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Chairman’s Report

By the tlmee vou read thiz repat [ hope that yoo are
beginning to muke plans to sltend the next
international conference in Orebrs, Sweden, August 4th
to Oth, 1991, The Conferencs will be held in the Grand
Hatel and the Bergmannen Conteronee Center, The
working language of the conference will be in English

The cost of attending the conferenoee will be
approximately 3,000 kr tapproximately 480 U3 dollars
o 286 English poundsi per participant for
accomnmelntion nd meeals. The coat of registration,
whirch will be in addition tothe sbove, has yof to be
established,

The next mesting of the LA E. DB, Conference
Committes will be held during the European Deaf-Blind
Conference in Warwick. All members of the executive
arg reguesied to bring a lsting of all possihle
participents from their country, [Fexooutive membars
do not plan b attend the European Conlerence, they are
requestad b forward the list to our seerotary’s office ns
apnmn a8 possibie. The frst official announcemani
concerning the conlerenee will besent, using these lists,
nezaon s posstblo after the Warwick Conferonee,
Anyone wishing to receive information concerning the
18691 Conferenee who i nob sure that they will be
incloded on an executive member's st should write io)

Mr Rodney Clark, Secretary-Treasurer,
cinBense, 111 Gray's Inn Road
Lendon WO 1X 8PT, United Kingdom,

In the capacity 25 your chairman 1 have recoived @

numher of publicationz and several lefters concerning

services for the deal-blind. The guestion ae to whether
Dealf-Blindness s a onigue handicap requiring special
npproaches is eonstantly repeated, [E was our hape that
the statement by the Scandinegvian Ophthalmologists
and Audislogizts that “Dieaf-Blindness 15 a unique
handicap” bad provided a definitive answer, Apparently
this iz not to be the case.

Thise ol vz who work in the leld olten have 1o bry
and answer thi=s problem, Should we serve g ohild whois
ot deaf-blind or do we refuse knowing that the child
will fall through the cracks between existing services? [t
iz-true that in many cases-the appreaches used with the
ceal-bling are batter than nothing at all. But this does
not maks the approaches used with the deaf-blind the
best, or even an adequate approach for the non deaf-
blind child. If we serve the non deaf-blind child are we
simply crenting onother group of children who are boing
inadequately served? Should we do this or should we
azgist the porents of these children to be ollective
advontes

A chairman’s report is not the forum fo diseuss the
pros and cons of thiz questien in detail, But, as mang
infants who ore markedly premature are saved through
the remarkable advances in medical Enowladge and as
public expeciations nsze for all handicapped, i becomies
a question that will not go oway, It is hoped that
interested parties will contact the Nordie Stefl Training
Conder for Deaf: Blaned Serviees (Dhrector Manaann
Buwoarimil and stody the report thot they have produced
concerning this gquestion. defin Melnnes

‘Deaf-Blind Education’ exisis in ovder to encourace
contact betwoen people working with deaf-blind children
and young adults around the world. We helieve that
auch contact is eritically important to our field — more
important, perhaps, in deal-blind eédueation thin n
almost any other field of education,

Why is Lt s0 tmportant?
= We need to ek down the dsoloifion that sn many
people feel in their work. 1f you gnly know of ene or twn
deal-blind children — the children in your cloes — who
can you L to for suppert? Inomany countries thers @s
just o deaf-blind unit — the teachers there oon foef
just like the parents, thinking “Am 1 the gsly peraon in
the world fseod with thiz challenge™ You are nof, amd
thraugh these pages perhops we can veach out and
suppor sich other.

= We need to give steength tooench other, when our
pervices aro under pressure from, those who do nsl
underatand. Deaf-blind children are few in number,
thonkfully, though thelr fesds e greal. 1L s tasy for a
school, or o government, to feel thet the needs of thiz
smiall group of children do miol feature highly in their
priorities, The lifa-work of o dedicsted teacher can be
threatensd by the pressure of the politician seeking to
save mongy. In some countoes now it 12 being said that
deaf-blind children do not need special help — thoy con
his taught best among chdldren with mental handieaps,
Where doos 8 small unit, or an individual teacher, get

Front cover: Janny Deorlove feoching
independance skills fo Mowesn Marshalek of
Sense-in-the-Midiands, UK

the strengths to fight such moves? From eolleagues
acriEs the world

* Jileas and skills can eross all barrisrs. Why must we
all have o restnvent the wheel? Whatover difficulby woo
face with a deai-blind child, you can bet thatl someone,
somewhere, has faced it before and worked out their
answer il Insome counlries there 12 exeiting now
wark taking place in developing new methods of
working with children — in our small field, we must
hive o commitment 2o share all that we do. Withoot
new ideas, aleo, our own work can become stagnant. [f
there 13 no one to chellenge the work vou are doing, Lo
sy “this ig s defferent wiav of doing 147, it tnkes great
etrength to remiin fresh, original and creative with
vour children.

