater the guantity and the
quality of the sensorial stimuli and
the information recerved from the
ervironmnent amd those close to the
deafblind child, the more ite world
will graw,

For example, there are children
whose ability to uee their sense of
toweh to recngmise people and o
miove around the school is superior
than the mlne, although [ am
considered tocbe & very skilled
adult:

Thesn responsss are go
extracvdinary that thev reaffirm our
conviction that this stimuli and
information which we give to
deathlind children day by day,
menth by month and year by voar
leads to surprising resalts,

It ks very important not to forget
that the majority of information is
recaived through the child's handa.
[t is mure difforent to dothis
through the child’s hands than
through the rest of its hoedy, For
example, if we inform the chald by
means af atap on its food thatl we
are going o put 8 woollen sock on it,
wie are providing lesa information
than if, for example, we put the sock
on the-childs hand and without
letting go, we run it over the hand
and down the child’s body until
reaching its foot and then put it on,
Prior to this gosture, a mothor may
place her baby's hand on her throat
ond tall to i, making the sign
which symbalieee the sock and then
following the process described,

It is also vory importent to talk
o the desfblind baby, to establizsh a
communication with it just as if it
could hear s, sing it a lullaby,
placing its hand on ooy threal and
glen tramsmit our laughter fo it

I hope that with these examples T
have boen able to explain how
important it iz for the deafblingd
child to learn to “see” and “hoar®
through touch. Possibly we
aometimes forget that with i1, we
are substituting two sonses.

Those of aa wha are clese o the
deafbdind child shonld feel confident
that with more time and in another
winy, he'she will also become part of
the context in which he'zhe livea,

In the chse of adventitionsly
deatblind adults, if they have

developed toa maximum their
interior skilla and ressurces, they
misy tntersreliate with their
environment without tos much
difficulty, 1o obtain all the necessary
mformation, either directhy or
through aesistance.

Let us loak at some of the
respurcas which may help this
connection with the envimnment:

2.1 Development and maximum
utilisation of our senses

Firvat af all, we must leam (o take
maximum sdvantage of the senses
we still have, because for certaim,
they hove wider and more
surprising poagibilities than we had
bedieved and fecl confident that we
are being informed about the world
argund us,

Lot us oxpmine some of the
charvacteristics and poculiarities of
Lhese sanses:

= Smell
Bmell is alse 0 sonse of distance,
Generally speaking, the human
aense of smell is nob well
developed, since we have
relegated it to aeeomd plece,
wwing b the grester importence
we give to gight, hearing and
Laneck,

1t brings us amells and fragrances
which inform and warn us of danger
or hielp uz to recopnise people and
places,

Smell is the first pense to appear
at birth and the last which
peeompanies us when we die. Many
investigators believe that the
rnaternal smell s our first
impressivn of the world.

From hirth, smell conditions us
with respect to our perception of the
outside world, our relationahip with
others. In general, it plays & vory
important part in harman
relationahips. Mo other sense is @
elosely linked to sur affective life as
amell

* Tasto
Taste i3 a sense which is
developed precocicusly. At four
ar five months, the foetus i=
already capable of “Lasting” the
amnistic liquid on which its
magther feeds it, Children have
an inborn love of ewest things
and repect anything with a bitter
toste, The rest depends on
education and the social context
i whieh they live

The influence of taete on education
i3 very importanl from the time that
it helps us to adapt to the
enviremment. It ia the function
which makes the organ, and not the
reverss, It helps us to learn how to
chovse, distinguish, select, [k 15 not
imposed but transmitted.
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* Touch
Touch iaof great importance in
sovial Telationships and for the
intellecteal development of the
hild.

The function of touch ia not just
Trmited to o single organ, as 18 the
ease with the other senses, but
rather it is extended over the entire
ekin: it i5 the sense which keeps us
in permanent contact with reality,

The first communieations-of a
newborn baby reach it through its
skin, Mo-one can doubt the
enarmous importance to o baby of
its mether's caress. These are vital
aspects in tho development of
emotional links.

A child not only explores with its
hande, but-also with its senss of
tugte, for example by taking ohjects
to its mouth.

Tha senaitivity of the fingertips
and the hands become the most
valuahle treasure in the Bfo of »
perznn who is both blind and deaf
through that sensitivity, he/she will
become aware of his'her
arvirenment and develop alphabetic
and pign svetems in order fo
cammunicale sxpreeasively ar
receplively. The potentinlly useful
pozitions which can be made by the
fingers of the hand ‘are very
puaraerous. The proof exists in the
fnet thal not just one hut several
different manual alphabets exist in
the world; Sign Language even
varies from ane country to another,

Through touch, we ean also read
in such brilliant systems as Braille
and other technical means,

Conatant usa of touch in order to
obtoin information from the
environment develops nervous,
pérebral and museular habits which
improve the capacity of access to
eonbext information and alao
becavse such importent fastors as
mbnd and memory participate in the
Process . :

The processmg of the information
increnses the ability (o distinguish,
deduce and resolve problems with
mare and more confidenee and
apecd of roflexes,

= (Other senses
Do abways speaks of the: five
senges. Howevear, we also have
another gerise known ns
kinsesthesia, which is the sense
madinbed by muscles, by
myement.

Wi can feel how we move our arms
and lege, how our muscies tense,
relaxation, stretehing, reflex
impulees,

For example, if we are sitting
with one leg crossed over the other,
il s our kinassthetic senae which
lets us lnvow (although we cnnnot
sep it our own position within
spoce, Dur kinpesthetic sense ginds

8 messages without the
participation of the other sensee

Amnothier sense is that of
"balance”, Tt is vur sense of atability
which enables us to remain
slanding with eonfidénce. Bince this
penee 15 connected to dolicnte
mechaniams in the ear, many
deathlind people may have problems
of balance, bot often this iz simply
due to Ll of physieal exercise.
These senzes are vital in mobility
traiming,

We could complote the hst with
sensations aach ag hunger, thirst,
pain and others, all perceived
through the organic senses,

With practice, we learn fo
metivulously process the
information we receive and deduce
fram this procese the noxt gtep we
are to take:

The ability (o reach conelugions
will dopend to 8 lorgs extent oo the
amount of experience required by &
partivilar situation, Personal
experiences and knowledpe sequired
in the past will helpous b interpret
the obhservations we make in a
prrtictilar aitnation and to come to
eonclusions

The ability to resolve problenms is
mne of the grentest cantributione
made by the mind and i= &
specifically human trait.

2.2 Communication and
intervention: key elements for
access to conbex)

* Communication
W are all awars of the fact that
communication is the key to
learning, knowladge and & way
of arcoes to people, A very
important part of tha
Behabilitation Programmeas
coneists of the strengthening of
communieative skilla through
teaching the greatest number of
ppmmunication systems posgibla.

In erder to achisve a rapid and
satisfactory communication when
translating and following the
normal pace of oral messages, use of
i mnnnal alphabet te not sufficient:
we need to incorporate signs or
symbola to achieve more apeed.

In this respoct, | consider mysell
very fortunate, since | have
developed o sysbem which combines
the manual alphabet with mimie
symbols: Tt 18 & form of
communication which oceorred
spontansoualy and was developed
through doily contoct; it 15 the
communication T have with Asun,
my wifiz, and 18 18 the best that T
could wish for.

Tt 15 ot just a Boguistie
communication, but also includes
the sxpression of feelings and
moods, Ope day, this

COMIMUNECALINN ERVE e B FETY
special gift: it was the moment she
transmitied her laughter to mu.
Thanks to this amall but vically
important connection, my sense of
humour remaine intact.

¢ [ntervention
It i wital to onderstand that
denfblind children, tecnagers
and adults only join the world
when we can understand it
when we recoive the necessary
information to act for sursslves

Whilst there is no svetem by which
the deafblind person can directiy
obtain the information he'she neods,
the support of an intervenor or a
guide-interpreter is the ey o his!
her interaction with and
participation in any environment,

We are all aware of the efficiont
rofe played by the intervenor in
individualised programmes for
deatblind children, which results in
a faster conatruction and
understanding of the world, becauss
it permits him'her oo relate events
and &6 act when the latier seoar.

Moreover, g good paide-
interpreter service i3 the kew to the
fulfer independence and social
participation of deathling adualis.
Clenr proof of this i that this
support, whether voluntary or
praleszional, has been the baais for
the creation of independent
Dreafhling Associations.

We can live without sight and
hearing, but we cannot do without
them, We alse have to learmn to “wae
the eyes and ears” of those sround
us. This learning is fundamental
and we therefore need, in any
training progremme we take part,
the helpof an mtervenor,

If the context allows for & time
adingtment in oeder to follow
events, there iz no doubt thata
deathiing peraon will have the
fulleer possible avcese to-and becomme
an ntegral part of that context.

2.3 Psychological odjustment:
clarity of thought

One of the ey factors we rely on for
our rehabilitation and sejoinimg the
world is the maximuom development
of our internal resources,

At firgt, & period of difficolt
peveholiogical adaptation is required
in order to accept reality and
recovar our self-confidemes. This
secoptance will lend us away from
the idea that "the world ends at the
fingertips” towards a new concept:
*the world begins agmm at the

pa”
This change of sttitude supports
wiiat Richard Kinney described as
“glarity of thought™. Clarity of
thought halps us to distinguish
betwesn the possible and the



impisgible: one cannot fiy just by
moving one’s arms, nor he aware of
the eelonr of an object just by
touching it.

It alze helps us to face reality
relving on what we have, forgetting
what we lack. As in the words of
Tagore, the Indian poet: “TF you cev
because the sun has gone, vour
tears will prevent you from seeing
the etars™.

It ia essentinl to replacs each old
phjective with & new one: a person
who liked painting before can find o
new outlel in manual arks or poetey,
for example,

Dienfhlindniess does not
nacessarily mesn that a person
cannaot lead the life he'she had
before: in fact, i€ is very important
to “live the same life as hefore”,
reglacing what 15 impossibie with
what is possible.

Thia clarty of thought is not onky
vital for ue, but is algo sesential for
those around us.

The clarity of thought was
esgential in my caae, but [ peguired
it over time and owe it to my wife:
she never lat me leave reality and
prosented i to me just as 1t wag.
Maturally, this was oo easy task,
but her eourage brought oot my
courage, and 1 storted to experience
o decisive mental change: I began to
lonk upon each probiem ns
challenge.

