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Hands across the borders

French deaf-blind students visit ltaly
Teachers from the Soviet Union visit the UK
The two Germanies combine
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CHAIRMAN’S REMARKS

Az this is one of my last official scks
as chabeman, 1 would like to take
thiz opportunity to thank the
memnbers of the executive and oll
members of the JAERDE for the
privilege that you have extended to
m: during the last four years. Your
suppart has been the driving force
biehind the angoing evalution of the
TAEDE from an orjanisstion
devoted to holding conferences every
three o four years, Lo ong whose
mandate iz focusing on the ongoing
gatherng and disseminating of
information concerning nll arens of
support i deaf-blind people,

[ wonald alse e to take this
opportunity to recognise epecific
individuals and organisations that
have been particulorly active and
effective in sur sngoing
development, While it is imposaible
to recognise everyons who hoe made
i eonirfbution, theye are four
individuals who deserve spocial
indisidual recogmition,

Mr. Rodney Clark, our seeretary-
treasurer hae put in countless hours
Lo provide us with the
ndministrative capakbilities that are
required by an international
orgeniastion. [ have apprecisted hia
support end guidence throughout
my berm as your chairman,

Mr, Revin Lesard and Mr. Mike
Cellins of The Perkins Schoal for the
Blind have mads ongoing
contributions and given worfd

recngnised support bo Ehe cause of
deaf-blindness, While their support
has, and doss o far beyond the
boundaries of our organisation, it 18
important to recognise the part that
they have played in our growlh
during the last foar veprs

Mr. Paul Ennals, our editer, has
taken our publicotion and ormaed
into a magazine that has gained
imbernational recogmition. Hia vision
hias been the cutalyst that we
requiretd Lo reach this level On
behalf of all members of [AEDE, we
wizh him well in his naw
ondeivours,

The unselfish efforts of members
af ouar pxecutive in general and
commtittes chairman in particuiar,
have led wo a fully funetioning
gxarutive that has mst at leasl onee
sach year, Such mestings were
pussthle because the exerilive gave
freaty of their time, and arranged to
have thelr expanzes met by their
Tiatitnal BpOTIEOTE, 4T N SUMWE CARes
from their cwn pockets There is no
doubt Lhat this precedent shoold be
Tollowed by fufure executives,

Ag you are reading thisedition of
Deafl-Blind Education, you lave (no
doubi) afready finalised your pians
for this coming summer. [ hope that
they include attendance at the
IAEDE Conference in Sweden from
Augnst Gth to Sth,

Finally, T would like to thank the
MWational CHTice of the Canadian

Beal-Blind and Rubella Assockation
for thorr support. The willingness of
the national executive to ussist with
my expenses haz ennbled me to
perform the duties of chairman,

Several people have told me that
neonemis construmts mean they will
be unahle ta attend the Crebro
Conference, | believe that sttending
such moeonference s most important
at exactly these times.

Danfcblindness s such 4 low
inciclence disability that there is
always pressure to ineluds it under
the umbrelia of Soveraly Multiple
Handieapped, Visually
Handicapped, Develogmentally
Handicapped and zo on. This course
of metion has had all g negatbve
results in the past.

Parents and professionals
working with deefl-blind children
often find fittle or no understending
v support in their pwn countey. [t
ig important thai they do find i ot
Orebro in Aupust, At o time when
deaf-blindness is becoming ever
muare widely recognised asg a
separate handicap, we cannof let
this recognition disappear

Creebreo means new ideas, new
contncts, and a chonee o learn from
professionals pnd parents of deaf-
hiind children and adalis.

I look forvward to seeing you
there,

John Melnnes

I recend yeure we have seen 4 great
increaes in the amount of
international contact within the
doaf-blimd world, The world has
bercome 8 maller place - it spame
normal naw b viglt colleagues in
other countries to discover what 15
happening.

It i alrepdy hared to femember
the daoys when the Sovist Union was
elosadd to the rest of the world. This
year colleagues from the Sovied
Union hawe attended conferencss in
Denmark, Seotland and Spain, bnd
will be at Orebro in the summer,
Grroups of teachers have visited
Zaporsk, with further trips planned.
The epening of Eastern Enrops is
enriching the deaf-blind world.

Dur conference at Orebro should
alen show us how fir things have
progreseed in Africa; Asia and
Bouth Amerion. Here also we see
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contucts growing and friendships
forming, and in the coming years
perhaps IAEDE will holp further
adyances to take place.

Bul there are riaka involved in
these international contacts — risks
ul misunderstanding, envy and
disnppaintment, Not all idess can be
transferved to another country — the
differences i colturee, in
expectations and in respurces con be
VETY greal.

Becentiy | hoard o sposker
describing his residential sehool in
groot detml to parents of deal-blind
chitdren from ancther country. He
dueseribed the philesophy ehind the
approgeh, the training of the
teachars, the ressarch activitios
undertaken, Al the end of his talk
all the questions forussed on one
area only = why are the children
residential-all the year round? What

suppnrl & ghven to fomilkes in thele
own home, The difference in culfure
hatwesn the two countried made it
difficult to focus upen detadls of the
teaching approach one culture
oxpected families (¢ be the carers of
their deaf-blind child, the sther
asanmed that the school would take
on Ehe role of care-giver.

In Bomania this vear there are
many tridning courses running for
teachers of blind and deaf childran,
knoome course, teachers saw 8 video
of n sthool in England. The vides
was 20 years old, and was intended
tir allustrate some general teaching
ideas. Yet the teachers wonld only
atare in enyvy at the building - the
size of the classroom, the clothes,
the number of teachers, Homanin's
milerial poverty pravented them
from: leprming ensily from seoing &
AP PIOEPETANE COUnETY.



Update on the 10th IAEDB
conference, Orebro, Sweden

This wear's 10th LAEDE conferencs in
Crabea, ; mises o he o
stimulating event, ﬁ‘; kast adition of
Deai-Blind Education hEp:lrIﬂd that aver
Sﬂgmu hod axpressed on inkarast
in ing. Six months on, the numbe
Fuexs :u.ln!l;.-' risEn,

The conferance anganisers, in
Oirabro, would like ko inform delegates
of the following maetings:

1, The IAEDE will heve a r:gulnnr
General Maeting in Orebro. The
ln;-aring will take on -S-I.mliﬁh;?f
dth Avigust, ot 16.00 hours, in
thootre of the Conference Cantre.
Al delegates are welcome (see
right|

2. The Eurapean Sub-Commibes on
Seaff Development invites delagotes
ko o resling on St
August, at 17,30 hawrs, in Room 3
ot tha Conference Cantra.

3. The Sub-Committes for Acquired
ﬁf—mindm;s in Aﬂdlﬁnﬂd;ﬂl
hwo mestings: Mandeay
August, 17.00 - 20,00 hours,
Thursday 8th Augus, 12,00 -
20,00 hours,

4. All porents ore invited o have lunch
&r in o separcie room on
Monday Sth August of 12.00 -
14.00 howrs,

Please note: the dinner an Thorsday
EvETing o Eheakelan will not be o
traditional bonquet, but will be served
in large marquees in the schoal yord,

To all IAEDB members
Notice of General Meeting

The ne Genaral Meafing for members of the IAEDR will ba hald at thie
Bergsmannen Conference Cantra, Urebro, Sweden an Sunday dth August,
1":"?1 o 16,00 hours. The-agendn is given balow,

By order of the Exacutive Commithes
Rodnay Clark, Secrelary, Treasurer, 18t May 1591

Agenda

| Apctogies for absence

2 Chairman's report 1987 - 1991

3 Audited occounts for fhe period 1987 - 1991
A4

A naw Consfitidion for LAEDB: The text is published in pages 22 ond 23

o this fssue,

5 Results of elections & the Execudive Commites hald befora the siort of the

Conference and identification of slactions to be held during the

Conference. Members of the Executive Commities halding elections priar
to ensure thit the results are

I Bha confereres are pﬂrhl.‘l.lle;ll'l:f mq._lmd
natified o the Secratary/ Trecsurer before the mesting,

& Resslubons. Members are requested fo send any resolufions e he
Secretory, Treasurer by Friday 19 July.

7 Iems for discussion. Members are similarly requested to submit fhase by

the ohowe dote

B lrems b ge farward to the first mesting of the new Executive Commithee
o faks ploce on Thursday Bh August,

?  Any other busingss,

Evropean members af the eld Executive Committes e reminded that thare
ﬂll:;lh; I:nFlnnning Meeting for Potidam 1993 on Teesdoy &th Augus ot
. wis

Bomne friends from Alrien
recently vizited some echools in
Scandinavia. They wears
overwhelmed by the quality of the
buildings. Scandinavien
architecture 15 probubly the best in
the world, with beautiful design and
andless space. It took them Lme to
realise one important difference —
climate, In Africa the sutside world
is the clazsroom, the westher allows
sy by gpenid time outdoors; in
Beandinavia all the space that vou
meed will be provided for indears,

Each country has its own calture;
Each country has different
expectations of children, families
and teachers. But alsa, each country
has itz pwn deal-blind children, We
cannot ever assume that deaf-hlind
children are the same the world
over. [n some deaf-blind clagses you
will see mainly rubells handicapped

children, In others you will see deaf
children who have logt some of ther
sight. In others you will zee
profoundly multiply handicapped
children. The worid of deal-
blindness is small — variations in
medical practice in differeni
countries have o large effect on the
population of deaf-Blind children,

So there are many roszons to be
eautious before assuming we can
learn lessons (rom other counirias,
Wa must be sensitive to the
differences. Yet there i= still much
that we dan lewrm; In this highly
specialised field it will never he
pasaible to geek all the exportise wa
mrd within one country, We raly
upon ideas and technigues
developed elsswhere, and wo nead
the knowledge that others are
tackling similar problems to our
oW

In Orebro this summer there will
b the chance to exchange ideas and
splidarity. 1 hope we will avaid the
tempdation of trying to prove that
eoe-aTe doing it righi, that owr school
is better than all others. | hope alzo
war ean fight the temptation te be
enviaoas of othera, to seek foult in
olhiErs.

This ie my lest issoe of Deaf
Biind Edwcation. | have enjoyed the
friendships made, and 1 have leamt
mch about your achivities
throwghout the world, 1 have
benefited greatly from the help that
Healen Matson has given me, | hand
over to Maloslm Matthews, wha
works for Senseé in London. Please
keep on sending him letters and
articles.

In freendship
Paul Ennals

1661 sunf-Ainnuoy
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Training of the
first guide-
interpreters in
Spain

In April 1991 the |AEDE Execufive
Commiitee met In Modrid, Spain,
as guest of Asuncién Levion
Asuncidn works for the Spanish
Aszaciation for fhe Blind (OMCE),
and is involved in promating
services for deal-bling children
and adults ihroughout Spain,

The Committee had the
opporunity of sesing the deal-
blind wnit in the School for the
Blimel. In & future Esue we hope fo
report on developments for deol-
biind children throughout Spain.
Asuncion works alongside Donbal
Alvarez, o deaf-blind man
responsible lar the development of

adulf services. Here David
on he training of the first guide-
inferpreters in Spain.

Whian in Novernber 1987 we
cragted the DaalElind
Departrment wiibin the Spanish
Matianal Organisation of the Blind,
WE WRM very midzh Oharare,
cEnong ofher things, of the
importance of the role playved by
ouide-irterpreten in the promoticn
and social integration of dedl-
bind persons, and in ensurng the
effactivenass of any services thot
mighit be privided to meast fha
needs of hisspecial group.

Wit is a guide-intenoratar B
q combination of the guids who is
Socastanally reeded by the Dlind
and the intepreter for the deal™

Tharatore, our first step wes
nioturgily to 2esi the coaparntion
of thie National Confederation of

the Deaf (CMEE), the orgarsation
ot groups Togetimer the
cesociotons of Sponish deafl
EHEMONE, QN TRl wWas, Toraoer,
the only instihulion crganiting Sign
Longuoge cousas and haining
inferpraterns 1o the Geal

O idea wios o cegaresa, with
the cooperction of the TNEE, the
{irst trairing course fod guide-
Inferpreten. o eouEs nfenced
oy for persors already having
sxperence as infempretens for the
deaf

The SoOUSS was G IntEnsive
one and the Interpreten leont the
feshmilies of guiding and
inferprefotion for the deaf-blirsd.

AT particlpomts in this Couese
hod' o gopd command of Sgn
Larguage. This enobied the
course 10 be completed in o shiort
peiod of fime, something that
woLld have Deen Impossinie hod
they not aksady baan fiuant in Hhis
gysterm of communicafion. Sgn
Language s used by & large
numizer of deaf-blind persons o
i LonGipal mzons of
cammunication and s thanefone
an Indbpenschile componant of
any fraining course for guide-
Inferpreters,

Theaarkis 1o these factorns, a
subistantiol amount of lime waos
sawved and we were Thus soon
abila fo howve avallabe the first
guide-interpraters in Spoin.

These plonaers, o group el 12
inferpraians for the deal, wara
gken on niroduction fo deof-
blindness and ifs fedbues: e
different groups of deaf-blind,. theair
needs, sesters of communlcation,
pattams of bahovicur, lechmouies
of guiding and mobilty, ond 20 00,
supplamented by prochical lessons
for which a number of daaf-blind
pensons enfhusiosicoly offered
thelr coopearaton ta halp “frgin’
the Inferoreters.