Also, you have w understond
that you are lbving with people who
can #ee and hear, Your “leisure”
time is fully soruplbed, but those
close to you nlso have their
praferences and want to share them
with you.

When you recover your self-
confidence and nssurance, you feal

that your regular world has becorme
too emall for yoo. Tt is then that you
experienee the nesd to go out into
the putside world and atart building
again within i this was the start of
the long road we have travelled
until today and resson why | am
here with you now, in such a
besutiful end impressive conlext wo
are now Lalking,

Conclusion

It 1= obwvious that when e is
deafblind, access b contoxt presents
perious problems, bat sohotions and
regources exiat for solving them,

IF wiee e griven time to follow
evenits, a8 well as thé edsentdal
supports, thens s no doubt that we
cin eonnect and inbegrate ina
satiefactory manner,

Achioving clarity of thought,
whilst at the same time developing
to the maximum our sonses, our
mintal ability and our
commmanicative skills, and lesrming
o “understand” the context, are
important keya b our aceess o the
latter, However, it is clority of-
thought which will permit ws to
atiain, in the end, n sense of
froedom: freedom within what is
poesible,

However, equally certain is the
fact that it is essential to remember
that when talldog of “necess oo
eontext”, it is very important that
the "context” in guestion should alse
adapt to tho needs of that group. It
15 the procesa of adaptation and the
afforts made to bring individuats
and society cloger together which
are paving the way for the-evolution
tewards o context in which we will
all play a full part.

Blind, Brugge, Belgium, 1986,

congenital
Danmark, N° 9.

Helsinki {Finland}, August, 1068,
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An examination of the relations between an individual’s
autonomy and social integration

Avtonomy and
Social Integration

A basic ohjective upan which
everybody can agree is the need to
croate conditions enabling deafblind
people to live in their chosen
pnvirenment, Our aime in working
with deafblind yeuny adults should
include targets puch as:

*  developing avtenosy

o developing independence

»  developing poasibilities for
taking an active part in secial
life.

These plans relate to a trend which
aims to allow disabled people to be
recognised as ‘adult’, and which
arise from o consideratbon of ethics
and the view of the person as
pomaons constantly evalving.

Declared purpaose: integration

We know that deafblind persons
reguire special aids and adaptations
to learn aboat and organiae their
lifie, but what impact do these have
on their aecess bo appropriate
eonditions for a social life?

Thisse working with deafblind
people stress specific aspects such
a5 their eommunication and
mobility skills. But these can
amplify the ideéa of their inevitable
separation from the ‘normal world',
and the idea that it's impazsihle to
provide for them in & non-specifio
and non-separated manner.

Through using differant
approaches, varisas countries have
aimed to provide svstems which
appropch integration. In France, an
important bill, passed in 1975, said
that the ‘prevention and detection of
handicap, care, sducation, training
and eareer advice, & guarsntes of o
minimum of resouree, sockal
integration and sccess bo sports and
lwigure for pvery disabled child and
adult are a national obligation’.

Howewer, when we want to
develop integration and
socialisation, its necessary to look
gt the persons’ relations with social
oibera to understand how the
person, 8 system in itaelf, links with
the apcial gvetem.

For deafblind people education

and communication peed speciel
ndaptations, These ean produce
perticular and spocific relationshipa
with aocial others, which in turn can
make poople think that
developments may only bo
organised in such epecial
environments, and that there is no
possibility of social inbegration
except in such croumstances.

o, how could we discuss
putonemy T

Avtonomy, personal
development,
socialisation

Autonomy: definitions

The word ‘mutonomy’ is very rich in
representations:; for educators and
teachers it can mean a lot of wishes
and a laot of hapes.

I we make referance to
etymology, aubonomy comes from
Greek {autonomin') and means the
power of an individual to make
rules for himself Cnomos’ in Greek
means ‘rules, norms't snd to be nbls
to Live by them (in English
aubonoryy can mean something like
‘salf-government’l.

Greek can offer forther insights
kg & definition of autonomy.
"Auntos’ refers to the subject, but in
his relation with the othor: ‘autes’
means himsell, but To autes’ can
mean 'the sama’, the other hike me.

Grtne myself  self-contred
to antos  the other rolofionship

A eocial dimension s now apparent

by including the idea of relationship

in the meaning of ‘Autonomy’

*  pelationships with other peaple,
pnd relations within a groop

s pelationship with the way sther
pesple relate to the environment

=  relationship with cultare,

*  maybe relotionship te pocial
norms and to language,

‘Autonomy’ may imply the
individunl and socety are
interrelatad

Autonomy and development
Within the feld of peychology,
paveho-snalyticel approaches have
stregzed wayve of building autonommy
through the process of separating’
strengthening 'the self’. & failure in
this process can lead to distorted
and pathologion! development,

Far the child, this provess of
geparating and strengthening the
el may be built in a setting of
dependence with the mother, or
mother figure, which can lead to
peparation being zafely established,

Through alternating distance
and proximity behaviours with the
mather the child will learn to take
gome risks and to confront reality
for himeell Culding, closeneas, and
then distancing behaviours peremit
the tndividual 1o separate himself
and to build his ovn identity,

The paternel, or father figure,
introduces & third party {tha
futsider T} into the relation belween
mother and child. Thiz presence ean
create B new defimition of personal
space for The child. Autonomy may
then be understocd a3 a definition of
personel space for the child

When asguiring soctal males latar
ort. an individual learns to joim
goeiety's collective law, and assist
the development of p true personal
AulOnoY.

This developed personal
avtonorny will be realised through
awarenez: af himself, his capacitiag,
and his Hmits, Awareness of
necessary dependencies is also
rélated to the process of developing
autonamy, g5 it Always takes place
in & limited spece, which must ha
first be conguered and boilt through
differentiating and relating to other
people

If & eonmredictory term Lo
putanomy 15 ‘dependence’ {or
‘enalavement’, another is
‘digjunetion’ (separation): to be
autanomous presupposes to be in &
relationahip, to Tive with' {cf. in
Latin ‘eum vivers': conviviality,
social interaction),




Access to autonomy and fo
independence

A pommon gquestion for educators
and teachers s kow con we enable
people fo achieve more independence
and sulonamny F

Firatly, anawers can be seprched for
in the handicap iteelf. What are the
conesquences of deafblindnesa? An
evaluation of pensory copacities,
medically and functionally, ia
neceagary, as technical pids may
enable the maximom use of
personal capabilitiss,

The second sonsideration
concerns the individual himself, his
internctive and emaotive lifo,
especially in the comtext of hiz
‘separation’, as thizs will play an
impartant part in determining his
BRIy,

A third level coneerns the way in
which the environment itself (ie
famnily, institutions and socety),
rilates to the handicapped person's
particular sitnation, To what extent
ean this environment further the
development of autonomy?

In working with digabled poople,
deafblind or other handicapped
people, and when discaasing
preparation for independence and
development of autonomy, plans
clearly have to comsider the noceseity
of epicial aids, particuiarly thoes
that can halp the person Lo relate to
the anvironment, such as meditation.

Contents of autonomy

Fecent research on aulonamy
showed thal for many teachers,
aulpRonmy @ primarily perceived o
a vadue fo be developed and an
atbiiude to life (M, Agnes, Hoffmane-
{rossetty L

But autonomy is aleo about
indulging in ege, Deing', and ‘doing’;
autonomy is connected to
indepandence, to liberty, gwarenesg,
responsibility and sociability.

Agtion is of course pomething
important, '8 o question of deing
for oneself, of deciding for oneself or
of organizing onesall

Socialisation is also important,
as it is concerned with becoming
freer and more responeible, This
could not be achieved without
showing our diffirences and oar
similaritiss. There is no singular
gubject without the social
background from which we can be

Ansther aspect is evolution; if we
congider autonomy as an sititode,
then it ig & way of being, of existing,
an mim in life

To conclude, autonomy is
organized around:

* the presence of others, of Law

{(Law as a set of meles), and seif-
EWATETIESE]

around the contradictory
interaction {dialectic in French)
betwean dependence and
independence;

* and arvund the idea of
surpazsing the apparent
eontradiction of independence
and secialisation. If iz a matier
of living as a separsbe aduli
persom, whilst surrounded by
interdependeonce,

Handicap and adult
status

Many sountries over the past
twenty years have planned apecial
policies for disabled peaple and tned
b promite theic place in sociaty.
This hos often involved organising
special services, eduostion syetems
end rehabilitation systems, while
declaring the promotion of
integration.

Clearly these policles are
HECEsERry

However, the real purpose of
rehabilitation often means that
people heve to adept themaeelves to
the proposed solution. An alm we
cinl promate to surpass this ides of
rehabilitation is the concept of
Sadult statug’.

To become ond adult

The fllowing are possible stages we
can exarming in becoming an adoli-
1 socialisation and peer groups
2 o lsave parents
3  toleave an institution?
4  sexuality and living within a
relationahip
B working
Btep one: socialisation -
Bocialisation ia partly determined
by belonging (or feeling to belong) to
o group with whom we share norms
and valies. Soclofogists show how
importunt this function of
integration ia in building an
identity. It 15 also a very important
aspoct concerning deafblind people.
The relationahip between
deafhling peaple is, from this peint
of view, & necessity. The presence of
peers is an essentinl eloment of
personial development which implies
that apecial sehools, homes and
pesociations, have & clear
responsibility to provide this
opportunity,

Bilep two: to leave parents - for
YOIV ¥OUNE PeErean, AcceEs 1o
personal autonamy and
independence relates to leaving
home'. But for disahlad children we

obeerve that parents can have
different attitudes: some accept
their child as he is, some over-
prodect him, whilet others reject him
. whatewver the parenta’ attitude,
the child has te be separated from
his family for his education.
Biep three: role of the
institutions — Do the inatitutions
put ohatacles in the way of
achieving autonomy? One of the
most difficult ohstacies concerns
what we could call the “tetal
institution’. Thisis when work,
leisure, eating, sleeping and
relationships with others happen in
the game place, inside the same
wills, und with the same stafl, OF
courea this holistic dimenaion
affects the way relntionships are
bt

Living in an institution is wry
often characterised by an absence of
privata life. Alternatively, an
inatitution can alse be 8 support
eystam geared towards allowing
pecple 1o go aut

Btep 4 sex and relationships (or
‘couple Life") — saxaality b5 of cowrse
wn important dimension of social lifs
and of aceess to adult life. In an
institution though, pressure exists
in & way which denies full sexual
identity.

Step B access to work — work 128
very impoartant component of social
life. It is & constituent of adult
status becanae it is peresived as
overtani’s right. In terms of
enciofogical and payehologienl
develipment, work i8 a eriteria of
gocial participetion. When working,
we create something, provide a
service which hee & real value:
Work leads to social relationships
and to social reality

Tha place iteslf where people
work, be it o workshop or factory, is
itself considered sn important place
for socialization and personal
development, as it can foster
exchanges and interactions,

Employvment is therefore an
important part of social life, as it
ean give the individual;

* g sense of personal identity: self-
respect, responsibility, dignity,
and the fesling of being accepted
ag a member of society

* g fesling of contributing towards
g collective life

* an opportanity tovary his own
links with others

* g regular and structured paltern
to daily life

* a pattern of social life which ean
be wied in other contexts (ag

placing oneself in & team,
aecepting the lead .. ),
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Disobled people’s rights
Usually, the firet eriboria for access
to adulthood and adult status is
chronoiogival age, But some people,
eapecially people with digabilitiss,
are deprived of adult status through
a process which gives suthority bo o
grardian. While this ie ge ¥

ised as protecting, it should
oot constitute Tocking up’ a person
for allof his Lifie wnthout the
poezibility of development and sorinl
integration,

Integration

Definitions

In o dictionary, we find the
foliowing definition:

‘o tnfogrotion: the aotion of
integrating, o be infegroted, fo he
pastmilated,

This (common ) definition seems Lo
meean an gction which aims to
remave differences between
indhividusla or groupa. In fact, it we
congider that Lo ‘integrate’ is cloge to
‘aagimilste’ (similar], then
integration would be the process
designed to perceive people as
tdentical to cach other. This can
refer to twn ides:

o be s member of a groop

# and to look like the nther
members of the group.

Within sociology, integration mosns
firsl and foremest the velationehip
of the individusl with the
envirpnment. It means Geoees to e
network, to belong be a svatem
which has a purpose, and to earry
out @ function,

In other words intogration 18 a
prociess which makes different
alemente ploy together in order to
peeduce an effect.

1 we refer to pevchology,
integration means for an individual:

* o internalise norms and values
which povern the group;

# tocidentify with the group and it
membera;

et feal that he belongs to the
TRy

If to be integrated is to be in
relationship and to be the same as
others, what sbout people wha are
nor g0 ‘ordinary’, for instance those
with disgbilities, such a3 deafblind
pesple?

When considering thekr
relationship with society, how i it
possible te take (nte account, whilst
simultanesusly deny, these
differences?

Sa, twa dangers exisk; one is to
deprive deafblind peaple from any
peers, which means Ioneliness; and
the gecond i to create o 'ghetic’

which moans the lack of

relatienship with other social

or soceely.

gT'D%‘E-:Ipﬁu-t:ill'.":-u.:::ﬁll projects and social

policy for peeple with disabilities

veually montion the terms

“nsartion’ or ‘integration”.

& Prench socrelogist, Pierre Tap,
propoged two dimengions of
integration:

* the fivet is insertion’, which
menns bo ingert, to inelude one
group within another 1 To inclode
‘Alin 0N

= the gecond dimension e
“ariiculation” between 07 and its
aub-svetem ‘A, In this iden thore
18 the coneept of joint” and of
‘poordination’.

S0 oa true integranon would be s

sucressful graft, as opposed Lo

* Caapimilation’ (when "A s diluted
in ‘)

o and opposed Lo encystment’ (if
‘A" has no relation nb all with 0
which would be the ‘ghetia’
Fituation ),

Real integration woold secur in &
gituation where a group which is
takan inean participate in &
commun puarpase and carry out a
umigue robe in g complex eniwining
af communication and interaction,

Evaluvation of social
integration

Following on from this perspective,
we ean consider integration s a
phengmenon highlighting
individuale amd groups as evetems
within an intevaction. Integration
into society may be achieved throogh
the motual pdjustmont of diverse
individuals and groups, and thepegh
allowing soriety to organise itsealf,

Integration is aled the reciprocal
adjustment of the components of a
civilisation. In recent repearch
evaluating seckl work amd sccial
integration, a French seciologiss (]
M Dtrenit) considered that the
emaller units of & group are social
nowins and individuals,

He then tried to evalusie
paeaible degress of integration on
thres levela:

* pormiative integration,
eoneerming the relation between
normes and individonds;

*  pommunicative inbegration,
which is the degres of
ecormmunicntion with the
ENViranment;

= functionnl inlegration, which ia

the degree of dependence, This
assumes that functional

integration is vary strong; as it
ix in developed sovieties, wharse

agriculture, industry, trades and
geryvices are véry much
dependant on one another,

Thess lovols appear basie for a
relationehip between the individual
ind the environment. Social work
therefore focusee on their mutual
adjustnent. It centres on the
devalopment of an mdividual's
relationship 1o their environment
through the development of
peraonal strategies,

Spcipl miegration woukd then
meansecial porticipriion, nstend of
pasive agreement and conformity.
This a Test Drutrenit to abserve:
the effects of eocial work through the
b of stains’, Bratus being the ratio
of eandribation to remuneretion; what
1 bring b the group, and what the
Eroup gives to me

For example within the conoept
of ‘eontribution’ exists wark,
training snd social perticipation; in
‘remunération’ exists aakary, others’
esteem nnd allswanoes,

What about deafblind people?

All of this seems ta be very far from
our daily practive with deafhlind
people. However, [ think that even
when working with people who hawve
reel dificulties in social
communication, we cannot forget
this dimension; we gre oaving n g
larger group; & larger syetem, than
the group or the system we can
tpuch or eee. This inclndes the
{amily, other institutions, different
ETOUPE OF oTganisations we arean
relation with, and with wham we
infiuence and are mfluenced by, Wa
zan azaume that this is all reluked to
sl porms, end that they can ba
valued in termes of ‘status’

I think it would be interesting to
vonsider the way the conicepts of
“inssrmicn’ and ‘articulation” funetion
for deafblind peaple, and how the
concepts of ‘contribation’, wersus
TETHURETELI0T OpeTabs,

Thiz wauld invalve conmidering
how deafplind paople, just like
pvervhady, ire confronted with the
process of spcial integration.

Jean-Frangois Guerineau
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Education and Social Factors
as a Basis for a New Physical

Learning Environment

Marleen Janssen of the Rafail School for deafblind children in

The schoal for deafblind pupils at
the Institunt veor Doven in Sint-
Michislsgestel, the Netherlands,
has been in existence for 30 years,
From the beginnings of our work in
the sixties right through to the
procent day, we have made a
continual effort to develop
educntional and teaching strategios
which meet the children's necde. As
¥ou may b awnre, the work carried
aut by Professor J. van INjk has had
a graat influanee an the
development of thie echool, Dar
wirk over the years has besn hased
consistontly on e particular
‘philosophy’, a halistic approach
which has been reguiarly updated to
accommodate new thesretical
accents. Over this perod, oar work
hig nlso been carried out ina
number of ‘phyeical teaching
environments’, Cur philssophy has
neturally always been that the
building (the physweal learning
environment) should support the
sttninment of educational goals,
The original Rafoel pavilion, built in
1867, had become much too gmall by
the eighlies, a8 the number of pupils
had doublod, from 34 to 63. In
addition, the composition of the
deafblind population has changed:
Wi are seeing a steady tncrense m
the number of pupils with
multicensory impairments ag a
result of rare genetic syndromes

We ware therefore naturally
delighted when the Dhutch Ministry
of Edueation and Science gave the
go-ahead in 1930 for the
ranstruchion of & rew school
building and for the rebuilding of
the existing eombmed school-living
homes (integrated unita) for the
youngest pupils.

First of all, I should like to
diecuss three theorstical models
which enobie us to look at the
assesament, the education and the
intervention programma for
congenitally deafblind childresn. On
the basis of these theoretical
maodels, | will attempt to formulate
a number of essential oducational
and social needs of the pupils. T

Bint-Michiolsgestel, the Netherlands.

NETHERLANDS

ghall then explain the main aspects
of gur programmee on the basis of
thess neads and try to illustrate
hew we have tranalaled the
educational and socinl demands of
the programme into the physical
demands placed on the building,

Theoretical principles

The theoretical principles are
degcribed extensively elsewhers, as
is the uee of diagnostic tools (Van
Dijle, 1882, 1001 Visser, 1988], and
I shall thorefore rastrict myself here
to & brief dizcussion of the mumn
prinin

Deprivation

Aswe all know, the congenitally
deafhlind child has a very difficuilt
start in life. Having impaired vision,
or g viskon ab all, during the first
venrs of life, often in combination
with other adverse pliveienl and
neuradogienl foctors, heae 5 major
mmpect on the formation ol
abnormal behwviour patterns.

In addition to the vision loas, the
child alao has to eope with on
muditive handicap, Although the
visnal deprivation plays the most
important role in explaining the
typical behavioor patterns, auditory

deprivation from birth aleo haa far-
reaching consequances for the
child’s development, particularly as
regarde interaction with the socil
envicpnment

The total or partial absenes of
the distance senses periously
impnirs the deafblind child's ability
to assimilate eanac-motor
information. The child has difficalty
in localiging and associating the
multitade af stimult which he o she
recrves, often in a fragmentary
faghion, froms the envivenment. The
vhild reacts to this difficalty by
shiutting itself off from particular
atimuli andfor by seaking refuge in
i ome-sided type of stimuli in which
he or she beoomes complotely
absorbod. For exemple, 8 severaly
visually impaired child may go to
great lengths 1o cateh the fall vaye
of the sun in his eves, or to place his
ear on & aoundbox in arder to
receive particular econd signals or
vibrations.