The prachical exarcikes ncluds
the wse of all the customany
systarms of communkzation,
cutdoor activities, and s an, whila
at the end of the cowss an
excurtion to Aranjues, in fhe
provincs of Modrid, woas
organised, during which, far tha
first timea ini thair livas, the deaf-
glind were accomponied by a
guidesinteqratar for the anfire
durgtion of the acthvity.

Tharks o these infiol gukde-
interpeaters and o thosa Frairad
subsegquently. ihe deaf-bind were
dbila o uhderhake el first
activities, both looolly and
natiorally, while af the same time
they ware alo able 1o Beanafl
Troam The SaIme 2enicas O Were
avalable for deal ciizans from the
ondy Interpreter sendce then
enisting in Maodrid. o senice which

The Mutiennl Organisation for
the Blind, in Spain (DNCE)
opened a department far the
deaf-blind in Movember 1987,
with the wim of develpping and
coordinating serviens for the
deal-blind people affiliated to
(T arganEE i

The unit 1z at the
Educattonal Centre for the
Blmd, in Moadrid. One of the
first sieps it took was to
improye End inereass
coucatinnl programmes tor
deal-blind children. Fraom a
dealfthlind educationnl umit with
only one elassroom, we
progreassd Lo twn classrooms
1958, and today we have four

There iz one teacher far cach
elazg, with a maximam af feur
children. There are alse
instructors and carers for out of
class programmas,

ONUCE has five other
Eduratumal Centres for the
Blind, and several educsdtion
units arownd Spaln
Profeesionnls in the denf-blind
figld are based in 2ome of these
enntres, working on early mmd
pre-achool education
PrEgTAMmEs,; oF supporting
programmes in other speeialisi
eontres whers deal-blind

5 now ko ovallobe In other
ragional commumitias, inowhich we
nope to Inchide gulde-nterpraten
iy e riear futuie |

We are currently continuing to
miainiain close cooperation with
the CRSE, and aveny yaar we 1ron
agroup of peaple who have
cormbketed the CRNSE Bign
Languoge courss.

horeover, Together with the
CMSE wa initioted contacts with
the hMinistry of Educotion in 1989,
with @ view 10 occongding
professional stotus to tha coraar of
Sign Languaoge Inferpreter and
achieving official recognton of
the dploma throughout the
Couniny

Chur Dapardtrant, the THEE and
fhee technical staff of the Ministry
are rnaw wiarking on the
preponation of tThe curnoulum for
Hhés career, Ineahing o Two-yeor
cowse of shudias, upon
completion of which the students
will B gualifeed 1o wiorlk o5
intespraterns for the deat ond dsal-
blired.

Wheary this porn is opproved, IF
will be possile o study the
professon not only in Madid Dyt
Q50 in hero otnar magjor Spanish
cities: Borcelono ond Sevike.



ONCE

Asuncion Leyton Gomez is the co-
ordinator of the deaf-blind
progromme at the Organizacion
Macional de Ciegos |[ONCE] in
Spain. In this repert, she describes
work of the orgonisation’s

deaf-blind department.

children are educatsd,

We develsp aur progrommes
wsing thy schemee and philosophy of
Drofan Van THjk,

[ the deal-blind depariment, we
offer individonl gesessmants, and

advice an our prograsmmeaes, and alse
nther programmes in educatinonal
cenires for the deal, o other specind
sehionl=.

We have around five hundred
deaf-blind peaple on oor register;
irre huandred and twenty of which
nre sehool ape. We estimats that the
total deal-blind pepulation of Spain
is arouand 3,000

There i still a grest need for
maore placemaents for desi-blind
children in eclictls, and Tor trofned

professionls o educate and
rehabilitate them.

We are making offorts tn
improve this situstion by
ATFRNEINEG Lramming courses for
alir awn tesehers, and for
tenchers of the deal in varims
eduration centres-in Spoin
These conrses are prepored
mvery venar, with the
colliharation of the Perkins
Eehanl for the Blind.

1661 sunf-Lonupy
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PORTUGAL

Antonio Rebelo, of the Insfitula
Jocob R. Pereira, in Porfugal,
describes the educatianal
programmes thal have been
devised for six deal-blnd children
in the country, ond reparts on an

excifing new de for the
future of deaf-blind education in
Portugal,

Wea hiove bean developing o
programme for the aducation of
Geaf-blird children snce Qotoler

1984 hars in Porfugal

This progromirmes was started
undear the supendsion of [r Jan
v Dk, ond with the support of
thz lnsHiul vwoor Cowven, In Hollond

The first progrominmes wams
devised for fwd chidren of slayen
ared sidesn. The following yeor,
Twi more childran enfarad the
ERCCIramres: g nine year odd oy,
who hod been affected by Blue
Rusiber syndiome, and an
aigritasn month old.gid,
randicapped by Thiv,

We devied an early educofion
programmea for this [ifle gird, She
oifends kimdergartan, whera she
paricipatas in octivities fogether
with deaf and nor-disiatiad
Childran,

Chor moin prbonfies for fhe Blua
Rubber chid ara fo maintain and
improve his verbal
cammunication, and to astablish
i first dtoges of on alteimative
communicotion method,

This year, wa recehed two
mors children, who are nbailo
hondicopped

Al o gctivities are developed
i the [mstituto docob [, Peveira, in
o gepartrent granted fo s o
cdavalop thess childen’s
education. s a vary smal
aeparimant. and if cannct cope

with more than these siv chidren.

To meet the neads of the 45
children who ane walfirg Tor aur
programnes, Lasa Pia de Lishoo iy
Building o new school designed
for the educotion of deal-bind
Chilgren

Thie staff in our depormeant
comonge hwo teachers. who wens
trained in Holland, anather
teacher froined hare and three
B [

Twio of our chitdren arng
boarders. DU thay visit fnair
farmilies evary other week, and are
looked after Dy thelr corars af
raght, and af the waskand.

The school will coter for araund
& boordiers, which seams to be
ﬂdﬂqmra for the deot-bing
educational nesds in this country, 5
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New deaf-blind
centre in USSR

A mew school building for deol-
blind children has been opened in
Zagonk, sevenly kilometres from
Mascow. If represents the
completion of a ben year
devalopment programmae, and will
enable the school to Increase its
populotion fram fitty 1o o
hundred children.

The sehool bualcng was first
desigred Ten vears ago, by the
Frojact Agency In Moscow
soecialising In desgning schodls,
Spacial crirerka for this schood wena
idertified by the S1aft of the
Laborotory of Deaf-Blina
Education ot the Institute of
Defectology. Cumanitly the countny
Is groing hrough g very citficull
econamic Stuation, but thanks fo
Parestrodoa many social problems
are being addressed. The Ministry
of Sociol Welfora has given money
for maeting the needs of dedibled
peapke.-ond during the last feo
vaars the Centra buildirg hos
prograssed ruch faster,
Alewonder Fadoroy, Dinector of fhe
Caning, nos shown greal s gy
and anthusicsrn. and he staff of
thie Centre hove fobsd up thelr
sleavas and 28t fo work fo heip the
bullderns — working as Sleomers, wall
painters, pooer hangars,
carpanters and 5o on, The
wiluntory youth clul " The
Rainktow” olso ossisted.

Thie new sciool conglsts of
savvedal Dlocks: ong far vesy young
deaf-blird chilgren, one for
prirmony aged childran, and a thind
for sacancany oged stedents

chool odministration alss have
frair own fociiffies. Now all tha
childran will howve cocess to play
roens, clossooms, Bedioonsg, a
large libeany, a swimming pad,
specially eguipead roomms for
incivichenl auditon: fraining cioses
domeshic sSiance cna cinear
WCTRETIODS

Untll now decf-olind childran
rove had o Queed LD Ta D2
accepted for the schatd In
Zagaorsk, DOften fomilies hod fo wall
for e o three years bedoia fhel
childian could receie schoolitg
which had o negative efect on
nelr child's developrmant, Tre old
school bulding could oniy foke
fitty chddren, while fhe Centrg
knew of mory more. Mow thams
are eighty deal-bilnd chdden n
the Cantre, with baeanty wacant
places. Thare & 0 new opportunity
to nccept childran who have
highar levals of auditony and visud
acuty

Rainbow was founded m the spring of 1380 as an alternative
movement ta help the Zagorsk Home for Deaf-Blind Children. It is a
non-profit organisation, with aver 10,000 volunteers helping with
different parta of the programme that it offers,

As part of the Dvaf-Blind programme, Rainbow arganises holiday
toirs for Deaf-Blind children from Zaporsk to different cities of the
USSE They encourage the teaching of English to deaf-blind children;
orpanize summer holidays for children and parents; encourage the 1se of
eomputers with deafblind people, and stimuolate contact with foreigm
specialists in the fisld of eocial rehabifitation for deaf-blind people -
papecially those from England, Finland, Sweden and the USA.

Rainbow 15 an active member of the Family Clubs movement of the
USSR It also organises & range of other activities for children and young
people af all sorts, with o wide variely of social problems. They can be
contected at:

USSHE, 103045, Moscow, Rogdestvensky B-1T 21, Str 1

In the last edition of Deaf-Blind Education, Irene Salomating, of
Rainboe, in Moscow, wrote on dhe work of Nataly Krplatoon, and Jary
Krvlaton with deaf-blind children ot Zagorsk,

Mrand Mrs Krvlatov would fke by point ol that this letier
eontained o few foetual errors, The Foundation for Social Innmations
daes nod feach foreign longuwages to doafoblind children, oz slated, nor
are the Krylatovs meovhers of this foindation

nstend. the Krylotovs represent o different srganisation, colled the
Reakilitology Insittute, which iz finding new methods (o irerease the
potential of people wha are deaf, blind or mute. [f any repders wouwld
like to bnoe more about the Krylator's wark, they shoulo write fo;

Yury Krylatov, Didactisi; Nalalia Krvlatova, Psvehologist ul;
Strelefskaya 6 Moscow 18, USSR, Telegraph address: Broille
18, Moscow, USSR,

A defﬁﬁon of teachers and researchers from Moscow recenfly visited the UK
Heare Hay

are seen of Sense East Further Edwcoion Cenfre for Deal-Blind Students



The genesis of deaf-
blind children’s play

For any child, play is on important way to learn. But do deaf-blind children in

ifferent ways? Are there any methods of

helping them to learn through

Tafiana Basilova, Senior Scholar af the Loboratery of Deaf-Blind Education of the
Institute of Defeclology in Moscow, Russia, reports on recent work.

Soviet psycholngy has traditionally
attached great significance to play
achivities as a factor in the child’s
general paychological devilopment,
In the research conducted by 1B,
Vigoteky, AN, Leontiey and TLB,
Elkonin, play is viewed us an
activity closely assoriated with the
child’s needs. Primary socinl
erientation ocrurs in the child as he
ploye — he feels the need 1o b
ETOWL L.

In order o ascertain the real
place that play activities opoapy in
the kife of deaf-blind children we
have attempied to destribe just how
it appears in their netivitize,
accarding to their age and peneral
development, We were interestod to
e, above all, how they themssalves
behave with ohjects, that is, when
they are left to themselves and act
apantanesusly without the
intervention of prown-ups, We
conducied these chsorvatione over a
period of years in conditions of the
family and in special schools for the
deaf-hlind.

In addition oo cbserving the
spontanecus behaviour of these
chilldren in conditions familiar Lo
them, we ohaerved them in special
experimentad conditions when all
the external conditions for
independent play nctivitios were
created for them, We wanted to ses
above all, towhat extent tha
children are self-dependent in their
actions with plavthings eod just
how specific these actions are.

Thess shservations revealed

soversl stages in the developament of

the childrén's setions with tove and
ohjoets

First stage

This is characteristic of deal-blind
children who higve not received
special pedagogical aid, So-called
spontaneous behaviour was almost
completely aheent in the majerity of
them, They could not act
independently with toys or ordinary
nhijects, or their actions were of the
same Lype - non specifie, That is, they
munipulated all these objects in the
same way, without taking into
aeeount the physical nature of the
objects. It may be said that they
handled ohjects somewhat differently

from the way normal children handle
objects ot nn warly age.

Both the nun-handicapped and
the partiallv-sightod deaf-blind
children were atiracted to brighily
painted, glittering or shining fove
and obiects, Both behpved in the
snme way with these materials:
But, whereas in the aet of shaking,
throwing or knowing, the non-
handicapped child realisod his need
for mestor action and performad
these acts in o very beiel perod of
time, in the case of the deaf-blind
children under ohesrvation, these
setions had the precise objective of
sell-stimulation; shaking the object
bofors their eyes, knocking it on
their keads and such actions
became characteristic of the ehild
throughout his activities

We were seldom able to obaerve
in chiidren st this stage of
developruent any so-callod sporific
manipulptions with objects — actions
based on the childs understanding
of the physical properties of the
odject, such as opening and closing
a cloget door or the desr of a Toom,
chowsing colvurad rags from other
matorials, or locking at an ohpect
though a hele. Thoir actions were
most often slereatypical and mostly
motivated, as befirs, by the need for
sefl-atamulntion

Still lesa often wers we able to
phaerve deal-blind children using
wbjects for their functional purpose
— auch as when the child ficks an
smply gpoon or drinks from an
ampty cup when they come inte his
hands, or opens a purse and takes
eomudhing out of it

The restricted, sne-type
spontanesis behavioor of the deaf-
blind child in the early stages of
developrent iz due 1o the fact that
their self-haolp skills were formed at
u lowr level, henoe the Tow bevel of
their ability to handle ordinary
ohjects,

Second

At this stage of devn ant the
children have already loarned more
solf-help skille and have a certain
depgree of experiencs in handling
ordinory objects. They handle these
objects as they should do; they can
fead themselves, drese themsalves

with a little help from grown-ups,
wash themselves, comb their hair
mnd g0 g, In masl of these children
wie ciaald observe the beginnings of
play activities. Theae activitics wore
i logically linked with ohjects ar
tove, such az when combing the
doll's hair with a comb, or feeding
the doll with n spoon from o place.

Starting as an action determined
by the ohject, it became: o
camnninicative aclion — & natural
gesture with whose help the child
only imitgted action with the object,
aE thoupgh demonstrating to tho
adult that he knows how to use that
uhject, at the snme fime receiving
encouragement fecon the aduali; 1f he
met with na response, the child
would repeat these actions over and
aver again for himself,

Cine specific feature of the actions
of maet deaf-hling childrén ot this
leval of development was their use of
toys in the capacity of & meal ahjoet,
when putting the doll to sleep in a
oy bed the child would try to Lie
down thers himestl, The act af
feading the doll gradually turned into
the child himeelf licking the spaon
and drinking feom the cup, Az & rule,
children at this stage of development
only eccasicmally used a specific
plaything, such az a doll, fo produce
an educational situation
epontancously. The doll had not vet
bes included in the gams, it had not
becoma a substitute for a human and
the children exhibited noemotion
towards ik,

Third stage

This is characterigtic of pupils in
the firzt twi or three grades of
schools for deafl-blind childres, At
this atage of development we may
epeak of the beginnings of role
playing. The elements of group
playing have sppeared (ie, twe
children pretend that they are
preparing dinneér: ane of them
pretends to cuk up the imoginary
vegatables on a table, puts them in
a pot and stirs them while conking:
the other feeds the doll with this
dinmer). The children tred to come
L an & ant as to who ghould
have what role. The children did the
same Lthing over and over again,
[gring o the store, preparving the

L6&1 aunp-Aionuoy
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food, feeding and again geing ko the
storg, preparing the food and so onl,
Oie characteristic festure of this
Teind of game was the total absence
of pubstitute objects. The children
uzed imaginary ohjects in place of
thnse lacking, depicting actions with
them with the aid of fyurative
jpestures.

In order to identify the
poasibilities deaf-blind childrén have
of renisming objects we made a
special study of how the process of
renaming develops while playing.

Wo know (hil in the coarse of the
pame the use of substitutes plays a
big part. that is, uzing some object=
in the function of othors, This iz
closely linked with their renaming,
based on the attainment of & definite
lewel of speech. In this period the
relationship betwesn play nnd
apeech becomes oxtromely inkricats,

In order o determine these
relationships, we smployed a
mysdiftcation of IUB, Elkonin's
mathed in dar esperiment with deaf-
blind children. (Elkonin 19781 The
pxperiment was conducted with each
separately and consisled of two
garies, Fifteen children from 7 to 14
vears of age with finger-apetiing and
writing took part in these tests,

They were required to use
familinr ohjects ronamed by the
experimentor in o new function of
play, For sxample, in the first series
it wae proposed to endl o ball by the
name of apple, and o squars by the
niame of dog amd then feed the apple
tothe dog. In the second series thay
had to cut with a pen and write with
a knifa.

The reaxlis of the experiment
with deaf-blind children were
compared with the results obtsined
hy I, Elkonin with normal childrem
and also with date obtained by G,
Vigadsky in his experiments with
deaf pre-echool children.

The data thus obtained showed
that all deaf-biind children thus
tested accepted the fact of renaming
abjectz. But they exporienced great
difficulty m utihzing one object in tha

function of another iF the other object -

was présent, Daly one child was able
to do it at omer and without mistakes
Mearly all the children used the
abjects formnlly and not in the form
of & pame. To & lesser dogres than in
normskly develnped children this
pame of renaming determined the
methad snd the neture of the activity
with ohjocts, although the deaf-blind
children were much older than the
non-hamdicapgsad anes. AL the same
time, the deaf-hlind children’s.
aetivities with the renamead objests
were mnch like those of deal school
childran, Both the deaf pnd the deaf

blind children ohaved the spoken
dompnds of the adult. However, bath
groups proved unprepared for the
suhatitution of the objects,

The above enabled ws b identify
the presence of a general tendency
to develop object and object-play
activities, {iie. the development
eomes front aimilar manipulations
with all the abyjects feaverds
activities determining the physical
properiies of the ohjects and their
functional usel as well 44 1o
pinpent geveral essential features
in the deal-blind ehild's
development of ohject-pley
fetivities:

#  petarded developnpent tempo
~ the pracess of trangition from
manipuletion (o activities taking
inte accpunt the functional use of
the object does not oeearin the carly
pre-echonl age: it 15 a lengihy
process and proves to he ineomplete
with the ages investigated by us:
thie deaf-biind child’s aebvitiesin
the sarly developmental stages nf
the gome look ke play activities
bat sirictly speaking they are nod.

#* whereas i the caege of the
non-handicapped child ties soon
become o subatitute for real ehiects,
in the caze of the deal-hlind child we
finand attempts to utilize play ohjects
s reil ohjects tn their veal function.
For o bomg period of development the
doll did not become a substitute fur
hirmans b et deal-blind children:
petivities with the doll proved formal,
even inndequate, While formally
secepting the renaming of objects,
ihe deal-blind ¢hild of schosl ago only
irmitated the renaming setivities
diceated to him. The reneming of
ohjecis by adalis did not atter the
play sitoation and did not make the
renamied abject a substitute niect.
These facts indicate that the
symbolic functions hwee notb been
formed in the deaf-blind child in
aither the pre-schoel or schonl age.

New ways

In our-atternpt to reduce this
enormions lag in the deaf-blind
child’s development of the symbolic
und literal aspects of epeech we
lpoked for new wiys and means of
teaching them to play. Three
particular experiences in teaching
several deaf-biind children proved
naeful in this zearch,

1. The child was already able te
interact with adults when we
gtarted to tasch him. He was also
famiilinr with the funchonal wsee of
several objecta The could feed
himeell and use the toilet
independently ), Communication
with adults came about through
joint activitios within thi
framework of very familiar
aituations and were matnly directed

o satisfving his orpanic needs. In
the eourse of aur experimeantal
teaching we found that knowledge
af the funcbonal wee of objects, even
the performanee with adults of
several activities comnected with
ohjects involving aelf help skills did
not lead to the child learning
specilic operations within the
framework of the activity. It turned
wit that at this stage of
development the child cannot grasp
the meaning of the gestures, It alao
proved impoagible to use o doll. The
iepching session started with ue
organizing his bohwvicur in
puccesaive situations of o daily
character and a play character. He
interacted with aduliz in each of
thess sibustiona. Each sitoation was
then devetoped in n chain of jant
actions, with the adult trying to
teach the child to perform these
petions mdependently, This, for
exnmple, 15 how the situstion was
divided up:

11 bring the swing;

2 bring o chatr;

%1 climb uponto the chair;

41 hang up the swing;

Gi elimb down from the chaie:

G Lake awdy the chair now
awing yourseil,

And a0 on. These actlong wore
enstly indicated by gogtures which
gt this lewel of development. hegan
e perform the role of siens,

A spientific level of developrment
of the metion proved necessary both
for the appearance of the gesturs
and for the nppearanee of the
elementz of the game, The
introduction of & doll inte &
aituation with which the child was
already familiar evoked favourshle
emotional relationships with this
tiy. The boy took pleasure in
swinging the doll on the swing and
took it to bed with him

2, In addition 1o the formation
af petivities with obfects conducted
az described above, special activities
with tove were devisad,

Twn teaching methads were
used, The first coneisted of teaching
the child nctions with a toy (8 besr]
by reproducing situations with
whiich the child was familiar, Tha
teacher together with the child fed
the bear, pat it to bed, dressod and
washed i, uniting these actions into
& aingle pubject. In the socond
method wll the elements of tha
subject wara played aut by the
teacher together with the child not
with toys, bul vsing another adult
or & child, A comparison of the
results showed that attempts to
directly teach setivities with tove
did not lead to the development of
the game, but even hindered such
development., The desf-blind child
began by treat the toy as a real
being and subsequently lost all



interest in the toy on deaf-bhnd girl
of eight tried to push & resl apple
into the mouth of 4 toy bear, or put
the bear an the potty and sat beaide
it for & long time, putting her hoand
in the potty every now and then in
expestation of ‘resulta’. ), This had
an adverse effect on the
develogmaent of the childs activities
with ohjects,

O the ather hand, playing oud
separate actions and specifie
sifuntions an another porson
revealad in the deaf-blind child an
unusunlly high depgres of aetivity
with objects and g positive emotional
relatsomship towards these activities:
Attempte to demonstrate, by means
availubly to the deaf-blind child,
action= on Enother parson raiber
than 'retivities’ with toys enabled the
¢hild to grasp these actions
mdeguately.

This actively broadened the child's
experience in activities with ordinary
objecis and provided the condifions
in which to imitate these actions. The
child later tranaferred thess
activities to a goome, reproducing the
actions of the adult or ansther person
only after he himael hod the
oppertunity to participate in the
activities of the other porson

Bymbolic functions are developed
in the course of play activities, as
well as in construction and graphic
activities, At thie stage of
development words can bocome more
generalized. L3, Vigodeky wrote that
from signals to action words bécome
a means of generalization, The word
bresks away from the concrete olyjeet
and becomes & sign. It is precisely in
the course of play sctivitios that
words are sepurated from action
through the object, ie. the play
substitutes for the real thing and
then through renaming the ohiect in
& play situption,

3. The experiment was
conducted with tepehing materials
from a sovial orientation course for
dagf-blind children. The crention of
play aibuntions revealed, above all,
the child’s concept of vartoss arens in
the life of human beings. For
example, the game — playing hse'
wihiich was condueted with the model
of an apartment and dolls to
reprasent membera of the family -
helped wa to learn how much the
children knew about the family and
inter-relationships of people in
ardinary situations, In the course of
the play we were ahle to delerming
the deafl-blind child’s real level of
govinl orientation and map out ways
to further broaden this orientation,
Az a rule, the children's
understanding of the activities pnd
fursctions of members of the family
was little and primitive, An
important contribution to this
pedngogic process was the fact thai

in the sourss of the game wa were
shle o organise an active exclange
of expariences belween the children
themselves ind transmission of
expertences from adulls th the
children. Bign language and finger
spelling were added az & means of
commnnication and improved in the
eorst of the game, The children
communicated with one ansther in
the eoures of the pame und told one
anofhor what they were dolng.
Bubsequently, after their lessons
they began o tall ane ansther what
thiey had been doing; that s thoy
tald abaut the game and latar, ahoos
thanr impressions of real Tife This
imparted fresh stimulie to spooch
dovelopment and pave rise to new
matives fior apeech commuonicetion
The fext stop was toinelode in the
game situation: previously unknown
e the children, for example, extreme
situations like they 'got loat’, ‘was
fnte’, ind so on. The tnclusion of
thesi sibustions mads it possible ta
mequaint the children with the rules
of behaviour and the difficulties
which thay may encounter in the
caurse of their Hves

Intellectual problems

Dhuring game situatione which the
childran accepted emotionally we
were ahble by introduce intellectual
problams, for inetence, the
possibility of foretalhng events.
After p visit from former pupils to
the group of deaf-blind children, wo
organized o game ahoat the
children's own future. Equally

important was sur inelusion of
moral problems in the game, of
heing able Lo imagine thomeelves in
othor peapla’s situations.

When we apecially taught them
pumes with subjorts and roles, we
found & far prester potential of
developing these activities than was
irvidimt bafore than, Whersas we
were compelied to state (From our
abaervations of fres behaviour) that
aoven af the sge of 13 an attibade o
dallz as a substitute for humans has
nit been formed, we ohesrved
during the experiment that o
different attitude to dolle was
taking shape. Real intérest in dolls
and an emotionally pesitive attitude
ki thirm nriges in the chilifa seventh
year, after two vears of bonching,
Thee child begins & desire
eommmarication with dells, The same
inay be enid nbout the introduction
of pther substitute ohjerts in the
game. The child himself bogins to
imtpoduce them, using 8 variety of
ohjects fairly steadily.

The deal-blind child greatly
merengas the variety of objects and
events in his play activities, Le. the
praducts of construstion and objects
used in teaching. The conlent of the
gemes also changes. The child stops
veaselessly repeating the same
situationsz, play activities take place
in the framework of time and they
begin to play ‘doctar’ and “eacher’

Hemee it may be gaid that it is
possible to deviee many games for
the deaf-hlind child provided the
proper corrective and educational
mithods are wsisd,

A Leftter from Russia

Irene Salomating, o regulor contribubor to Deaf-Blind Education, writes on the
pucent ccfivifies oF the deokblind dikhen of Zogortk, ||

This March, we organised a trip wifh
dT:dHRigd chil:itgn’mu ﬂuiaiun ciby,
o shor-on-Dian, Twelve ils
from Zagorsk Home for Duufgﬂnd
children took part in this hour.

Rostov-on-Don is a southern city with
nearly o million paople ving in it
stonds on tha bonk af te Dan river and
it is loceted not Far from an ancient
Greek settlemant called Tanaica.