An tmpairment of the distance-
genEae i8 alwava accompanied hy
deiayed motor development. For a
deafblind child, the challenging
effect of the Enviranment seting as a
stimulant to movement is less
strong, aince the child laghks vigual
nnd sudikbory foedback. Moveover, a
larpe number of congenitally
deafidind children have problems
with coordination ar lack the skills
to perceive, memorise and porform
movements, Thie condition, known
#8 dyepraxia, makes it diffivalt for
the child wo express itself through
communicative codes such 88 sign
langunge or apeech, as well as
creating problems in tha
performance of dmly living skills,

Children with dusl sensory
impairments can be described as
deprived in the truest sense of the
word, Az a repuli of & complex
interplay of sensory and social
deprivation phenomena, sometimes
compounded by nearalagieal
disgrders (o.g. epasticity); the world
in which theze children live iz very
lncking in stimuki, Given an
sxtremely deprived situation such
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aa this, the human organism
reaponds in a specific way, It does
everything possible to schieve o sork
af equilibrium (homeoatasis) with
its emvironment, and seeka
compenzsation from self-stimulating
behsvioural formea (Van Dijk, 1982).
When a child becomes repeatedly
imwvalved in these ame-sided,
habitunl behaviour patberns, this
has an enormons negative impact
on learming and overall
development,

Attachment and competence

It has been found that children who
enjoyv & secure attachment in their
early years not only fonction more
compotantly m later yvears in social
relationships with adults and poers,
but are also bettor able to explore,
discover new aesociations, control
their smotions, react flexibly and
persistently when performing taske,
and take part in varied symbaolic
play with Eheir peces (Riksen-
Walraven, 1977; 1988; Lamb et al,
1885; Sroufe, 1988}

Competenee can be defined as ‘the
epmmitment to schieving an
effectrve interaction with the
enviranment (White, 1959: If s
child 18 successful in its attempts to
control the environment, thas
creates positive fealings of
effectivenoss, which ure a soaree of
pleasure to the child. The child
realises that he himsell s the cause
of his behavicur aod the results of
that behaviowr (Bandura, 15986,
Rikeon-Walraven, 198535,

It ig asgumed that there is & mutual
influenee between the competent
behaviour of the child sod the
présence or absence of supporting
respanses to that behaviour from
the environment. Sensitive,
responsiva resction of carer and
child to each other is an important
condition for bullding up a speurs
attachment. As the carer responds
eomsistently, rapidly and adequately
to signals from the child, the child
developa a conoept of accessibility
and prodictability, which in furn
leads to positive fealings towards
the relinble person of the carer. In
addition to the sensory impressions,
the memory playe a raole in this. The
ronting and regularity of the daily
care helps the child fo learn how the
carer will respond i particular
gituatione. The child constructs an
antermal working model’, a coneept
of the style of interactions and the
ematione of the carer, At the same
time, the child conetructs nn image
af ita own reaponses and their
affects. In this way, the chld learns
that it iz able to influence the adult
through certain signals and
behaviour (Lamb et al. TRA5)

It will be clear that deafblind

childreén nnd their parenta
experience many difficulties in
eetablizshing & seoure attachmeent.
The visual impairment, in
particular, has a major impact: aye
contact, ‘resding someone’s face’,
mataal looking at the same object or
netion, are all virtually impossible.
Thia has a serions affect on the
natwral synchronicity, the mutual
ptiunement of mether-dnfant
intersetion. The child’s behaviour
enm b a0 ‘abpormal’ that there are
virtually no points of contact
through which the carver can build
up a securs attachment, Conversely,
it is extremely difficnlt for the child
to ‘read’ the signals coming from the
carer, Certain typical behaviour
patterng, such as sterectyped
jumping, clasping and rocking, can
be regarded as expressions of the
compulsion for proximity seeking,
which can sometimes persist
throoghout a child's entirs life (van
Dijk, 19825, Competent funchioning
ta meripusly threatened in such
caEes, dus to the frequent
experiences of failure, The child
eften develops strong feelings of
dopendence and helplessness in its
rilationahip with it environment,
The child has learnad that
behaviour and its results exist
indepemdently of ench other
[Abramson, et al, 188T; Yan Dijk,
1982, 1991; Broesterhuizen, 10832)
and continually reinforces positive
behavicur. This esactive technigue
i aleo used for teaghing new skills
to older children: A child wha is
inithially entrapped within his own
physical situation to this extent wiil
ml come inte contact with other
children spontaneously, As a result,
the child misses a crucial
behavicural moded for social
learning. Play, and particularly
social play, does not develup
naturally, It is frequently necessary
b teach social skills, even when the
child is older, throogh
reinforcement learning and
behmvioural rules. The ability to

ipe sensitively with another
person can be reganded az a talent
which can only be developed in
those deafblind childven who reach
a high lovel of inguistic
communication (Van Dijl &
Janssen, 19935,

Educational and
Social Needs of
Deafblind Children as
Underlying Principles
of the Programme

What are the needs of these
childron with dunl sensory
impairments? They express certain

eazential educational and social
needs in on indirect manner, and we
try to gear our programme &s far as
pussible to mesting these needs. The
main aims are to create the basio
conditions for the develppment of
communicative skills on the cne
hand, and for the developnrent of
independenee an the sther,

The need for structuring ond
expanding the living environment
The child dioes oot learn of 1ta own
accord on which stimuli it can orient
itself nor how to interact with the
peaple and obgects in 1ts
environment. When confronted with
the sutside world, there is an
extremmely high rizsk of confusion. A
crugial queasticn which the child
then indirectly azks his carors 18
that they help him to make hia
living emvironment surveyable, He
neede felp in conEtrueting images
and conceprions of objects and
people, and of the inceractions with
them, as wall 85 in learning to
discover associations. This forme
the basis for the farcher learning of
daily living skills, as well ag for
communicative development,
Structuring or ardering the
goviroriment - making evonts
predicrable - is therefore a ey
principle in gur programme.
Ezzential key words in this
strugturing are the elements
‘persons’, ‘time’ and ‘place”.

Daily routine
We bagin with our young pupils by
crepting a predictable deily routine.
In the context of the physical
enviranrmenl, this means an
integrated school-living setting, 1.
living and learming in one and the
same building

[n an intensive relationship
amvalvinig ‘asting together!, the carer
guides the child through the normai
daily actsvities. It s always the
carer or teacher who creates
arructurs in the child’s environment
and makes connections clear,
precizely adjusted to the needs of
the child, This will initlally be in the
area of vital needs, such as eating,
drinking, bathing, sleaping, the
need for contect and moevement, By
carrving out thess recurrent daily
activities consstently at the same
time, the same place and, as far as
po=sible, with the same persons, it
is hoped thet the child will begin to
devalop an understanding of this
fixed routine. For sxample, the ¢hild
will gradually become aware that,
after dressing, hefshe always has a
drink in the living room at
particular piace at a particalar table
and with a partieular person; or else
{he child becomes aware that, after



having a drink, it is alwoys allowed
to chaose between two favourite
aetivibies, walldng or cyeling.

Building up a routine in this
gvetermatic way leads o the
development of habits. The most
motivating moments for the child
wnn then serve as fixed poinks of
recogmition in the day. In order to
meai the nead for predictalilliy, 41 ia
nlso important that all activities
carried out during the day are
announced in advance and that 1t is
made clear to the child when an
activity 13 finished, In addition to
systematic planning of the daily
programme and the creation of 8
related and clearly set out weekly
programme, & number of other aids
are paed here, in the firm of
‘calendars’. Maturally, each child iz
given a place where he'she con keep
hiz'her calendar and communication
cupboard.

We beligve that theee calendars
and other aids can be invaluabls,
oot only in ereating an overview of
the emvironment but, in particular,
in developing and stimulating
communication. The child is given
an apportunity to expresa ite wishes
and te make known conversation
LOpICE:

Expanding the living
environment

Az the deafblind child develope
further, builds up coneeptions about
itz swrroundings, and discovers
more and more asseciationa, the
living enviromment shoold be
gradually expanded. As soon 88 &
child has an overview af his
environment, changes are made and
new challenges created.

Thag inchudes the situatien, for
example, when the child has
reachad the stage that the emall,
aurvevable world of the school-living
home gives way to living in the
residential home and Jearning” at
achool. By following a ahort,
surveyable route, the child learns to
g0 to schiool independently,

At school, just as in the
integrated unit, eertain activities
are linked w0 particular rooms and
porticnlor pereons.

Af fixed times, the motor circuit
1% axorcized in the pymnasiom with
the specialist teacher. There is alan
time for relaxing motor sctivitios.

It is essential that the

programme g put together for each
individual child insuch & way that
what the child learns is integrated
with earlier experiences. Although
thia may seem abwiows, as stated
parher it 15 the mest crucial problem
within deafblind educatiom.
Integration of experiences and the
buifding up of an overview sre a

primary requirements, including for
older pupils.

This means that a pupil, for
example in the comtext of the
subject ‘General Technigues' leams
how to plant, weed and harvast
Iettuce, and learns to make a box in
which to store the vegetables,
Subgeqgoently, the child may learn
during the Home Economics' losson
how to prepars the lettoce. During
mohility lessons and excursions, the
popil is gecompanied o the
greengrocer or Bupermarket to by
lettues or salad and all the other
ingradients necessary for
preparation,

The classroom teacher fulfils a
coordinating funetion here by
further clurifyving, during the
convereation lessons. those matters
which have not yet been sufficiently
understond, and eetting these down
an paper. In order 1o promaote
aptimum integration of learning
axperiences, it was decided to group
the practical subjects together in n
gingle, seprrate practical building.

The need fo develop attachment
relotionships and competence
(ood relationehips are not only
important for the social and
omuotional development of the child,
bt alsa for communicative
development and the development
of competence, We atternpt to deal
with these ssues in our programme,

Characterising people
by means of

referential objects for
persons and activities

Before a child ix able to develop an
attachment relationship, it must
firet realise that it is dealing with
another person and not an
extension of itaalf It is important
that the carer characterises him or
herself in a special way which
distinguishes him or her from other
people. We create specific
recognition activities in our
programma tothis end, in which so
called ‘referential objects for
persons’ are used, The child is made
aware of & particular charscteristic
of the carer's external appearance
{e.g. long hair, a moustachel, or of
aomething which that persan
always wears {e.g. a necklace, an
earring | whenever he or ghe
interacts with the child, By carmving
out recopnition activities such as
these at i fixed tme and place, for
example when greeting or pariing,
it i8 hoped that the child will be able
to build up an impreesion of that
peraon. Affective moments alza play
o rale in the mutoel conknct
between carer and child; examples

of much moments include a caress or
a kiss. As the child becomes more
aware of this reliable, predictable
person, the referential abject
gradually becomes linked to &
‘natural gesture’ for that person, for
eximple moving the brooch from
gide to side, which can act as a
means by which the child can
actively expross its desirg to come
into eontact with the carer,

Mutual
responsiveness

It is only in the context of an
intensive one-to-one relationzhip
invalving ‘acting together’ during
the dmly activities that a secure
gitachment can develop, The child
beging to develop confidence in the
carer and learne that it ie able to
influenee the adult by means of
eertain signals and nctions,

For example: Teacher and child
perform greeting actions together, A
fixed sequence ie built up; for
example rocking baclward,
backward somersanlt and sitting on
the teacher’s lap. After a few
repetitions, the child suddenly gives
a gignal, by putting her hands
together, IL ia then the teacher's
tusk to pick up on thie signal and to
make clear to the child that she has
recervesd the signal, by responding to
it imrmediately, with a familiar
clapping-game.

Through this intensive contact,
the rarer attempts to stimulate the
eynchronicity batween corer and
child. The carer learns to Tsten” to
the child, and vice versa,

Transfer to parents

Using the method described above,
an attempt is made to create s bond
hetwesn the child and & number of
gpecially nominated persons. The
parents nre closely involved in this
procesa from the beginning. If thia
attempt is succnssful, the parents
are “brought in' to the programme in
an ever cleaver way, Relereniial
phjects for persons’ are developed
for the parents which make it
possible to “talk’ about the parente
even when they are absent. The
school should alzo be a place where
parents feel at home and sre able to
joln in

The feeling of competence and
inde

One potential denger of such an
intemsive mdividusl approach is
that the deafblind child becorzes too
dependent on the hearing and
seeing carer. The majority of deaf
hlind ehildren, on account of their
dual seneory handicap and/or their
dvepraxia. have undergone many
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negative experiences in their
interaction with chjects and people
(Van Dk, 1891 ) Sach experiences
af failare have a far-ronching effect
an their competent fanctioning,
Fregquontly, the child perceives itsell
as unahle to control its own actions
and ther consequences: It feels
dependent on and is controlled by
its envirenment.

Az n result of this dunger, we try
a8 far as possible o create activities
which sucoerd for these children.
The learning activitios are divided
inte such amall steps that the child's
chanece of suecess s extremely high
and the risk of failure minimal
Initinlly, activitics are carried out
together with the child (eoactively )
In erder to teach the child not to
become too dependent on his or her
virer, it s important that the carer
knowe whon to drivw back and leave
the child to itealf It is important
that situations nre created in which
the child iz able to function
eompletely independently, without
any intervention by on adult. This
can be achisved, for example, by
providing suitable, self-rewarding
taya, or by presenting simple tasks
inwhich the setivitias are
mmediztely rewarding for the
child. It is important that separats,
clearly lnid-put roomi are set aside
for the carrving out of such tasks,

Initinlly these are separate,
griall classes next to the clussroum,
s thal the teacher can heap an eya
on the pupil. The child is prepared
irx this room for tasks which he or
she learns Lo eprry out later i the
more complex environment of the

cal roorm, For & limited

number of pupils, smple
construction or packing activities
such as those lesmed here will
eontinue to form & useful way of
gpending the day in the futare, All
the activities are geared to mmahling
the child to function ag

independently as possible. For thase
children, too, being able to take
pride in thair own avhievements,
being able to do things for
themselves, has » major impact on
determining the gquality of their lifi,
In this way the child, by receiving
‘practical training' two mornings per
week in his or her final echool year
ie prepared for histher future
‘warking environment’.

Building up eommunication and
the gelection of & suitable
communication cade ahould also be
geared to creating o feeling of

eOmpetEnce.

When desbng with o child with
dyspraxia, the carer does not use
complex sign lnnguage or finger-
apelling; but choeoses rather for body
signals, a reference book containing
drawings or concrete referential
objocks.

Relationships with
other children

A pocond potential danger for which
wi need to e alert when adopting
the individual approach is that the
child has little eontact wich its
peers, The child will therefore have
to learn eocial ekills and social play
throwgh remfvicement learning and
behavioural rules,

Waturally, the physical
environmant should offer an
opportanity for social activities,
puch ns oircle gamies and playing
putside with other children, as well
Az socinl pctivikles involving all
thoss concerned with the schaol,
such as parents, teachers,
houseparemts and other childeen, for
example at anmaal celobrations such
as Chrigtmis, Easter, Carnival or,
at the opening of the new school
Bruileling.

The need to develop anticipation
and generalisation skills

Learning to anticipate {expecting
what is geing to happen) and io
generalise (applying what has been
learned in different stuations and
settings) are important akills, on
thie one hand for developing
communication skills, pnd on the
other for building ap independent
living skills and social skills.

Creation of anticipatory situafions
Learning to link a signal to o
risgebion or type of behavigur is an
easential condition for learming m
general and for communication in
particular, Az indicated earlier in
the section on social learming
theory, it i extremaly rare for
deafblind children to spontancesly
develop orientational reflexes and
discover associations. An importint
principle in our programme is
therefore that the child must
continaally be given opportunities
te dinvelop its pwn inltiative. Thisis
stintulated by the creation of 50
called ‘anticipatory sitoations’ -
siturtions within which the child iz
ahle, as it were from the besis of
habitosl events, ta guess what the
following etep will be, For example,
the child gets used to taking a bath
and then going to the dining area
and there, togeiher with the carer,
pouring and drinking milk. At &
particular momment, which iz
enrefully determined by the carver.
the child is given the jug of milk but
not the beaker. As soon as the child
atarts looking around, or gives o
signal, the carer guickly gives him
the beaker and rewards him for his
pleriness or response, Consciously
friling to meet the bailt-up
expectation pattern and breaking
the fixed routine challenges the

child to produce an active responge,
Eituations of this knd are to be
frund at all levels in the
progromme, The ability io
anticipate is not only developed in
thie cantext of activities such as
bathing and eating, but alsyin a
maotar ghreult and when preparing a
child for a subsequent ovent asing
the calendar.

Transfer to different sitvations,
people and settings

Anocher kev principle in our
pducatlon programimne is that the
independent living skills and =cial
akills are tanght coactively and are
exercised 10 sitnations which are as
natural as possible, by means of
reinforeement learntng ar, il
poesible, vie model behavivur and
amstruetion. The indepandent living
gkille include such things as getting
ehanged. laving the tabls, meking &
sandwich, nesdlewaork, ete; the
sacial ekills include waiting for ench
ather, asking for help, and handing
eomething round to others Onee
theze skills have been learned, we
try to transfer them divestly to other
situatione IIving environments in
which the child s mvelved: the
class; the iving group, the practical
raae, the parentel home. [twill be
glaar that this demands conzistently
gaod coordination between the
VATTHIE enviranments,

A cartain group of deafblind
children, Le. those with dyepraxia,
are-only able to learn those skills
which invelve little motor
complexity and which are routine in
nature, Bather than teaching these
children how to prepare a complets
meal, it is batter to show them how
o hake hisoiits step by step.
Instasd of teaching them how 1o
make complex tapesiries, it is bottor
to beach them simple rag-pegging
technigues; and o on, Transfer
takes place via the practical teacher
to the relevant class teacher,
houseparent and'or natural parent,
For example, once & child has learnt
o peg rugs, this can develop inbo an
important hobby which can aleo be
carried out in the residential home
ar parental homme:

If = child has learnt to bake apple
urnovers, for example, during a
home eronomies lesson, he or she is
alzo taught to hand these round to
ather children and adults in the
practical room; in the classroom and
in the lving group. Moreover, onca
the child has learnt to bake apple
turnovers, he or she is also taught
to perform this skill at home or in
the residential home,

In constrecting our new school, we
created the possibility for a number of
puipils to take part in practical
traiming pacements within their own



school. This involves them carrying
out work which was previ

performed by domestis staff. The
tasks involved are mainly of a routine
nature, such op making coffees and
taking the coffee pots round to the
various buildings; washing, irontng
and fobding towels, ete,

This, then, briefly eats put the
edutntional and social principles
which form the basic conditions for
the development of communteation
om the one hand, and of
independence on the other. T hope it
has become elear how a physical
learning environment can make &
positave contribution to this
devalopment.

Owver the voars, the development
of communication, in partieular, has
been a strong foeus of attention
within pur programme; this is
partly as a result of the fact that the
deafhlind department js attached to
the Instituat voor Doven, The
development of certain pepects of
indepondence has recelvid
relatively leas atbontion compared
with a number of sister
organisations which nre atiached to
centres for the vieually
handicapped. The rebuilding of the
integrated units and the new echoal
building have onabled us to ereate
preater opportunities for the more
succezaful development of
indopendence within our
programene {Visser, 19921

The school building

In conelusion, 1 should Iike to
mention & few technical details. As 1
said earlier, the physical learning
environment should be supportive
rather than distracting,

The school has been bailt in such
6 wey that direct entry of light,
which would be disturbing for thess
vhildren, is avoided as far s
pozsible. The sputh-west side of the
buildings iz covered by an
overhanging roof, pnd & light-
reflecting film has been placed in
frant of windows whers undesirabls
fight could still enter, Artificiat
illumination, designed to produce
optimum lighting stremgth, is
provided throughout the building
from hidden light scurces, The paint
used on walls, doors and ceilings
hne been chosen for optimum light
intensity,

A uniform eyatem of marker
points has been installed
throaghout the whole school to
designate the various roome and
routes,

Seen from the children's point of
view, the new school has a simpls
overall strueture, with simple,
claarly luid-out roome and with
clearly defined routes,

In many respects we can say that

the physical learning snviesnment
meats the main edueational and
gocial demands. The achoal now has
n very clear layout, and is genuinely
& place where the children can fes]
secure and where they are
sufficiently challenged to learn and
to live in o competent way within
the scope of their individunal
capakbilities,
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Deafblind
course in
Colorado

The Colorado Départment of
Education and the University of
Morthern Colorads wre oo
aponsaring a second Kephart
Symposium graduate course on
deafblindnees. The courss,
“Azgesament into Intervention:
Effevtive Strategies for Students
with Denfhlindness™, will ke hald
in Vail, Colorade on July 265-246,
1884, The course instruciar will
be Dir. Kaey Alicyn Ferrell.