Our group stayed in on hotel, which
wias o good exparmnce for hose whe

nevar done so before, We saw the
old eity of Rostow, visited diffarant
museums and ploces of inferes,
walched o cireus performance ond
visited archoeologists in Tanofes. We
ahio got ooquaintesd with o fof of good
who helped us to loom

everything about Rossev-on-Dan,

|--|-|-'-J£r there are more people in

of guide-i #
B hn g

Blind C!'-]Hﬁl;an, e Hﬂinﬁ{rﬁ it is
impartant for feen Fre
Eﬁmﬂ&Lhﬁi&;hinswh
activilies. 5o, six feenogers fram
Ddﬁml mﬂﬂ:ﬁmhh&ﬂnwmuhn
valunlsar puide M seems o
wm_rrhﬂmgdm'r?hm oA
BEDETIER0E wi i i
usailfor both hecl- bl children, and
hrnngwi-uﬁha.hu

Merar wie cre prepari
Hﬁhuti inﬁanwnfﬁ Pem.
which wis founded by the Russian tzar
Peter the Groat ai the and of the 18th
Gerhoc .Imndimﬂﬁehuﬂnhw I

wh '&I-mﬂ.
1?::1?_ Emminm and Pl&gﬂrﬂ&ﬂw:r:::u

city.

Chur children will visit wondarful
misseums, parks and other places of
inerest. ‘We will ohio toke o boat rip
and visit some small islands, where the
childran will be able to fish,

1661 sunf-Aonuoy
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Learning through real
experience

Maorian

is Headieacher of Carnbooth Schoal. Cormbooth is a school far

twehve deaf-blind children, situated just cutside Glasgow in Scofland, UK. It was
by Sister Ailish Massie, and is funded by the Scoftish Education E

mﬁun delivered this talk of the Sense in Scotland Conference, held in Ju

1991,

where 120 parents and pmfessim'hnls gathered for the weekend o share experience

Whie exaetly do we in Carnbooth
Brhool mean by learning through
experience? Why do we consider it
to b so imporient i the cducnation
of our deaf-blind children?

In answering Lthese guesthons [
wionld first like to give you a brief
reminder of the problems
encountored by o child who is born
wikth a significant vieual gnd
modibery impairment. Thess
children are often of average or
ahove average cognitive ability but
perform ot a much lower level
becansze of [ack of stimulation of
commuanlcation with the warld.

Diring the first weeks of life
these children will operate much as
an able-hodied child in that they
will operate through the near senses
— these of touch, taste and smell. Al
babige at this stage are sensitive to
rocking, cuddling, feading, pain and
digcombort. Pleasure comes through
touch and movement, taste and
perhaps emell, Bensations are
exctensions of the baby's own body
and are not perceived as being
caused by outside facbors,

However, at the end of the
second weak of lifie, the “glabal
crving” of the sighted'hearing child
is giving way to a morve definita
“discomfort ory” and here alviady 15
the beginnings of communication
with the sutside world, The sighted/
hearing baby becones aware that
crying prinfoces results, mother
appears to Lift and euddle or feed
and changs him. Yery eoon the baby
is nhie to watch the moether, fiest in
close situations like feeding and
then as she moves through the
normal tasks of the day within sight
of the child. In this way, the
requence of everidey pelions are
pazsed on and the child is forming
hasle coneepta about the waorld
without amyone sctually netiong or
deliberacely teaching. Familiar
soundds become signials for regular
events and the baby becomes aware
af the effect that his sounds have on
others. It can be seen that these
‘digtance senses’ of sight and
hearing are vital for the bagis of
development. Throagh them we

and ideas concerning deaf-blind children

relate do the world, they create our
concepts of the world we live in and
they are vital ta our reletionships.
The deafhlind baby beglns life by
developing in the same way, living
in the world of the near senzes, the
world of physmical sensations. Buk, st
ihe point when the distnnee senses
should be developing the deal-blind
baby meets with dietress and
canfusian. They are unable to
orgamisa or identify the many senes
impressions they receive, they have
i way of making sense of the
warld, of discovering structure,
Oyjects and people have meaning
only in so far 6= they appeal fo the
tactile pense of the child and fit ints
their plessure world in essence they
are extensions of his own body, Ona
cognitive level the baby has no way
of arganising, structuring or
communicating with the cutside
wirlel.

The deai-blind bahy becomes
stunted in areas of phystcal
development. Withool motivation
mavement is restricted and muoscles
are not developed.

On the emotional side,
relationships cannot go bavond the
staga of tho very young baby i at
the stage of physical contact and, in
addition bo this, incorrect handling
and management can damage this
basie eontact and build up fear and
resistance. Indeed, we have one
pupil in school at the moment, wihao,
for the Arst bao years of thedr 1ife
spent & great deal of time in
hoapital. Much of the phyeical
contact which the child encountered
there, involved discomfort and the
resull was that the child rejected all
physical contact and screamed when
touched, even by the parenta. This,
as you can imaging, was oxtremely
dizstreasing for all concernad. This
then is o type of child whao s likely
o be sdmitied to Carnbonth School.
Those who are locked inta
themselves, engaging in stereobyped
behaviour and intolerant of extarnal
atiempis to interact with them,

1t would be wrong of me to give
the smpressicn that all children who
arrive at Carnhoath have such

extrome difficulties g3 those 1 have
bieen dieseribing bot a goed
proportion of them do, All of them 1o
o greater or leaser extent suffer
From a confusion about and an
inability to proceas fully all the
infurmation which is avallahle to
them in the form in which it is
avaflable to them. For these reasons
we seo the process of lenrming
through real experience as being
hagic b pur methods in helping oar
pupils bo deal with the surrounding
environment. Su, what do we mean
by real experience? < Surely all
experience which we go through is
REAL or are some experiénces more
real than others?

Let wa take an example of &
spocific skill, and consider how it
might be introduced. Using your
fingers in a pincer movement is an
important skill, for picking things
up, for manipulating abjects and for
many everyday activibies. It ean
either be tanght a8 an isolated akill,
or it can be tpught through the
exervies of pinning up «lothes onto
the washing line. A good strong
pineer grip is o good skill te acquire
and indeed; in some very good
establishments is regulariy taught
in isolation by 8 method of reward
training. In this method, the pupil
is asked bo perform the isslated,
aplinter akill and rewardad for
doing s0, This iz likely tobe
repeated & number of times in 8
datly seasion until the skill has been
mastered, The theory i that the
akill will then be practised in the
normmal course of the day ina
variety of activities and so will
eventually be peneralised. This is a
generally accepted methodolagy
which has shown grest suceess with
lorge numbers of children with very
extreme learning difficulties and it
i5 not my intention today to cast
doubt-on thiz method or enter inte a
debate as to the merite or otherwise
of different methodolsgies. What 1
am saving 15 that, in vur work at
Carnbooth, dealing with children
who are already siruggling or
perhape have given up the struggle
to ke sense of their confosing



pavironment then the teaching of
these splinter skills in isplation
wenld, we feel, compound rathor
then solve their probitemts, So, wiien
we talk of iearning by real
expenenes: wa mean that every task
and action which is enconntered in
the normal daily roatine of Bving i
4 lepmming opportonity, one whiere
bath the practical ekill and the
Accmpunyirgl longunge may

d T |

hig 15 the maain repson why
most of the pupile st Carmbooth are
rodidential, this gives-the
oppartunity lor n waking-to-slosping
euertion, Cne in which all the
activities of the day peovide thi
uvppoituntty for learming. Children
gt Cernbooth learn to gperate g
waErsely ol dadir knnbe az thoir daily
reuting necessitates them moving
Feome room to vodm, opeEning
::|||:-I||:q.'|r|'|:- andd euntainers g the
nesd arises rether than sitting. as 1
have seen ather childran doing, in
fromt of a rother stiractive board
containing six Hicle daors ench with
i chiflorant type of catch which they
are reqguired to master bafore
PrORTEsRIng b difforant activity
T s chifd already confused by the
world this tyge of exercise would be,
at best, a rather dimiess way of
refining their fne motor skills and

1t Wiirst a :I'I':Flf'illf!l,g BXENCIRE
designed ta sel up anlagorism and
eal tooonperate, | wouald 1

i to furn B aome examples of
favw this theory of learninge through
real exper i intd practice
it Carnbonth

Firss | would lige to tell you
about how elose relationzhip
movermerit can be used fo pive a
young pre-lingually deaf-blind oftld
thi frst real sxperienee ol
commnnicating with hor person
and keowing beyvond daubt that this
somrmonication hos been
underEt oo

When a child st eriters
Larnbaoth they work with jusd om
mernher af sbafl =i thal sach comes
o koow the stherwiell and a etrons
tonship ie formed. Tne activiiy
which they will take part in each
day will ba mevemont, During this
session the anall child will
penerally gl on the adult’s knee
cinze to them ond the adult will
introduce 8 varisiy of movements,
rocking; bouncing ele which they
know from thelr own abservalion
pro pleasorshle for the child

ruring the course of one of tha
mivements, the ndalt will hall,
witching closely for the slightest
mssvemaent fam the child, When the
child mawes to continie the

hEE) g

nuvvemnent ik 1% rnmediotely
resumed by the adutt, In this way
the child comes Lo realise that this
peTson widr works with them is able
to onderstand them and that the
child moow hs gome sontrol over
ther environment. From this very
emall beginning comes e
understanding of communication,
from experiencing what It means Lo
cormmuniente just ong simpls wish
tha child can beé motivated to learn
the more formal communicetion
which will allow them to deal with
an inereasing number ol peagle in
the world avound thom. Many of the
pupils in Carnboosth have auch a
severe visul and auditory loss that
theoy have not had the opportunity
to learn about the everyday tasks
which ovieryosse must o and which
sighted-hesring childven learn
incidentatly, The small child who
wiehes o doell pnd brushes its hair 1s
practising, in a representational
plivy sibustim, the real skills which
they will require &s independent
adult. The deal-blind child must be
helped (o experience thess activities
but helped in & way that makass
maximum sense b them and helps
i dispel the confusion about the
world which they aré experioncing
' mHaowr ue to dio this most
meaningfully, the residential aspisc
il Carmmbonth 1s vital as it allows
that learning can be corvied on as
the child moves throogh the normal
routine of the day. The children
learn ty recsgniss setivities by
mavirg thrmngh them vo-petively
with the odult. This invelves the
nduli béing very elose 1o the child,
prsitioned behing them and moving
thir child’s limEs threugh the correel
mavvenenis for epch petivity eg
with the adult’s hand on tep,
marvang o child’s hand o reston a
door handle and then to turn it
Thie co-getive movement winald
carry amnounlil the adult is ghis tio
diztance themselves slightly as the
chibd beging ty perforpm ench insk
maependently, This sort of activ i'.}
would happen inthe normal cowers
il mdvang abut the achonl and
winild newver ba carried out in a
repebitive oF non-prrpooseiol
manpeT. i1 this way tho child learns
the movements requived by basae
gl help ghalls (fee-wnshing, lifting
n spoon otel withoat the noeed to s
up spectal - bul artifical
programmes io beach thesa.

Thi=s may aeerm fairly seli-avidenl
— il pinarse the best way to learn
practical skills is by doing them and
if it is pozsible to do them
appropriately and ot the same time
of day g8 they would be dane o “real
life” then all the betler. But what of
the more abetract learning which we
wish thé childeen L pegquire, does oar
;:r.|Ir|:|II|1|'|3.' |:-‘|'|4_':_|1'r-ir|g throngh real
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experienca extond b this? The simple
anawer is yes',

Obviously, one of the main
aspects of the work in Carnbeath -
if not the main sspect — is the neud
i eguip the children with as
officient a communicatlon system as
possible; To di thiz we believe it is
yital bo pround this language
pequigition in the real experienco of
the-day, The enrhest gestures
learned b the child will b those
linked with hagic neads food, dring,
tailet, which will be nsed co-nctively
with the child on every appropriaty
peepeion, AS thess gestures bemn to
hie linked to the sctivity by the child
then they will el immediate
seinlorcement of the relevames of
thase gestures in that their first
independent requests for food or
drink will be responded to
immiediately whatever the tima of
dey or activity going on ot the tme,
It is wital to the chiid's
understanding of enrmunication for
them to know that it hos & veal
purposs, Needless toeay, one of the
flrat abetract signs which we find
purselves introducing is “afters”
ptherwise wi could apend a lob of
time in eating and drinking!

A wie biegin to teach the nemas
ol abjecta vwe bagin with natural
gestures for the children's clothes
and these can be practized ina
atructured but real expericnce
during dressing and undressing
programmes m the morning or at
night or at other times such az
SWimming seasions.

Many of the pupils at Carnbooth
hawe the ability to progress b the
ase of the written word or Braille
and althoiagh, s these skilis
progress, there is obviously the need
for formel drfling of the skills, atill
their use and justification are rocted
in real experience and the
carmmunication surrounding it Two
weeks ngro, Lie childran of
Carnbooth spent w week-at Faskally
Cratdoor Centre in Pitlochry where
both staff and pupdls spent an
exhilarating week on activities like
cpnsping, forest walks; swimming,
and lpte more, During many of these
petivities you would have sean sorise
of the pupils and stafl making
regular use of pon and paper of i
clipboard. In this way, tha sctivity
heing experienced was made that
much more valuable and the formal
ekills of written and aipned
language were being advanced
through this tmmediate linking with
the real experionce, Bul what of the
other skills which are move
normally assoeiated with the
¢lassroam, pre-number and number
work, mathaematical ekills snd so
ot Again these are firmly rooted in
tho child’s expéerience, o child can
and does learn one-Lo-one

correapandenes by notivities ke
potting the teble for himeslf and has
friends. Muatching and sorfing come
paxily when you eollect clean
washing from the laundry roomm and
pick out matching socks and then
seprrate those form underwear,
pyiamas.and g0 on

The understanding of Hme comes
first through the appreciation of the
Day Bhythm ond then beoumes finer
gl more.exact through the
increasing detail of personal
timetables und diaries, [t s alwiys
thrlling for stafl when “the penny
drape’ and g child suddenly showe an
obvions understanding of a concept
which has bedén worked an for some
time and this happened just o few
works age with one of oar pupils, Por
guite some timie, as the child moved
thraugh the day’s wark, the teacher
waorking with hor had been drawing
her attention fo Tight' and heavy’
whieois which they were handling.
The child was guing for her seasion in
thi music rosm and was CRITYING &
light’ bag containing two beaters for
the xvbophone, Having finished her
gossnn and being asked to pick up
her ‘light’ bag in preparation for
Izaving the room, this little gird, who
has very Hatde sight and who wses
fingerspelling, began to glgle
happily and to pile all the beaters she
could lay honds on into the bag
before Anger-apelling “heavy” to hoy
tercher. She then beft the room
almost dragring her “heavy” bag,
loaghing all the way back to her
room upstairs. Lenrming by real
prperience would seem to b, nob
only more clifective and refevant but
alan more fun'!

Analher area in which we stroes
the importanee of real experience is
thit of personal independence and
here [ wonld ke to tell you a little
about the children's shopping

experience and its importanee, Most
pre-gohool and infent children in
mainstream schools tuke part in
"shopping activitles™ in the
clagsronm or nursery, some of these
activities heing strurtured than
others but all invalving the coneepts
of exchanging money for geods,
s undersianding of money
value, perhinps matehing, sarting,
weighing and eoon. All these
concopés and skills ars imiportant
and we would hope that at least
somie af them will be mnstered by
our pupils. However, these-are not
Lo ey meind the most tmportant
pspects of this activity for our
children and even if they master
nome of thé skilks T have mentioned
they will all, I hape, schiove what is
o much more basic but highly
important soncept. The ides of
commodities being used up, and
then teploced ond how this
happens. When [ tell people about
aur shopping and food preperation
artivitiesin achool [ slways think
about o conversabion I hed about
{en vears ago with a young man of

I 7 enlled Tommy, Tommy lived in m
long sbay hospital for the mentally
handicapped which is, happily, long
sinee clased. He could see and hear
perfectly wellund was obie to dress,
wash and care for his own perzonal
hygiene, Indeed, T would presume
that by now he is probably living
somewhere in the community. We
were Going & stmple exorcise shout
where certaln everydey types of
foods came from and Toemesy was
mystified, Tt juet comes up from the
kitchon, Marion® he zaid. Tommy
had lived in that hospital s long
that he had been botally deprived of
real expertence’ and simply knew
that food came *up from the
kitchen" juat as other neceesities,
aoap, toothpasts sle simply renswed
them=elves as they ran ouf. He was
institutionalsed.

Dur children arve not o cut off
from real life as Tommy was bt
nedther do they have sight and
hesring to pick up information ss he
[ thimk wonld have been able tohad
he been given the chanes. And so
hore again, real experience iz vital,
Frory a faitly early stoge it can be
aen Uhat there is at least one
commodity which a chiid is
particatariy ford of, Ibmight bea
fond = peanut butter s a epecial
favourite at Carnbooth — e a
gpecinl taleum powder or bubble
bath, Whamn il is (inished we draw
the child's attention to this and & lot
of work s done before going on thi
shopping trip o prepare them for
the idea that they will need to buy a
new one. At the shap, the obd empiy
container can be matched with &
now full one and then monay
handed v bo buay [t On saturn to



echonl the emply contatnes can bo
disposed of, the child huving taken a
real port in the process of replacing
it. Regular experience of this type
should gusrantes that; althooph a
youny porsen mIght never be Mully
independent with money; noither
will they sxperience the deprivation
of understanding that voung mon
hige Tommy suffered,

At o much more advenced level
than this we have had slder pupils
ot Carnbooth who were living semi-
indopendontly in 4 bed-sit in the
schisol. Theae two girts hod
progressed in their shopping and
cooking skills to & stage whare they
had everything necessary io be able
to cator for themeelves. However, in
ong of the first days 1o the bed-sit,
most of Monday peesed with neither
girl realising that fridge and larder
were both simost bare, As dinner

time grrived they suddenly realised,
for themselves, that there was no
food nnd they could nat prepare
dinner. At that point, stafl
mtarvoned in g0 far & they joined
in the discussion as to what was to
be done, Eventually a shopping trp
took place, dinner was prepared and
finatly eaten nt a little after ten
#elock in the evening, But both had
learned by the real experionce of the
nesd for planning and preparation,
Also with the older pupils wo hae
on oeeaston, st upoa slightly
artificial ‘real experience” where
pupil has experienced what might
haove been an upsetting bot common
problem while there wos somsine in
the backgraund to eope if the upset
wae boo much, For example, a
member of stalf made an
arrangement foomeet ong of our
pupils in the cantre of Glasgow, Tho

tedchar arrivied on time bul stead
far emough pway nit to be niticed
by the pupl. After 15 minutes when
she might be expected to be getting
rather ankiows the gir] approached
a pilicerman nnd, using a paper and
pencil, expiained her stbuntion
adding that she was deaf-blind. The
poliveman who ebvinnaly had not
had ga many good opportunities io
learn by roal experience as had the
young lady rather chickened ot
and wrote down imstructions for ker
to winl another 15 minutes and of
her friend had still net srmved, to
ask antther policemant

This popar has only exemined
one gapect of the work of Carnbouth
Bebnal. | hope, howevar, that it has
emphesized how important it 18 for
deai-blind childron fo be given the
vpportunity o learn through REAL
SEPETISEES.

Educating multi-sensory
impaired children

The Birmingham University course in the aducafion of mulfi-sensary impaired children is now
inhlhil'dyﬂrﬂhmm.mﬂhrﬂuﬁthndﬂ&lﬁﬁﬁmu Westhill C, frains
ek T : ; et it
wﬂdﬁﬂﬁ&dﬁﬁl-ﬂﬂﬂﬁ;"ﬁa'iﬂmﬁﬁwhhmﬂ afa

dissertalion of project gains teachers a B.Phil. [Ed.] or Diploma in the education

sensory impaired children. The Department of Education and

uirements for the mandatory qualification for teachers of deaf-blind childron.
h, Lacturer in Birmingham University's Schoal of Education, reparts.

g

Heather
The course involves lockures,
semnimacs and practical workshops,
emphasiEing shservation and video
analyais, and simulation work using
blindfolds and earplugs ar
Wallkmanz, Thiere are visits to
specialist centres in the United
Eingdom and Eurgps, with o total of
eight weeks over the year spent in
grhools, Project work in schools
suppartis information from lactures
and seminars, with 8 fecue on
neEegsment approaches. & four-
wesk teaching placement at &
specialist unit allows stadents b
nbserve and work with a range of
deaf-blind pupils, and to explore the
facilities available frum a spociakist
centre,

The gourse content emphasizes
#1x% areas, congidering nssessment
and intervention approachas for
each araa:

1. Aspecis of child development
(particularty conceptual
development, movemant and
mnhility].

2. Bensory mpairment
teonsidering the cumulative
implicationa of dusl sensory
impairment, and the
development of residunl sensee),

3. Communication (from pre-
intantional communication to
reading and writing using print,
braille or Moan),

4. Curriculum gnd tesching
tespecially the implichtions of
the National Curmicubom for
lesarming environments),

5. Population-and provision
lincluding the range of provision
required to meet the varied
needs of multi-sensory impaired
childron, and visits {0 existing
SEFVices],

An important part of the course is
the completion of a dissertation
(12000 words) or project (5,000
wordel This must consfder ana
aspect af the education of deaf-hlind
children, and pliows students to
develop their particular intorests.
They nesd b plan, carry out and
annlysa some original work on their
chosen topie, setiing this in the
context of previous research.

The low incidence of deaf-
blindness often means that the
information available to students
from literature is relatively epares,
and hinizon with people studying
similar topics would be of great
interest, Planned disseriation topics

masdti-

Science rocognises the course as

for this vear include;

* functional hesring assessment of
multi-sensory impaired children.

* nlegration of multi-sensoeny
impaired children within a
apecial school,

*  intervention: the rolo of
intervenors wirking with
chiidran,

*  provislon for young multi-
saneory impaired children (in a
particular geagraphical area),

*  use of music'io promote
eomminication in multi-eengory
impaired children .

*  uen of gensory rooms peroes the
curriculom,

*  omotignal developmant in MSI
childran,

If you e studving any of thess
toptes, and vould like to exchonge
information, pleaze contact;

Heather Muardoch

Courrsa Tutor

B.Phil.(Ed. } & Thploma —
Multi-Sensory Impairment
Echool of Education
University of Birmingham
Birmingham B16 2TT UE
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Twenty y;.-urs of
deaf-blind
education

For deal-oind pecple fo be Reord,
a notignal organiotion of thei Swh
& essantial. The Finmish Degf-Blind
Asspciation wos founded in 197 1,
bt cnly charing the et len yeors
hicts oulslcrcing progress Desn
rnode: o retabliotion sesfen hak
been et up, and we fave
discovared greoter opportunitas
for keaming and cammurcaling
This I the weary fonsard fowwancs
greater indapendencs.

Thig yesar, thie Assecation
cetebratas twenty yeors O wWonk
The maln evants in owr Jubllas
year fake piace in the auturnn. On
tre 12th and 13th Awgust, an Lisher
syrmnpoHum will toke piace in
Hetsinkl, with falks by lecturars In
ofciogy, ophiholmolagy,
traatment cnd rahabilitoion

The Astaciation's official
anfiversary 5 on 15th Decembar,
whien daot-bilnd paonles i aur
couniry mest to attend the
auturms assemibly, and To o n
thie calsbralions.

Covering the whole
country

The Bnnrish Deof-Bind Associafion
4 sandce-providing argansation,
ard an interestgroup Tor deat-bind
peopa. The country bas baan
dividad into mhabilitation centres
for ohicran and odutts. Tha
Rehablitotion Cenire for Deaf-Blindg
Childran in Jywdskodda 5 for chidran,
and fen reghong secretones QoS
fria courtry ook aftes adult
rehatilitation, AF presant, he
orgonisafion emrgioys 40 people,
Thia Asoclotion’s activities are
osed on the Decloraliion of
Hurmicen Rights for the Deaf-Biind,

which wosg possed Dy tha UM
general asambly on 23:d July,
1oan,

The mgin orgarsationa
cecisons ars moda Ot wo
assemblias, In the spring and
citumn. The cutarmn qessmily
elacts the exacutive committes,
with o chaimran and fen marmnisess.
Sovan of thess are deaf-bind, and
thers cne Qleo exparts an Wanous
wibjects on tha committes.

The soring assemibly Iooks ot the
Assochation's onnual report end
aecounts.

Cooperation gives
strength

AT the marment, there ama
cpprosmotely 00 deaf-HHind
people in Fnlond: children and
young pecpia under 18 yeans oid
accaunt for 100 of thasa,

The wishas and neads of he

deal-plind peopla of Finkand ore
corsidered when planning the
Asoolotion's activifles. The
Agsnciation works in close
coooeraticn with the mary
ergansations for e disabled in
our couniry. Commaon intenasts
include compasgning fo bring lows
on safvices for deafbing people
Into effact, and presendng the use
o clear. easity understandobbie
Finnish i all puishcationrs.

The Amociofticn bellevas that
collaboration with deaf-Dling
orgonisations In other counthies &
vary iImparfant, Curwonk with the
Seandinoviars is vary imensive
indesd

Anothear Imporant woking
pariner has been tha Nodic Staff
fraining Centra tor Deaf-Blind
Tardces in Denmark. IF collects and
gives out the lotest Intemationol
Aot which wil later be adapled
b sult the sttuattan in Firkand,

Fathers’ report

Ake Rosengren, the father of o
deof-blind boy in Sweden, atends
a group for fathers of deaf-blind
children. In this short arficle, he
raports on the group's activities,

The iden of dhacission groups for
fathars come chout ot o family
meating in autumn 1985, A father
In the group had realised that
mathers ond fothars needed to
talk separnataly, He hought Thot
rrather ard fathess held diffsrent
ppiniord, ond gove priofifesto
differant Eswas,

The result was that the tothes
rmet saparctely tor tha first firme of
e erd of Moareh 1990, Togethar
with a cromo teacher, wa
procised aciing In o redowed el
ricatuindl wioy I front of eoch other:
We aks falkad oboul our dwn
ERidhoods and aur relationshes
witty our parents, espacally our
torners.

in ddifion to the howrs we had
togethar with the dramd teochear,
we also spant fime together
eating fosty tood and Rdving
SOLIIES.

I Aol 1997, wa hod o meafing
on an igand n the Gothanburg
archipeiogn g simmer cotiage
Thig $irewe wie et withoul The
drama teachars, out ol doEs not
LA WE wiara oy

Af that meeting we discussed
aronomic guastions and the
importonce of howng o guardian/
administrator for the graup,

O morhirg we went by boal
o a lighthouse called Vinga. and
wie visted the house whare the
Swedish composar Evert Taube

Qrew Uup

Wer also talked ataut the
counss for the fokowing year. One
ol the proposals wos o weekend,
Inciuing salling and O paficuear
sublect for gscussion

A our |obs. oges chd
bockgraunds are diffarant, wa
might ot hawe rmet If it was not for
the carmmon foctor = our disablad
chidren. Howewver, this & fat the
anly point of discuston; we-alsd
ok about spar. poktics, work and
fearnily redotions. af the same firma
o eating good food and enjoying
oiutdoor activifies.