Pregentation topics will inglude:

* Pavchological Views of
Deafblindness" by Dr. Barbara
MeLeatchie

* The Infant, Teddler, and
Preschoo] Child™ by the
Colorado Hilton Perkins Early
Intervention Assessment
Team

* The School Aped Child” by D,
Barbarse Meleichie

* Social InteractionToclasion
Intervention” by Dy, Madeling
Milian-Perrane and Dr. Naney
Hall

* "What Professionals Need to
Bxow” by a panel of parents

and consumers,

For more information about
vourse content, pleass
contact:

Tannl Anthony, CDE; 20t E.
Avenie, Denver, Colorado
BO203 (tel: 303-566 GE31L

For information on course
registration, please contact:

Marsha Woodrall, UNC, Division
of Bpecinl Education, Greelsy,
OO, BE20 {tal: 303351 -2892),

£641 Jaquiadag - Ajnp
uoioINE] pugioeg
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Ideals and Realities

Elaus Vilhelmsen, head of teaching at the
Institute for Deafblind people in Anlborg, Sweden,

This article hes to be seen asa
comtribntion fo the discission aboud
services for deafbiind odulte. It iy
nod - blngpring but ineludes goals
ard contents for a service for
dlenBling odults, amd [ will try to
Empasies some e potnds wiiek T
fined important in relation to the fitle
of this discnssion.

Ideals

The maan goal for sur pedagogical
work with deafblind peoplais that
thisy obiain gquality of fifie, We think
that an important condition for
quality of life i3 identity. And we
think, too, thet an ymporiant
precendition for identity is
erembiity,

If we are guing to tall about &
deafblind culturs, the concept of
identity is very important, You
cannot e given identity, it isa
persannl process. Bul what we can
do is to give peace, ppace and
nourisliment to deafblind peopla to
initiate and motrente the process.
Wi must give a special spaco of life
and spaess of aetion, where cultural
possibilities are aveilnble to
atimulate this process. As &
consequence of this way of thinking
about the identicy process, deathlind
poople must be given the poesihility
miedbestemmelse, selvstpenidighed,
selviorvaltning self-management,
independence and participation in
decigion making.

Further [ would ke to onderline
that we work together with
deafblind people in egual
companionship and with respect for
them. And we think that deafislind
people, like other human beings,
will develop in interaction with the
physicsl and the paychical
envireroment. And bath the physical
and payehical environment will
develap, too, in thiz interaction with
deafbilingd people.

In order to help deafblind people
create a pantinuing quality of Life, it
is our goal sl to develop
fundamental competencics. The
predagogical way to develop these
competencies is based on
pedagopical planned activities, Ta
put it in another way - we could say
a functional way of learning,

The competence of language is
the most important. Inour work we
use the total communication
philosophy.

Tatal communicntion 18 mare
than having different possibnlitics of

expression b chooso from. 6 iz a
hasie attifude o communication
which opens up n Mexible and nosn-
traditional use of linguistic
expressions inan egual
communicative relationship,

We find that in relation to all
this the concept of deafblind calture

can be used as a frame, orfa
commaon deneminator,

The concept of deafblind enltore
is ueed n o rezolution which wie
decided at the Nordic Conference in
Firdand i 1902 T will end the frat
part of thiz article by introducing
the fdeals of this resslution:

RESOLUTION - Adopted at The Nordic Conference in Finland, 1992,

Deatblind workers in the Nordie
eountries must intensify their
efforts bo secure human rights
for comgenitally deafblind
peaple to be respected.

This is necossary, speaking
from our experience of the lack
of possibilitics available to
deafblind people to develop
their own culture.

These poasibilities are being
reduced further by an absolote
and one-sided implementation
of decentralisation.

The main point in this
resolotion s that deafhlind
people are not regarded os a
minorlty group, but as a sub-
culture based on a different

language.

And mow to the realities.

The Institutional Services for Congenitally Deafblind in Denmark

Fducational
settings

Minibe — living units with job
and lving accommodation,
day centre, cheliered
workshop, part-tome teaching

Age  Advisory

sOrvVices
'Y

23 Tha Special Advisory Board,

guidanee and counsalling
services from the Home for
Young Deafblind Adalta

Work, residencal and educational —18—

programme af the Home for Young
Dieafhlimd Adults

Aslborgskolens, edocstional.
reslidential and freetime

PEOSTRMTE

The framework for quality of life in
Denmark is lifelong provision for a
persom born deafblind,

There ie an advisory service {Tom
birth to diesth. From bivth andl 18,
this kind of service comes from
Aalborgskalen, and after that from
The Institution for Deafblind
Adults.

Some of the children will come to
Aalborgakolen if the parents want
thir edueationnal, resddential and
frestime programmss

At the Home for Young Deafblind

Guidanes, counselling and
ohservation ot Aalborg-
3] gkalens dealblind unit

— ) —

Adulis they will ressive work,
residential and sducatinal
prigrammes. The desfblind
dopartment at Anlborgskolen with
23 deafblind chifdren, and the Homse
for Deathlind Young Adulos (10),
cover deafblind services for all ages
all ever Denmark.

Minibo 15 & living unit, a group
homee for deafblind adulis, and it 1=
ploced in Aslborg ton, We now have
twn living units for deafblind adualts
i Aalborg. In both group homes
there is room for six dealblind



adults. At Minibo and Hojbo the
denfblind students receive froetime
activities and living accommodation,
and in Skovhuset, an imstitution in
the neighbourhood of Aalborg, the
12 deafblind students firom Minik
and Hojbo will have provisiens like
a Day Centre, Sheltered Workshop
and part time teaching.

Other homes for six
deafblind adults have now started
in other places in Denmark, And the
adult guidance has, 65 one of its
aims, to be g red connecting o
between the Institution for
Deafblind Adults and the group
homes spread arvund in the
countey, in order to keep the
deafblind students in towch = and to
supervigs the atalf,

Culture

In Aalberg with ite concentration of

about 50 deafblind students,

repreépenting nearly all ages, we
have a great opportunity to try to
craate a deafblind culture.

In ereating the provisions for
doafblind children, young adults
&nd adults one of the main points
has heen to look at the opportunitics
and public serviees for non-
handicapped people.

primary sim in special
edacation and sorial work with
deafhlind chifdren is through
individual learning and meaningful
aovial togetherness:

*to develop communicative
compotence in order to motivate
the child for contnet and active
interaction with the environment,

*to have in view that the individual
child develops his potential to
reach the highest degren of self-
managemint and solf-reliance,

*to have the possibility for further

edueation,

*tn have the possibility for chedee of
profession or special training.

*io keve the passihility for moving
i hia'her own home,

Implicit in this formulation we find
a humanistic view of man. Showing
that if develapment is going to take
plece, it must be bosed on the child’s
oW awtivity - learning s an active
and personal process,

At tho home for the young
deafblind adults the throe
provisions are inepived by the
possibilities attainable by non-
handicapped persons.

The main aima of Ungdomshjem
ior Dovblinde are to develop the
young congenitally deafblind
studente to live as independently as
passible.

Thi deafblind sdult has the same
posaibilities as the non handicnpped

adolt - o place to live, frectime
activities, o job and part-time
teaching: The balance between
these provigions for the deafblind
edult is divided in a way, so that
minst of the hours of their workdng
day are in n sheltered workshop/day
centrel group, and the part time
teaching is only a fow houra o week,

An example of the aims of the
pedagogical work on a group home
for deafblind sdults would be those
of the Minibo Institation,

At Minibo the stall want to work
on Tollowing objertives;

1 The residents must have the
opportunity for individual
developmient, and experience
fellowsahip and security, In the
relationship between resident
and staff there must be mutual
reapect and confidence in hoth
posilive and negative
interaction.

2 The residenits have a vight to
experienced which strenpthen
aocial relations, zo that, for
instance, fantasy and creativity
can be displayed regardless of
the functionel level.

3  The restdents muet have & right
to an adult life basad on
participation tn decision making,
ernancipation, communieation
information, freespace and
private life

These aima are based upon righte
for deafblind as well az non-
handienpped people and show the
possibilities which an adult life can
ednkatn.

Only in one of these examples of
the superior aims of three different
Danish matitutions was the concept
of ereativity explicit. In my private
evaluntion process, when [ think of
quality of life as o superior and
common aim for the pedagogienl
work of the deafblind of all ages, the
cancept of ereativity should have a
contral place not only in one, but in
all three examples, In my opinion
we need a common aim for the
deafblind field in general, in
relation to n hfe-long enrichmeant,

Self-determination
Another example is tho concept of
eelf-determinntion.

The sims for the home for the
young deafblind adult need to he
evaluatod clesrly.

This aim is from the time in
Denmark whare the welfare spcisty
wanted to ensure that handicapped
people had a share in its material
wiealth, But this iz just one side of &
quality aspect, In a Mordic way of
thinking it has been describod in
thie way.

Quality of Life

1 External conditions’practiesl
conditions
= achoal
* work
* homeplace of refuge
{ecomomy - aeetal pelicy)

2 Interpersonal relations

* amutietal = relation to
Family

* mocial = relation to
friemds

* cultural - participation in
groupa

4 Internal experienced quality of
Life

* haeic mood

® crealivity

* pxparience of meaning
coherenee

Creative, idenfity, quality of life

I will now concentrate an the concepts
of creativity, identity and quality of
lifie. Bt of course in Denmark we also
use ther treditional pedagogic methods
- euch a3 work with structore in tinse,
place and people, and work with
sequences and so on, But | think that
the wark we have bean doing with
voung adults and adults during the
Iast 10 yerrs hos hed its bagis in the
traditional work with children, and
certainly we have learned a lot about
what we cin use, and what we can do
without. Bot now the time hre come
where we need to think of the
deafblind young adult and sdult az
voung adult and adult persons, and io
try, together with them, to create 5
young sdult and adult content in
their lives, The concept of deafblind
vulbure will be important in this
connection. And crostivity, identity
and quality of life too.