W plon to meast onmualy 1o
exchonge thooghts ond idess
about the role of the fiathar it
ralafion to the disabded child. Wa
hove gamad much frorm the
rmeaiings in temns of
comporionship and shoreg
expetanoes, and we would ke
offwars 10 N us.



Exchanging ideas

Colloboration ot a European level between centres for deaf-blind education is very

impartant to the le in cha

. of developing programmes nofionally. The
following report describes how ltaly and France have been working fngul{e

I over

the last two years on exchange visits,

Participants from Nostra Casa, ai the Lega
del Filo d'Oro, Italy, CEESA, Larnay and
Foyer de la Varenoe, Poitiors, France met to
discuss ways in which their organizations
could share expertise. Following these
meetings, the Lega del Filo I'Oro snd CESSA
decided to organise an exchange of both etaff
and stodents, This programme included:

A visit of nine French professionals to
Osimo in May 18588

A visit of nine [talinn professionals o
Poitiers in June 1589

A vinit of four Fronch deaf-blind studenta to
Deimo in May 1990

A wisit of three Italian blind, or deaf-hlind
students to Poitiers in June 15840

French delegation
visits Osimo

Jocques Souriau, Director of
CES5A, reports.

The programme was very woll
structured, thanks te the contre’s

vigitors ppprecinted how easy it wee
to vigit the institoticn. Far example,
a French educator was able to spend
a whaole morning with a young deaf-
blind girl and her teacher, This was
hends-on experience, dealing
directly with the relevant
professional, instead of via reports
oF videos. [E needs o lod of mutoal
respoct, but it is very productive.
Our French professional notioed
haw every gesture the student made
WEAE ESEN BE BN opportunity b
COTTUTHEA L,

The Fronch visitors were
impressad with a number of
practices nl Nostra Casa, [t seemied
that evervihing was geared towards
giving the adolescents (he
possihility of independence. The
theory behind their approaches was
eombaned with & friendly attitude.
Maony activities were well adapted
tir furthering cognitive development
through self-care ekills.

The role of the sociplagisd seemad
o b very important, particularly in
the following areas:

* Runneng halidays every summer
for adualts;

* Taking care of iselated depf-blind
wdults;

* Organising activities with
vilunteers, for deafblind penple
living in institutions, in addition to
those living on Eheir own

* The erganisation of staff training
e one of the mest carefully planngd
we know, Wo wore particularly
impressed with the way the centre
collabiorabed with universities for
training and research.

Parents were given tha

- -
-
Y

appurtunity to stay in the centre for
several days e obasrve the work
being done by the professionals
There was alse the spportunity Lo
take part in long sbservation
sossions, lasting several weeks,
pimed at designing & programme for
usE i -e:'l.'ur_'..ll].'ly." seitings,

All these points do pot describe
the whole programmoe corried out 1n
Oisima, but they reflect the way the
French professionals were spurped
an to review their own way of

wiorking.

Buch an experience is a good way
for professionala to undersiand the
valug of their jobs. In many ways,
by looking at the way ather pegple
wirrk. profossionalz can better
understand what they do, what they
can change and why. That makes
the connechinn between thesry and
practice more effective:

Thanks (o all the staff ot the
Legn del Filo I'Oiro, for making this
vigit poasible.

[ &6 1 SUnf-Aionuoy
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French studenis
visit Osimo

In 1990, o group of five deaf-blind
teenagers Larnay plonned to
go to Osimo, where ather deaf-
blind young pecple are educated.
This project formed the basis of
their school work for a whole
term. Robert Aguirre, teacher, and
Jean-Marie Besson, Educator ot
CESSA detoil the preparation for
the trip, and share ifs success.

Preporing to go

Wi devided to make the proup work
togeiher, instand af on & gne L0 ohe
basis, svery time we needed 1o

avi luate what had besen done, and
what was still to do, This wos the
best way to find oul what each of
them knew, to make them exchange
information and stimulate oneg
anather o think.

The first obvious question wask,
Wi, we are going to [ialy, bk how
rach will 1t eost 7" We then asked;
“What will sach of we have bo pay
for i7" The fret student mesting
wasz tp discuss the mpin areas io be
budgeted for, which were;
tranaporiation, food,
pecommedation and aekivities,

Transportation

We firat had tofind out bow far it
wis, o owe looked at the map, We
geked; “What is a country? What are
France and Ttaly? Where do we
lemve from, and where do we arrive?
Which big cities are on the way? Are
thers oy mountains, or geas? What
are the bordersT What mouie shall
we Lahe?”

Then we looked &t arlthmetic
We asked; "How many kilomatres
will we have to travel? The trnp
seams to be very long, Mayhe it
would be better to make i in twao
dave, How many kilometres shall
we cover on the firsl day? How
sy on the second?”

As it was o two-day Erip, we had
Lo book raoms in a hotel, We found
the address of & cheap one, and we
wrote off to book rosms. Once we
had ansawered all thess questions,
we arrived ot a rough eslimate for
the eoat of transportation.

Food
We knew that we would be invited
ta dinner by an old friend living in
Clzimn, becagse he had onee worked
= a counsellor in our centre. We
alzo knew that we would be having
picnics with the Italisn deaf-blind
students.

8o, after mesting, we decided o

go i o restancanl every night, and
t hive a picnic evary lunch time,
when we would be on the move,

We asked; “How much dees a
plenie cost? Or 4 meal st o
restpurant™ This was a good
oppariunity to learn sbout everyday
akiila.

Accommodation

Af onr first meeting on this subject,
wa decided that the groap would
sleap in the centee at Osima, and on
o camping stbe in Yenics, However,
we gtill needed to draw up a precise
plan for the trip.

Daily plan

This gave us the opportunity to
work on the concept of time. We
asked: “How many daye shall we
spend there? AL whal time shall we
get off in the morning? [f cur
travvidling apeed i T kilometres an
hour, how long will the trip last™

What shall we do in Ihaly?

We decided to vizit the sea, the
mountrins, caves and old churches
We looked gt the leaflets we had
heen sent. We asked what Venice
was, and whst method of transport
theay used,

Last minute preparation
A few days belore the trip, the
gtudents considered the things that
st needed to be done. Thrase
dimensionnl and braille maps were
made, addresses and telephone
nmmbers werns given to parents and
pocket money was changed,
Throughout their work together,
the studemts wore eneouraged to
work within their personal
limitations. Some of them were able
to anticipate and to think over what
wins going to happen without any
mistakes, Othors were not able 1o
Fellow this kind of logic, Bome could
perform arithmetic;, others mot,

All of them were snthugiastic,
and worked tirelessly, They esch
{elt very responsible for the succees
of the project,

Some of them had ne consept of
foretgn people and places. Smne
wera afraid becawse they felt it was
far away, or because the language
would be different. On the other
hand, one of the studonis was very
interested in speaking Halisn, Some
i the students were worrisl whean
they realised that the aduliz in the
priup did ot understand Teatiam, I
made thom laugh, becanse for the
firat time, they felt equal with the
sduits, who vaually knew more than
them.

Each of the studeniz wrote up
report, Then a mesting with the
group's parents was held, during
which the students talked about
thair trip, Firet, they had to
degeribe a part of their trip te ther
parents, and help to prepare a photo
exhibition in the centre, Then,
everything was put together during
a meeting, with the support of &
video.

Impressions

Chur students spent a fot of time
with a group of Nalian deaf-blind
students, They visited their day
centre, their workplace and went on
a lot of trips o caves, poblic garderia
and the sep. They went sailing and
had meals fogether.

They exchanged idens about the
difforences tn language, especially
in fingarspolling.

We tried to involve the students
s much as pessible in their trip,
from the preparation to the jourmey
bk The commitment they showead
bo its orgurasation, and their
attention throughout are indications
of its sugeess. We think we aucceeded
i giving them ong of the mogt
impreasive experiences of their lives,

overmaiter see p 25



=g its foundation in 19738, the
Deuteaches Taubbhndenwork
(German [nstitate for the Desf-
Blindi Hanover, has earnaed itaell
repaiation throughout the world for
it= work with the deaf-blind, Within
itz walla, deal-biind people are
Tered o hamo, education and
training.

Iy 1640, the Dentechos
Tonbbhlindenwerk spened & further
oetablishment specifically for deal
blind and bBlind people with
additional lesrning difficulites, in a
plece callad Fischbeck noar
Hesszizch (Hdendort

Lin the ontskirts of Fiachbeck, o
smull village for handicapped people
was conetructed — architecturally
designed with éxirems core to i
mio thi oversll pe rsp:_:r'.i'.'u and ta
blend inmto its surroundings

The plol, which 14 some 56,0060
S Enre melres I area, containg ten
hotaes suitabile for o larger than
everage family, plue plenty of
pleasant open space for the
inkabitints. AL the same time, the

site provides residents with a secure

and supportive, selfoomtnined
eormmanity,

In each house, seven
handicapped people live in o family
BTOUf, )

All the inhabitsnts hive their
oW rooms m which they are
responsible for themaelves and ther
possesaions, Howover, they can gei
tognther as a ‘family’ in the house’s
comurminal area.

Giving meaning fo existence
Stimulnting work can bopst the self-
asteem ol even the most disahbled
PETSN. I recaogmibion of this fact,
wit hove g workshop for the
handicapped, in which overy
inhabitant is offered a sultable
occupation, depending on the
severity of hisher handicap. In

This is the place
to live

many cases, what is offered is based
i the education and Tacilities
offered at the School for the Deaf
Hhnd in Haniwvor

In Fischbeck, staff in the home
wiork cbosely with thoge in the
wirkshop. This cloze cooperation i
proving Lo be very suecessiul,

[m thiz way, we hope to release our
regidents feomm the isalation and
lonelipes=s which g0 many deaf-bling
people feiel,

The daily routing of the residents
is planned and structured on an
individual hasis throughi
* Help with domestic chores and
washing
* Help with gordoning ond keeping
tho whole ares tidy

* Harndicrafte and industrial
eantract work in the workshop

* EBpecial petivities to prepare for
appropriate empioyvment

= EBpecial netivities 1o improve
mavernent and vse of free time,
maobility traming

= Participatuon in Church services,
sa that spiritual welfare is not
nerhacted,
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After re-unification:
provision for deaf-
blind people

The education af the deaf-blind in Germany began on L4th Janusry 1887
O that day the first deaf-blind gorl was accepted into Oberlin-Haos o
Patadam-Babelsbarg

After the speomd wortd war Oberlin-Haous was no longer accessible to
deaf-blind people from West Germany

After many vearsof sustained effort on behalf of Karl-Heing Baasks, the
Deutsehes Taobblingonwerk was foonded in 18687 a8 6 non 1:-|'v:'d'|1. |:|'.:'I.|:l:i|'||'.;.
private ofgunisation for blind people, with the specific task of being
respongible for the interests of all deaf-blind pesple in the Bundesrapuhlik
of Germany {West Gormany),

The pogition of the Deutsches Taubblindenwerk was changed after the

rennification of Germany i October 18800, New federal states were added o

the Bundesrepublik. A great doal of good work had been going on on behalf
of denf-blind people n the intervening yesrs in a variety of places, in
different institutions

We haveall had an excellent working refationship for mony years,
[eutsches Taubblindenwerk has contribated {0 voealional trainkng couraes
i the German Democratic Republic on & regular hasis

In December 18090 and in February 1081 all the institutions coneerned
with the deaf-blind throughout the whols of Geérmany came together to plan
future co-operation. These institotions ware;

The Services for Religious and Socinl Welfore of the Deaf-BElind, Dreaden

= {(herlin-Havs, Potadam-Babelzsherg

# The School for the Deaf, Halberstadt

= Tha Instifeta for the Blind, Wurzburg

® The.Jobst and Anna Wischern Institate, Tennsbuttel
s [Denteches Tavbblindenwerk GmbH, Hanover

The colleetive goal of all these institutions is the establishment of an
umbrella crganisation to protect the interests of deal-blind peaple in
Germany and fo pusrantes support for them.

Tha following areas of organtsation are deemed to be of paramonnd
imporiance:

* Bupport in the enrly years Tor gl deaf-blind children

* Hesponsibility with regard to the provision of educational facilitios
# Yocational educstion and training

= Continued responsibility for the welfare of schonl feavers

s The vocational and social rehabilitution of ndults who have lest hearing
and sight later in life

s The counselling and support of deal-blind aduli=
s {Oirgamisntion of work foe the deaf-Blind {general )

* Organization of work for the desf-blind within individunl institutions
{recommendations, guidelines)

* The training of educators, teachers and other support service porsonne
* The continued education of ancilliiry workers

= Rasic podd continued resedrch into hearing and visual impairmant,
oducational methods for desfblind people,

Dietrich Bunck,

Headmaster
Bildungszentrum

Deutsches Tanbbhlindenwerk
Hunover

STAFF
DEVELOPMENT:
THE IAEDB
SUB-COMMITTEE

william dhm':;-m.

commitiee on Dnﬂupm,
FRaoars on ity ociihis,

This vommiites has of Janusary

1881 hnd two mestings one

®

Devela hﬂmh:

a et o
Mﬂﬂ!\mﬂqﬂm
Pw'm'%dm :I.-:‘
lmﬁuiuﬂ&m.uﬁlﬂby
Bensa.

The commitias has
undertaken two min areas of

*  Audilory sesessment

* Functional assessmeni, and

* Communication and
language development

Within these muin thomes, we



New graduate
research programme
from Hilton/Perkins

The Hilton'Perkine Internationsl Programme haz announced the setting
up of & Graduste Research Grants Programme.

This new initiative, a component of the international programme ol
Perking Bchool for the Blind, in Maszachusetis, is designed to promote
field-based research on education of blind and blind multiply
handicapped individuals and their families in the AziaPacific, Africa
and Latin AmericaCaribbean regions,

The following gives full details of the programme:
Priority topics:
*  multiple disabilities including deal-blindness
*  Assesement (educational and clinicall
* Curricular issues
*  Worational traiming

*  Transition to adalt services
* Bducation in rural areas

Early Intervention Services (birth to school-age)
*  Parent involvement in early mtervention
*  Development of rorricnlum
= Assessment
* Transition be schisel

Services to Paronts and Families
*  Bupport models for porents
*  Parent training models
*  Parent'professional collaboration
*  Homp-bosed treining

Funding: Applicants compete for financial swards which usually range
from 2500-51 500,

Applicotion requirements

Please send the following documantsa:

*  Completed application form

*  Accopy of your rezsearch propoeal approved by an Academic
Advisor

*  Approval of the research proposal by the Univeraity Ethics
Coammitisn®

#  DPetsiled bodget din T3 dollarsi

*  Delmiled timeline for completion of the project

[ Application deadline: Resewrchors who apply by Septémber 1, 1887
will recelve notification by December 1, 1081

This applies to spplicanis atbending universitios where thiz is
pracedural for gradusate level research involving humen subjects

Send all application materinls to your Regional Representative:

Asin/Pacific reglon: | Afrlea and other regions: | Latin America’
Eiri Eorton, | e F. Trah, PO Caribbean region:

| Foundation for the Eduestiona! Lesdership Priogram, Giraeinla Ferinll.
Hiind, Perking School for the Mlind, Instiiuto Helen Keller,

1756 Norih Beacen Strest
Waterbown, MA 02172, 84,
BT 23434, Exn. 512

L1 Ragavithi Tioad,
Brnghknk 10400,
Thaliand

Helen Keller National Center
appoints new Director

The Helan Kelfler Mational Center, in
Menw Yaek, for deaf-blind vouths and
adults, has @ new Diredior. Josaph J.
HIENLllll‘:f' has besn promoted fram
hsl:.ﬂ'am Director ho take on his new
G

AT Hﬂ‘.‘Nullr I:negl;m his caresr a5 a
mobility instructor of Helan Keller
Services for the Blind teaching
orientation and mobility skills to aduls.
As Diracior, he hopes ta carry en the
aimis of the Center, erpluinir@; lur
e WMHF:: Bwlew’m deaf
o unilias bar ane -
b iETb liwe and \E:Tin the

communify,”

Did you celebrate with Helen
Keller?

Did wou celabrade Helen Kellar Doal-
Blind Awareness Waek in June? The
weak, which ran from 23rd 1o 29
June, foowssed on porents wheo wont fhe
same oppariunities for their child as
Helen Keller hee: the right to fve 03 an
active member of the community, lo get
a job, to find o ploce 1o lve and 1o hove
a group of friends.

Agoricies oround the warld wars
invited o orgonise celebrofions for
Helan Keller weak, to roise oworeness
of deof-blindress, and the issues
surrounding it, IF you took part in
events arganised during fhe week, why
nat write in to Decf-Blind Educotion,
and |et other readers knows

1641 sunf-Aibnuop
UOHDINE] PUig-1oe

Bth WORLD CONGRESS
INTERNATIONAL
ASSOCIATION FOR THE
ECIENTIFIC STUDY OF
MENTAL DEFICIENCY
GOLD COAST, AURTRALIA

5th - Bth AUGUST, 1852
Far regintrotion information,
cantoc:

192 TARSMD Congress
Organisers, P Box 2069,
Brisbane, Q. 4001, Australia

(Facsimile §1-7-371 5107)

For programme and presentation
information, contaed:

Dr Terrence Dalan,
Waismnn Centre,
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Becoming a Teacher

Vasile Adamescu is deof and blind. This has not stopped

his ambifions, and he is

row a teacher in the school for blind children in Cluj, Romania. In this article he
talks about his early life, his systems of communication and how he has goined the

skills to pass on his own

A blind pnd desf prreon affficted in
hie sarly childhood but having @
healiby hrain, unaffected
bintogically, cortainly stands the
chance of developing his psyehic amd
inteflectunl funetions to the highest
degree. Thus he may become metive
and uzeful in varions feids: eciences,
arie, and even Lesching. What e
needs is n thorough and multilateral
iraining, like all ather members of
the sociaty, s that he can constantly
enrich hiz peneral and professionnl
kmreledge under the guidanes of
skilled and passionate teschars.
Alter having received this necessary
help, he will in the end retum ‘with
profit’ this educatione! investment
arel will contribute th the progreas of
the soriety in which he lives [am in
thiz situstion. Seciety has hefped ma
to suceessfully overcome the
handicap of my logs of sight and
hearing, and to develop my
persomality. | have also received o
good training in the field of psychio-
pedagngy. As for me, T have
endeavoured towerk stendily for the
benefit of my people and country:

| mm ennvinced that the road that
I have taken, aithough very
difficult, ean be walked surmessfully
b any nther hendicapped person,
Ag g teacher, I have always tried to
help my fellow colléagues ao that
they should aceumulata, with the
help of adeguate means and
procedures, the largest amount of
social expertise possible, the skills
and abilitios prescribed by our
echool programmes, in order to
develop their personalities and
become useful peophe for our sochety.

In the following lines | want to
refer b some of the most significant
moments in my fife, which | have
experienced either directly — a firet-
hand expericnos - or through the
meediation of my consciouEnass.
Same have been told to me by
relatives, teachers, fellow colleagues
and {riends.

I wae born a healthy person; that
iz, without any physical or psychic
infirmity, on Seplember 5, 1944,
inte a poor family. At the age of twa
and o hall 1 was struck by & great
misfortune: [ bost my sight and
hearing &8 & result of meningo-
encephalitis. After this unforbonate
diseaszs [ lived in total isolation -
darkness, silence, and ignovance for
& long pevied of time. Uintil the age

of 11, T wae taken care of by my
gramdmother, when 1 was brought
i the Special Schonl for the Blind
in Cluj, Romania,

[ knew nothing st that time, 1
incked even the most fundamenial
knowledge, and my poesibilities of
commumicating with the people
around were extromoly poor. Todey
I realize thet I have had an
axfroordinary spportunity. My
hrain was not damiged by the
disense, po il continued tn grow
normally

O an autumn day in 1955, 1 met
Miss Florien Sandu, my first
teacher, who is celebrating hor B0th
tirthday this year, An energetic and
open-hearted woman, she began ta
aei o my edusation and fraining
Ehe helped me form my skills,
nvented’ various technigoes (signs)
in ordir Lo cammunicate with me
At lnst she ‘demutized’ me.
Simultanesusly she helped me
pequtee the basic knowledge about
the objects and phenomona in the
wirld around,

In 1962 {when Miss Sanduo
retired}, | began to work with other
teachers from whom I have learned
many things. | am segrateful te
therm for everything they have done
for me.

I st mention that the Ministry
of Eduration gave special approval
for a class with » single pupil -
myyaell — who was to be trained by a
grioup of eachers for variows
subjects (in fact, the only class of
the kind inoour country ).

With the help of my teachers 1
began to brosden my contacts with
the natural and social miliew. T began
to perceive more exsctly ohpects and
phaenomena from reality, ta
understand more eleardy that T was
living among people, and that 1 was
oxpecbed bo behave like them. 1
became more and more independant
in v relationship with the world
(regarding for example, my spatial
and temporal sensa of orientation,
my use and manipulation of things
and ohiects, my bohavioor towards
the other people — teachers, fellow
collengues, foreigners). My thinking
and lanpuage alzo developed as [ was
studying Rl_numman !mﬁ andd
litevature, history, grography,
mathematics, phyzics and chemistry,
I learned how o work in the school
workshop and printing press,

fo blind and deof students,

In the process of communicating
with the people, I use various
means of recaption and emission of
verbal signals (graphie, sound,
finger-spellingh, T mnke use of the
sengitivity of my hands, The people
nround me wrike on the palm of my
right hand with rapital letters or
Braille at a praper apeed. [ can
register and decipher fairly well
whatever is being communicated to
iz, With some people [ use the
dactylic language, | usually poreeive
the movemente of the speaker’s
(ingrers on my right hend, T ean
perceive written texts (in Braille or
Tetters in reliel) goite easily, like
any blind mamn.

When I am in direct
communiention with hearers, |
gpeak and [ vsually make myself
underatood pretty well. [ even
suceed in speaking on the
telephone, being able to send
VETIOOs messiages lo my
poquaintences withoul, howover,
being able to hear thelr replies), and
1 have spoken on the radio, With
deaf and blind peopla |
eommunieste sther by writing on
their palms or by using dactylbic
adgms. In achiol, T have studied four
gvstams of writing: Braille, Klein,
Hebold and ordinary typawriting (of
colirsE, on - typewriter adapted for
the blind),

I have not acquired the pestural
language lnrgely vaed by the deaf
because in the secial miliea
which I grew up [the special schooll,
[ pould do without that means of
communication. Nevertheless,
have pequired a number of gestures
much later a5 o student and even as
a teacher.

I hove Insrned all these forms of
lanpuage etep-byv-stap and with a b4
of perseverances. They allowe me to
constantly breaden my knowledge
about the objective world - the
natural and zocial environmenta.

I have communicated with many
Friemds, either sighted or not, from
my coantry or from abroad, By
reading I have been able to discover
many secrebs of nature (1 have been
reading evstematically books and
magazines printed in Braille from
my school hibrary and at the library
of the Blind People's Association in
aur tawn,

In 1873 I graduated from high
sehonl and took my degree paper




ROMANIA

with prod guslifications. With the
help of the teaching staff | made up
my mind to sit the entrance
examination for the Faculiy of
Paycho-pedagogy of tho University
af Cluj, It was a difficult exam, bt |
took it (with the specul spproval of
the Mintetry of Edueation.

[ sitended the coursss for e
vears together with sighted
sfudents, | must confese that 1
eontinuousiy réceived help from my
erlleagues, They helped to
transcribe the couraes and seminars
inte Braille, halped me from home
Lo the University, wrode on my palm
=0 1 could Follow the lecturer's
axplanations as well gz the
disussions during the seminirs.
The teaching stafl, too, helped me
by giving me consulintione on
various subjecta | kad a pariieular
interest in the practienl courses and
wekivities on the peyvehnbogy of
deafness and blindness in order to
betber understand my own
eondition.

I the Lead twor yoars of my
student period, | worked hard on my
diploma papsr which was entitled
Particularities of Neality Perception
in the Absenee of Sselng and
Hearing” under the sciontific
supervision of Professor Valer Mare;
To this end, T consulted my older
diaries and | used the rich material
that T had gathersd while a
echodlboy on various trips, journeys
and visitz thriughoot Romanis and
Yuposlovia,

In 1877, afler gradunting. I
sycoassiully teok a BA on special
payche-pedagogy. Consyquontiy, [
received o job as a teacher at the
Apecial Sthool for the Blind in Cluj,
where | bégan my work in
Beptember, 1977, with the class for
the blind and deaf togethor with my
former teachar, Georgels Damian.

This kind of work seemed to me
very difficult ot the beginning, but
gradually I got used to il Pridessor
Digmian'a help wis salutary above

Since the Revolution in December 1988, the attention of the
world bas been drawn to the needs of disnbled children within

Romania. A concenirated

& of ald and

focased first upon the nnd on the institutions
where severely disabled children wore living in terrible

conditions.

Eighteon months later, a clearer

is beginning to

piciure
omerge of the edusation that blind, deaf and deaf-blind
children are now recoiving within Romanin.

The schools for blind children wers

tewting their hearing

by Wolf Stein

luding
y and the opportunities for developing

teaching skills to work with these children, are still not

available,

The schools for the deaf have also been surveyed, by David
Bond and Peter Watking from the United Elngdom, who
on a situation where there is no effective assessment

of loss, no facilities for producing and fitting hearing
C

aids, and o =i

significant lack of teaching

TEANUTERS,
there is no evidence of organised teaching of deaf-blind

children within these schools,

children. In the next few years, as new ise and new

ll; I wae collaborating with
FProfessor Valer Mare on s mutual
propech: wa have been gathering
material about the way in which |
peresive. know, and understand the
surrounding wirld, We have worked
tegether on some axperimeants
regarding spotial orieniation with
the blind and deaf. T hawve
conatanily taken my studenis to the
lnb in orderto improve the phonetis
aspect of their apeech with the help
of same specin] tochnical devices (for
axample, the ‘polycompensator = an
apgairatus devized by tha
Depariment of the University —
which setain o stmullanemg
activity the hearing, seeing and
vibro-taciyvlic senses in the
perception of verbal signals:
develips the poly=ensorial control of
verbal emission ).