The theorstical background for
the relutionship between creativity
and quality of life can be found in
the thewry of multiple competencics,
In Denmark this is formulated by a
neurobiclogical scientist, Kjeld
Fredens, on the basis af the work by
the American. Howard Gardner, — a
theory called the multiple
intelligenees, The competenicias are
based on rhythm and the emational
and social foundation,

The main peint in this thesry is,
that there i more than one
intelligence or compatence, &
competence s a way of being
comnected with the surroundings -
togive and to get impressions.

Yiou have to be well trained in
one competence, before you can be
creative and before they can act
togather. Creativity can b
described az being able to create

onesolf again,
This is an important theory in

Ch61 saquasag - Anp
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Linguistic'  Musival
copRpetence  soipefenes

metacognition
Logieal
Moskeraticn]  competénes  competence
Emotionel and Becial Foundation

REYTHM

Spatial  Bodily

pur work because according to this
theory the value iz not homogeneity
and norms, but differences and
individuality, This theory, tens, can
eomnect the biological side with the
copmitive and social side, and can
give g hohistie view,

The theory aleo tells us that there
are three levels in each competence,
The concretefonactive lovel, the
ieomie level, and the symbaelic level.

We howe to start our pedegogical
wark at the concrate level, whera
the deafhlind person can
manipulate the object, and make his
own experiences. We neod this
representation before the real object
van e represented s an icon. This
can be g picture, a model or
dramatising what we have done at
the real lovel. And at last we can
reach the symbolic representation

This theory underlines that it is
important that we not only see
pictures or handle iwons, but also
get the opportunity to express
vursslves in piclures or icons.

This theory undorlines, oo, that
you have to experience life with and
through yoar body,

A way b secare a langunge for
deafhlind people in which the
content iz experienced and by which
they can express themselves can be
o use the three levels s a three-
phasad planning and working
model. And [ would like to
demonstrate thiz by an example.

Peter is a deafblind young mem,
whio very easily gets frostrated, he
can be very scared. He haa no secure
identity and has no selFconfidence,

We wanl to give Paber soma
mesns by which he could support
himself during the day, to help him
get safely through the day. We
chose an activity which we knew
would motivate him - making
geremblad egge for lunch, And we
put up seme aims for the sctivity.

The alms were:

1 To develop hix identity (by
knowing that he could do this
activity by himaelf].

2 To develop his langunge.

9 To tesch him to make choiees.
(Because another activity he
eould choose when we made his
duily programms, was to grill
BELIAFAEL

4 Toteach him what eggs are for.

6 Toteach him the akill to do
perambled eggs,

The main idea was that because of
the language connected to Uhe activity
amd the eonfideses with the sldll, he
world Tl no harm in doing it

Ta resech the aims we used the
thres-phased working madel
mentinned bafore, First Péter had to
makes the serambled egps s number
of times — that was the specific
lovel, And after that we worked
iontely with tho sequence —wa
could look at a video and we could
compare the vides with pictares
from his ook

Wo pould train his memary by
naking him, for instence, to pat the
picture in the right order and so on.
There wero sight deawings ons for
ench part of the saquence, We finally
tried to use very simple drivwings
ingtead of the other drawings; and by
petting Peter to compare these
drawings we hoped that he could end
up using the simple drawings like a
recipe and make the scrambled eggs
by himaslf.

With this activity I think weé
ended up with Peter not being
frustrated when we talked about
making serambled eges, and he
could take part in the setivity, but
he didn's reach the point where he
eould do it by himself.

W use thig three-phased model in
@ lot of daily edwentional situations.
W con use it in activities ke Peter
and the scrambled aggs, And we wse
it in connection with » topde-related
wark: form. Such a topic will last for
two-thres weaks and can inchede all
the hours of the dey, where the
different pedagrygical staff groups will
work in an interdiscipiinary situation
and try to give the deafblind students
as many experiences related o the
gubject ne possdble. A topic, for
example, can be = autumsn, fsh, my
body, ete. And connected to the tapic-
related work form we use thie three-

planning and working model.

But let us ook again at jeonies
and creativity. As [ mentioned
parlior, the theory about the
multiple competencies mentions the
importance of eeeing pictures and
exprezsing oneself through pictures.
Many deafblind people will be able
to be craative and exprees

themnegelves in an ieonic way if we
give them the apportunity. In this
matter | wonald like to show two
drawings.

The first drawing iz-titled The
waterhose/gardenhose 18 being
rolled up', And regarding the
drawing, | can imagine John with
this waterhose where the problem
ariges when vou wind this around
vour arm. I think that the
frustrations of the waterhose
impressad him so much that in his
mind it felt that this waterhose was
wound around his head,

John expresses something aboot
himself; ton, with this drawing. He is
a gmall, stocky persen. [ think thiz is
well pxpressed with the firm lHnes in
the drawing We can use the drawing
to obgerve John too. He is very awara
of hiz hepd, big eves, big mouth and
ears. The rest of the bady could tell
ue ahout & Lack of body confidence.
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I think Robert expresses quita
another mind with hiz deawing, And
I'ihink it suits his mind - he is a
morg genthe young man and very
fleeting and light in his movemonts,

C

During the lust few years we have
iried to work more with crestivity,
For instance, & yenr ago, there was a
curnp whera one theme for a day wis
creativity, to which deafblind adults
from thi different institations in
Drenmerk were invited, The leader of
the creative workshop was an art
therapist, | feel that it is a very good
tdes to use professwnals ina
situnation like this. The pedagogues
tried, with her, to find the starting
point for the deafblind students’
different interests and different
levels of funetioning, so that they
eould have an opportanity to express
themselves.

Some examples from this camp:
All the materiala were placed in &
yvard and the deathlind atudents
walked around touching and looking
at them. The pedagogies tried to
shserve which materizls the young
people were interested in, Omne
student, for example, was very
interested in clay and mede o lot of
amall figures.

Anne, a deafblind student inspired
the garnp, She liked to make
srulptures of different and often VETY
strange materials, This interest
started with her having a Int of dolls
and figures around her, As fime
went by she started to make her ovwn
dolls, The camp was also inspired by
& workshop at [ARDB's World
Canference in Orebro in Sweden in
1991, where a group from Poland
showed srulptures,

Emud shoawved inferrst in painting,
The art therapist showed him that one
can produce & eobour wnd o lne by
making & stroke with the brash, and
after that Knud nearly made » picture
om iz own. In connection with the
theary of the multple competendies,
you have to bearn, or be tnught, skilla
bedore vou can be ereative,

Casher is tatally blind, and at a
very early developmental level. He
made & tactile picture and he got
good taetile impressions by making
the picture together with the
pedagogue.

A sensory etring was made in the
middle of the first dey. Before that
thq deafblind yvoung pesple had not
secmed very interested. But this
string, nE a eocial situation, was a
success and gave inspiration for
further work. The young pesple
made one thing each for the string
and the string paszsed through all
handa. On the string there were

water balloons with emall holes
pricked in. The water dripped and
splashed and 1t was great fun.

The young peopls ereated vinrions
a_ahap»ea and steongly coloured things
in different materials.

The picture workshop was a
puccesa whore they worked with a
great deal of concentration and
creativity,

Creativity and identity

Crentivity is of cutstanding valug
for identity. As mentioned befora, 1
see ienbity nok as something you
can be given, but a3 a persomal
process. To this process we can give
peace, space and nourighment, 5o
the process can be fulfiled and we
can give lifespace and action space
in which there are cultural
possibilities bo encourage it.

When we talk about deafblind
young adults and deafblind adults
and wdentity, [ think we alss have by
talk about what it means toba g
grown up adult,

There can be several views on
thia suhject:

* some thinge are decided by society
ol eulbure, e work, free time, a
placa to live;

* gomé things are decided
bivlogically, e reproduction:

*aame Lhings are held in comman
b all human beings, g vou know
more about whe vou are, vou have
exporienoss and you are more alle
to use them, You therehy have the
possibihity to realise voureslf:

= in connectlon with this, an adult
person can contribute to culture,
and ean take part in changing it.

Identity 18 a kind of active
statement, where you can
contribaste b culture and thiala a
condition for being part of culture.

A pompequence of this identity
procese hes to be that deafblind
people must be given opporfunities
to decide for themesalves, to take
care of their own lives and to be
independent.

I would like to describe an
exxample of how the deafblind
ptudents and the pedagogues at
Minibo work with this process.

The two desfblind studenta,
Lotte and Betty take part in council
meetings, together with the
pedagogues, and discuss and decide
matters such as what they are going
to eat for the next week, which
colour they want for a wall and
sulvjects like this which form the
basis for their private Hves,

Lotte and Betty are now very
familiar with this form of meeting
and enjoy them very much. The
pedagogues try to help them to
discusa the subjects,

There is a strectured mesting
form, starting wilh beer and an
segendn, The first issue s
information. They all toke this
meeting very sericusly. For
inetance, at one meeting the
pedagegues brought up the question
of inviting & new deafblind member
to these meetings. Lotto and Betty
digcussed this and finally they
decided that Henrick, the now
member, wis woleome, but not untdl
after Chrisimas. I think they
hegitated because thoy felt that this
wizs their meeting and it gave them
status emong the other deafblind
people ann part of their identicy,
Whan we are talking about identity
and what it means to be adult, T
think that the content of our co-
operation with the deafblind young
people and the way we are working
together is important, For a
moment [ will turmn to what, in the
Nordie countries, has been new and
inepiring knowledge. This
knowledge and resesrch iz aboul
how language develops from the
very begmming during the first
thrise monthe in the interaction
between the baby and the mother,

Annn Nafstasd describes in the
bosk, Providing for communication
with thoss born deathlind”, the
following three basic steps in early
childhaod develspment:

— TIBAFTEES
= prploration
—  ntermction
05 a basis for communication,

Moat of the deatblind adults in
Anlborg have not encugh of tho
bazics related to thess stops. Bo we
hive to work with nearness,
explovation, interaction 55 a basis
for communication. But how do vog
do this when dealing with the young
adult pnd deafblind adult?®

Dramatisation

I'would like to deseribe an sxample
of this. Az | mentioned before, we
usy dramatization related Lo the
iconic phase in the three phased
methad, Henrik and Dan had gone
to the barbershop to ged their hair
cut. Some days later we dramatised
their visit.