In eommunicating with my
students [ use all the forms of
language [ have mentioned above
toal language to the extent that the
students pogsess same nuditory
resirureen; written longunge in
Braille and the ordinary sae,
Drgctylic; and in addition wa
sometimes uss gestures in arder t
facilitate mutual undersianding,

Taking into account the fact that
the perception componénts play a
very important rele in the

mbellectual ectivity of the blind and
deaf sfudents, use in my lessons &
rich didactic material (conorets
phijects, drawings and diagrams in
relell Ialeo try to teach them how
lo perform praciical activilies: 1o
mensure and calculate surfaces,
volumes, the weight of certain
abijects; to orientate Lhemsakves in
tume and spoace by measuring
distances or drawing the pagition of
objects; to muedel and project in
apace and volume [the projective
drawing in reliel) the form,
dimenaions (nators or scaled down)
wnid spatinl relations ameng real or
imaginary oyjects. Okn this basis |
try o develop in my students the
crpacity of doing mental operatiome.
I{ iz an approprinte way, [ think, of
developing their abetract thinking
and imaginatinn.

[ musst say that T still encounter
many difficulties regarding the
methodical part of my wark, We
lack specinl books in Braills {from
Bomanian or forelgn hopks),

I semetimes receive some
epecialist reaterials translated from
other languages (hy Profossor Valer
Mare and sther colleagues?, but'1
would fike to gel move accessible
information. My wifo ssmetimes
hiel ps me by reading aoe tests e
me [and writing on my palm),

1661 sunf-Aonuoy
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IAEDB Constitution

In the July to December 1990 edifion of Deaf-Blind Education the LAEDE
published o draft for its new constitution. Comments were invited, and
this revised consfitulion is the result. As many readers are

organisation has undergone

some €
the new constitution reflects this, Those

hanges recently, and it is inpei'lﬂml
Wil

going ho

the opporiunity fo voice their opinions.

Mame

L The name of the ofganisatinng
thereinafter called “the Association”} is
“The [nternational Assectation for the
Edueation of Teal-Blind People.”

Office

2 The alfses of the Associrtion shall
be hesed in that country where the
Spcretariat is locoted, By devisson of the
Execulive Commiftes, the Association
may seek formal recognition as, for
exatmple, s charty, enrparate hody,
voluntnry prganisation ete, in the host
couniry or in any other country, if such
registration will b to the Associntion's
advaniage

3 The abjects of the Assocint o s
extafilished ore as follews:

41, To promobe the repognitbon of
deaf-blindness az a unigue disabiiity
throughout the world

4.2, To promate the edocation and
development of deaf-blind peoplo
throughout the warld in accordance with
the educwtionnl and sdministeative
requirements and with the sosio-
sronnmic circumstances of ndividisal
rountries, stotes pnd autharities. The
phrase “deal-blind people™is intended o
encompnss all age ranges, [rom
ehildhood to old age, and all conditions of
denf-blmdnezs, whether aoguined
congenitally pr pdventitionsly,

3. Topuard and screngthen the civil
rights of deal:blind people mol to ensune
their equeality of opportunity with other
ciligens.

44, Topromate continmng and Jife-
loag esduatbon and developement for
deaf-biind peaple

A5 Thopromate and make known the
veriedy and diversity of social support
syrtems for dend-blind people throsghout
the world.

A6 To promate interaction within the
communily of deai-blind pecple,

17. Topromate intersction bebwesn
depf-blind people, their families,
professionsls and the weider community

48, Togather and disseminate
informatinn an research, staff
development and programme methods.

38 Toprommobe research

Powers

4 In farthersnor of (s chjects, tho
Agsaciption = bersby empowered Lo take
uny poaitive sction o eonforms to
internntional law for a1l Intermntionsl
petivities and to the lows of any member
country for any particular Associntion
action within that coantry, In additian,
the Associntion will act only in
aecordance with the powers in i
nationail constilotion where it has been
granted formal recognition in nny
POUmLEY,

Expenditure

B The inemame of the Asspeiathon
shnll b npplied solely in promating its
olyjects and no portion thereof shall b
paid or Erenalerred bo members of the
Aseacintion, Mo member of the Executive
Committee shall be appointed toany
office of Lhe Asssciation pald by salary or
fiees, or recedve any financial bemefit
From the Association,

B. The Assorintion may make
poyment to any membar, officar or
servanl of Lhe Association for any
pervices rendered to the Assocation.,

T The Associntion may make
poyment to any member af its Execative
Committen for eut-nf-pocket exponses.

B, I upon the dissalution ol the
Asrociation there remaing, after the
aatlafaction of all (ts debiz and

limbilities, nny property whalsoeyver, the
aame shall nat be plu'd to the members of
the Assecintion, but shall be given to
some other orgnnisntion baving chjects
similar to the ohjects of tho Azsociation.

Membership

9. There are two calegories of
mambsrship: mdividaal and eorporate.

e Individual membership is
wvaileble to any applicant and every
applicant shall sign 2 writien ennsent to
bepame a member, Applications are
approved by the Exccotive Commitiee
through such a preeess as it may
determine from time to time, ond
mambership may not he unreasonably
refu=sd. Al indbvidoal memberships will
continue until the next General Meeting
of the Aseaciation, after which members
will be invited to reapply. The Executive
Committee moy feom time fo bme
Lmlhe an annuoal subserigtan fee to
puid by individusl membsrs,

11.  Corpospte membsrship is available
to amy schaal, aesoctation, institution,
suriety or any similor srgnoisatson and

every such npplicant shall sggm o written
comesemt b0 boerme & memiber,
Applications are approvad by e
Exercutive Committes through soch o
preies a8 it may detarmine from time tn
trme el membership may nod be
unreassnnbly refissd All Corporate
mesmherships will be o an annual hasis
The Executive Commitios may fram Line
i time prescribe on anmand sehseription
foir Ly B puiid by Corporato membhers
General mestings

12 The Assosintion shell hedd o
CGemaral Meoting during the World
Coeference. Thiz will be normally once
every four yvenrs, ot mmy vary shoobd
thers be any variation in the timings of
World Conferences. However, the tima
betwern the General Meetings shall nat

b bess than 3 years nor mare than 5
FEATE.

14 Al other full meetings of
Members of the Apsteiation shall b
called Extronordinnry Ceneral Meetings

14, Mo Geopeeal Meatings will ba hald
ot times ather than at World
Conforencas, sxeept in extreme
circamelanees, O auch oecaplomns, all
members will be given ol leasl 28 days
notice of such & merting.

15, The General Mecting shall
TRORIE

A report from the Executive Committes
for the perind from the previous General
Meanting,

Andited Accounts for the perod from the
previnus Gameral Meeting,

The results of elections tn the Exscutive
Committoe

Resolitions to umend the Constilution
or undertake any other petions.

lizms of discwssson put foreard by
members.

Additisnally, the General Meating =hafl:
Undertake any other necessary boriness:

16 Every member, wheiber
intividunl ar porporate, shall have one
wote, exeepl for the Chairman who will
not have a vote. All decisions will be
datermined by a simple magority. Where
there s an eqoality of votes, the
Chairman of the meeting will bave o
casting vote, Members unable to be
presant at meetings will be permitted to
vate by proxy.

Execulive committes

17.  The Association gnd it affairs
shall be under the tontrol and
managemant of the Execwtive
Crmnmities. 1t ghall have the following

PO

17.1 Toconeider ard decide all mattors
relating to the effective pursuit of the
Arsocintbon’s objects.

172 To authorize the expenditure of

the funds of the Association in such

manner #s it shall consider mosk
beneficinl for the objeets of the
Associatson,



173 Ta debegste powers to any sther
committer of the Azscetation provided
that all acthons and proveedings of the
comnmities shall be reported haek as soon
= possihle o the Fxecutive Commities.

174 Toappomt the Chairman of the

Asociution nf it first mesting afler the

Genernl Mewting, to hold affice until the

{::: General Mesting (see poragraph 26
wl.

Membership of the executive
commitiee

8.  There will bo no minimum or
muximnum nambers fur membership of
thi commitlee. Both individunl and
corpurate membsers will be represented
an the Executive Commities

18, Individunl members. Each
cnuntry shall have 8 repressntative o
the Executive Committee for every 5}
nitiomal members up to 8 maximom of 3
ropreEasniatives:

0,  Corporste mambers, All carporite
members are permiiled ons
represeptaiive such on the Executive
Committes, This reprogontative must be
identifind om the application in the first
inetaneE.

21, Al mambers of the Executive
Commities, whether representatives of
individinl or corporate members, must
themaclves b membsrs af the
HAssocintion.

22 The Exeeutivi Commitles may
vary the memberahip of the committes
hetween World Conferonces, for
Erample:

¥ Where an existing
representative resigne.

. When the number of membears
in ima country changes, thereby
requiring & change in the number of
representibives,

. When & new member ia
aceepted from o country not
previously having any members.

. When a new corporate
member ia accepled.

*  The Executive Committes may
nlso co-opt persons anto the
eommtittes ax it thinks appropriate.

23 Al pest chuirmen of the
Assoriation are putomatically fufl
members of the Execotive Commities,

24,  Membership of the Exerutive
Commd e confinues wrtil the next,
General Mecting when all members
retira, The representatives of the
individual members in apch ety are
responsible fur arranging the elections
{or the new represenintives. Elections
may be held prior tooor during the World
LConferencs, a8 begt befits each conantry,
bt must hnve token place by the time of
the General Mesting. All members ane
entithed to vote for the number of
representalives permitted thelr country,
and nationnl representatives organising
the slections must endegvour ta enslare
that o member is donied the

oppartumity of voting, whether or mot
presenf at the World Conference.

25, The Executive Commitier shall
it ad lebst onee in ench malendnr vaar,
Voling provedure will bo a8 ot Genernl
Meetings,

Chairman and Vice-chairman

Hi.  The chairman of the Aesocintlon
will be appainted by the firet mesting of
the Executive Committes alter the
General Mesting, to hold office for o
period af 4 yenrs, or et the next
General Mesting, 2o long as it is no less
than 4 yewrs, nor more than & years, The
retiring chairman may stand for me
mpprintmant for & aecond consecuiive
term, but not fara third eonaecutive
Lierm.

¥, A vipe-chatrman will be appoinged
by the Exeeotive Cofmmittes on the same
besis ang with the same provizos az the
chairman. A second viee-chalrman may
b appaintsd il deemed appropriate. Lo
manage the next Woeld Conference

Secretary /Treasurer

4. The posts of Secpetary and
Treasuror will b conducted ns a johat
post and this appointment will he made
by the Exeeutive Committes, Thi
HAasociation's Seeretarial will nuemally
b bipzead In the conntry of tha
postholder; Retienment will take place at
the first Exerutive Commities mesting
fnllowing the Qeneral Meeting.

Sub-committees

29, The Exoeutive Committes i
empowered to set wp Sub-commitiees of
spiaciabiat groups. They will cperate at
internationnl or reglonal bevel only; not
ot natinng| leval,

#. Members of sub-commiliiees need
not be members of the Executive
Committes, but will be appainted by it
Members will by appointed fior a period
af  years and may be considered for re-
election. Members will elect thalr own
officery (chnirman, secratary ste .

1. Expenses for sub-committes
arctivities will ba the responsibility of the
subicommittes, The Execative
Comimiites must be informed of budgets
nnd fund-roising propozals for activities,

12, Sub-committees must aleo infirm
the Executive Committes of proposals
for all their activitbes and must report
hack at regular intervals md when
reguesied,

Accounts

H,  The Esecutive Committen shall
case acoounting reeords to be kept and
these shall e open to the ingpection of
offipars of the Assccintion ot any tims,
and fo the inapoction of members of the
Aaapciation as determined by the
Exeeutive Commities

Bl That Exeputive Committes shall
eauze to he prepared and Inid bafore the
As=nrimtion in General Mesting incoms

amnd expenditure aceounts, halanee EC
sheets and aeromipinying explanntory E
Feparts E ™.
di.  Interim aceoiints shall alse he i é!;
provided for sach mesting of the g a
Exeeutive Cammitier, E

ocC
Audit 23
36 Befora every Cenera] Meeting, the %

mreonnis of this Assecintion for tha perlod
from the previous Coneral Megting shall
be examingd and the correctness of the
ingnani winl expenditure peeount and
balance sheet pecortained by one far
moee] properiy daalified Auditoes)

Bankers and cheque signatories

a7 The Bxecutive Cnmmities hall
wppoint bankar: and shall detenmine the
mandats of such bonkers, inchuding
dithurised chegque sigmateries, from time
b i,

World Conference

AB A Warld Conferonce will be beld
every 4 years or ot guch other mtervals
nn thy Executive shall divect, althoagh
these should be no bess than 3 yeprs nor
more than § years. Members will be
encouragad io hald interim conforonces
on regisnal or specinl interest bapes,

Distinguished service award

3. At each World Conference, an
wward will be made to oo individaal’
Individuals who hashave manilisted
distinguishnd service in the eduention al

dunf-blind peaple an a nationnl and
international level.

40, A specalic sub-committes will be
sf up prior bo cach Conforemee for this
purpass. It eompoaition will be
determinegd by the Executive Committes
but, will inclode chairman; secretarcy, all
pist choirman and all previous
recipismis,

The sub-committon will huve the power
to cronti criteTin as it desms necessrry,
If ary member of the sub-commities is
put farwnrd a5 rocipient, that person
ehall withdraw from the sub-oomem [Eee,

Bye-laws

A1 There will e mo byedaws s
such, as it s intended that all formal
statutes ol thi Associotion will be
inetuded in this Constituthon, The
Executive Commitdes muy ==t
regulativhs from lime to time for the
execution of @ particulas action.

Affiliations

42 The Executive Consmittes, in
prdber Ly promote the work and (rlerests
uf the Assopintion, may affilinte with
ather World bodies it consders
appropriate,

23
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