We planned a dramatisation
which contained seven elements
from the halreutting situation. To
recall Henrik and Dan’s memory of
their real experiences from the
barbershop, an adult played the
part of the barber o that through
imitatton they eould play the role of
the barbor. The difficulty of the
dramatisation was graduaily
inerexsed towards & non-verbal
symbolic representation,

From my paint of view there are
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plenty of possihilities in a sitaation
like this to train important things
like different kinds of imitation, &
shift in role and playing o mle.

It i a pedagogical challenge to
transform all the troining they need
to develop their lanpuage inte g
waorthy adult way of living.

Hometimes you can selve the
problem by giving things another
name. For example, there was a
disrussion 4t the Institution about
Anne, the young woman making
senlptures. Can an adult woman
play with dolls? Bul one day &
eolleagie solved the problem by
aaying that Anne was not playing
with dolls, she was making
sculptures, and that was accopted.

Mow I would like to turn to what
I think i an important matler,
when we are talking aboat
pedagogical work with deafblind
voung people. What I am thinking
about is the role of the professtonals
- the pedagopoe’s part in tho o
operation.

I would Tiloe to tell you what the
Danish philosagher, Soven
Kierkegmard, wrote over 100 years
agn about the teachers roba,

“Truly — to sueeeed in guiding &
human being to a cortain place, you
firet of all must be careful and find
him where he is and start thers”

And Kierkegasrd goes on to sy
that if you are unsble to do this, you
are unable to help another porson,
‘Indeed, in order ts be able to help
another, I must understand maore
thom b, but first of all understand
what he understands. W1 don’t do
this, then my understanding mors
won't help at all!

What Kierkegaard in fact i
talking nbout here are the personal
gualitise of the professionals - like
empathy, respect of the student and
knowing the student’s world and
preconditions,

To secure i more précise and
structured way of learning and to
BECUTE B TROTE sponianeous way of
learning, we need different
professional identities

Om thie subject, T would like to
tetll wour about our experienicas in
Denmurk where we, in daily co-
pperation with the deafblind
students; have two professional
identitiea - the teacher and the
gacinl pedagogue. These two
professional categories do not have
the same educational background,
or the same experience, I think
these two identities have i bea
aware of how ench of then can
pooperate with and help to develop
the deafblind person. I don't moan
that they should not work in an
interdisciplinary situation together,
but they have to know their own
profossional identity so that they
can can work togethar as well as

poesible. No ane group is more
important than the other - they are
eiqual partners, bat they must
comtribute with different knowledge.

Teaching social-pedogogy
It is important that the desfblind
students mest different kinds of

i identities to provide
them with the best opportunities to
develop the language, self-help
pkille, ceeativity and identity, ns o
bagis for their quality of life,

Deafblind Culture

Az mentioned at the beginning of
this article, T think deafblind
culture can be regarded as a

comaon denominator — a frme
when we talk about how to secure
ppportunities for desfblind people to
develap their own quality of life,
and to secure their human rghta.
O of the problems will be how o
help them to develop their own
gubeulture instead of developing the
gubculture for then.

But what is culture? T think we
riced b discuss the concept of
culture —we need to find a
definition or 8 madel.

The comeept of culture i3 hard to
describe. It is hard tosee what is

here around wou, And it is
ezpecially hard to describe vour own
cabtare. It 12 sasier to describo another
eutture beconse of the differetices,

The Extreme Differences between Teaching and Social-Pedagogy

Dimension Teaching Social-Pedagogy
Function Gualifications and Relief of the parents -
eompetencies. which coneerning uphringing,
parents cannot give care and play
the child
Frocess Byatematic Bpontansoue
planned COTL AIOrE
gtroctured irapulsive
Foous Harrow Broad
precise URprecise
focused difTuse
Muotion Deductive Induckive
from nbove and down from below and up
Helotion Content — primary Relation — primary
rilation — gecondary conbent — gecondary
Teacher —outeide Pedagogue — part of the
tho group Eroup
Puraly professional Family like relation
| relation
Content Content
relation
Teacher Child Pedagogue Child
TEACHING BEOCIAL-PEDAGOGY
The Cultural Sphere of Activities
relationship  production  reflaction
communteation emation
Ways of Being Muodes of Musical Forms
Together Expression
= interaction = gign * crealive capacities
* grganisation * linguistic * musical capacities
= [OFmS * plemeanta ¢ gesthetie criteria
* social conventions * codes = griginality
= giyle
* authenticity ;
Det Kulturelle spring’ Claus Jessen, SBpecinlloveerforeningen af 1931,




I would like to suggest & model of
cxltuires to be used in the discussion.
This model is developed by teachers
in Denmark wiho are working with
different kinds of handicapped poople

In this definition, culture fulfils
particular parposes and vonerete
functions in togethernass.

Firgt they operate with what
they call — fhe culinral sphere of
aefion — in which the funetions of
the culture take place, Thise
functions are — reletionalips,
rommunication. production,
emationg and reflection.

They explain the connection
between these concepte in this way:
Togetherness exiata by relating
person to persan and group bo
group. The functicning of this
relationship is based on
CORTIRATECaLTOn,

In the first place the
tigethernoss relationship and
communication are the conditions
for production. Production is
untr;ratmd a8 & mecessity for hife,

In the second place relationzhip
and communication take part
arousing the emaodions.

When emotions and production
begin to infleenice the conecious
behaviour, then it is based on
mental and mognitive cperations or
reflections.

Inetead of looking ot the
behaviour with the risk of baing
overwhelmesd by a lob of
unsyetematic observations, wo are
now able to look at some relatively
well-defined functions, And they
are, again — relationship,
communication, production,
emotions end reflections, And ae &
whaole we can name them the
cultural sphere of actions,

The next level in the cultural
madel talks about FUNCTIONAL
AREAS for the eulture, ie how the
culture appeara.

We can't find the oolture merely
b lsoking for the catagaries in the
cultural sphere of actions. Calture
canmnot be measured — it is more like
a quality,

Az mentioned. when 1 epoke
abaut the multiple competencies,
there is more than one competence/
intelligenscs, and we are interested
i the fanction and the quality of
intelligence. Itia the sarme when we
are talking about culture, we are
interested inthe guality of homan
existence gnd we can try to look for
the fanctivmal aspect.

The model operates with 3
functional aress — wavs of being
togethier, modelz of expression,
mrisicnd forma,

Ways of being together -
menne amply how penpleare
together. The inferoction betwesn
the membeérs in one grawp will be
different from the interaciion in

another group, There will be
developad or imitated rorme and
rules for the group, which decide the
aocial way of being topether.

Muodes of expression -
solidarity and being topether will ba
expreased and conflivmed in
different ways. It can be pecial
signg when you sav helle’ and
special phrases, The way the
golidarity will be confirmed in &
group can be with apecial codes anly
understond by the members
themaelves,

The group can be omiphasised,
ton, by dressing in a special way and
having speeial gigne or symbaole,

Lastly, the group’s way of
expression can be move or leas
outhentic depending on whether thi
EXprEasion 18 genuine o imitated.

Musical forms - In boing
together and in the expreesion there
can b elements ahowing a special
creqtivity, indicating special
aegthetic eriteria, or there can be &
production which is partly artistic
in character or partly crdinary, eg
jokes, battle songs for sporis games
and so on. These ordingry ways can
be maore or less ariginal.

There will be overlaps between
the three functional areas.

I think that a discussion about
deafblind culture sould benefit by
taking this medel as a starting
point. It ie good because it describas
culture in a very broad coneept.

1 would like to mention some
examples from from
which we can desvribe deafblind
culture, For instance, every yvear in
Balund there s & musie festival for
two days where different kinds of
groups of handicapped people from
all over Denmark can listen to
music and have fun. Well known
bhands in Denmark play and it 1z &

very groat experience for everyone
to be there. Deafblind people from

Aalborg and group homes aroond
the country can be together again. [t
1% important, too, thot deafhlind
peaple can be together with other
handieappead people.

Inspired by this Solund festival
we gtarted a festival last year at
Skovhusets campus, We invated all
the deafblind people in Aatborg and
ather groups of handicapped people
in the area. Bands of handicapped
musicians and other bands were
playing too. Thizs Skovhuset feptival
will contine.

Another spportunity for
deafblind people to be together with
old friends is winber gnmaes
Morway, arranged every year, Thees
games are alse for different kinds of
handicapped people.

Anather exampls is DEU, which
gtands for creative expansion for
deathling peaple. The DEL has a
programns and desfblind people

can chosse a workshop that they are
interested in. The leader of the
workshop is a professional, Last
year there was a workshop whera
deafbdind peeple could learn how o
make eculptures and another where
they could learn how to make flower
decorations and enother where a
profeasional taught them how to nze
makep,

MNewspaper

Ancther example of deafblind
eultuere s The Window, our
newspaper. It is 8 newspaper
planned for six editions & year. This
newspaper will be sont to deafhblind
people around the country, to
parents and others who might be
interested in this paper. Deafblind
people, parents, paedagogs and
others can write in The Window -
meat of the deafblind people cannot
write, but some of Uhem can draw or
use the peedagog to write for them,

Anather example of how
deafblind people can be together
and ereate a social network ia the
young and adult deafblind pecple
meeting at the cafe evenings in
Aalborg: Al the last cafe evening
there were about T people together,
The programme was muaie, eating,
entertainment from bwo fairground
performers and just being together.

Chace g yiar we perform in o play,
We started last year with Hans
Chrstian Andersen's tale The
FPrincess and the Pea’”. We ended up
with two performances for the
Institution and other invited people.
From the pasdeagor’a point of view
this wis & good exercise for
deafblind education, Much training
was given in the process, eg
imitation, learning to wait your
turn, coneentracion, memory,
learning to co-operate and o be in
the pocial situation. The process was
very funny for both the deafblind
students and staff and for the
audience, oo, | think

Things like The Window, Solund
muaic festival, Skoyhuset-music
festival, winter games, DELT and
cafe-eveninga, theatre and others
are very imsportant for deafblind

They arp, thereby, given an
apportunity to get in teuch with
gach sther ngain, so that tho break
they feel when they move to another
Institution can be of less damage,
They alao get an epportunity to
oreate their own cultore,

I would like to be a little
provocative, I think that deafblind
peopde can talke as grent a part in the
culture ag non-handicapped people
will allow them, And why not give
this group, who don't need to have to
wark for their living, the opportunity
o develop other creative sides of
their nature, to be of benefit to the
comman culbare toa?
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