= [heveloping iiternationnl fonks 15 good 1 izelf, [
balieve. The friendships which are boilding up now in
the deaf-blind world are unparalleled in any other feld
of special education. Peaple meet others who have
different backgrounds, differant philesophies and
different politieal beliels, yet find that the some lessons
ara being learnt about how to work with cor childron,
New opportunities for sharing are now developing —
Lravel 1% easier, sending information a-easier, political
exchiange i5 easier, The deaf-blind world is poised to
take advantage of such opporiunities and to taks
sigrmificant steps in bullding up the guality of deal-blind
eduration worldwide

We ean all contribute to this. Your eontribution con ba
b write to this magnzine. Tell ws what you arve domng —
whiat challenges vou face, what ideas you have
developed, what help we can give you.

Poul Ennals
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MNew Videos Available from
Sense

Development in Young Deaf-Blind
Children

Thl;s videa laoks af 155_55&? ot
davelopment in you in
children; fine mmrrﬁi"s.
communicakian ﬁ:“dhur:dﬂ Iﬁéﬂ;l i
sugnEsks ways in which B opsnl
uﬁﬁe:e skills con be encouroged and
axtendad.

Prica £30 {inchrding postoge by
suface |*||-::i|:|.1 I

Principles of Teaching Deof-Blind
Children

This video ard the one described
beel v wara produced by Dr Tony Bast
of the Liniversity af Birmimgham. I
dascribes the oppropriaie leoming
erviranment and feaching bechnigues
far use with dech-Elind children and
identifies curmiculum which may need
efieration, by

Price £20) linciuding postoge
surface muoil),

ing residual Vision

This viden describas ways in which o
child's visicn con be cisessed when
parforming bath familiar and uwnfamilior
tasks. The i nmﬂd -:-F&using ﬂ'lia
wissan i emphasized ond exomples
showen of hiow this con be done.

Price £20 {including postoge by
surfoce mail)

Ovrders for these videos, which ore
WHS Formet and in the English

!'l:l'ngl.rage should be el o
Sarah Chippendale
1 Groy' Rood
s Inn
Lendan WCI1X BPT
Would on who f5 prodivcing videos
mmu .ﬂ'eaf-rb ind edueakion

British Government officially
recognises deaf-blind
education

Far the first lime the Deportment e
Educofion and Science in England and
Wales has recagnised that there are
800 deal-blind chifdren rretdin-g special
education, The DES policy document
was aanounded in Parlioment and will
soan ke issued do loea! Educadion
Authorifies. Tha messoge ofso colks for
more systemnatic plonning and
op@ropriohs provision

Planning rE:-r deat-blind children
sheauld I'Jegu'-d wehen H‘IE}I ore o Yeots
eld ond assassments should be mulki-
professional, according fe the
Govamment Department. Posents
should ba invelved in ossessment and
should be clowely concermed in any

ooement decisians, Teaching needs io

on o one-lo-one bosis and shoff need
b b skilleed in teaching the deal-blind.

Whila stoting that the froning for
tetchers of the deaf o blind does nes
equip feachers 1o teach the deal-blind
the Caovermimsint onnouncemant anly
calls for “incrensed training
opporiunibes’ and ral the rnm:l:lulnr}'
gualification that Sanse {The Mational
Ceal-blind and Rubelia Asseciation|
L= 1Y dcmnnl:'lz‘rg.

Eﬂrreapmdmce Course

& correspendence course in tha English
language is ovailoble o anyena whe is
intarastad. It is colled “incepandam
Living withoul Sight ond Hearing”
Plogse write fo

tiss Craroicting Lawhorn

Hadley Schoal far the Blind

700, Elm 5. Wimmethn

placse write ko the Editor of this joumal | || 40093 USA

with full details.

Switzerland; A new deaf- Zurleh. This is the anly sueh grovisian in
hliﬂd centre the German :.;:b:llncing:

In August 1988 I:ﬂ,liHirrE sarted on o
new home for children, young le
and adults whe have all bean ﬁlp
blind freem birth. The cost of the new
complex at Langnou will be obout
20.7m Swiss francs, The Faderad Office
for Socicd Security and the Conton of
Zurich howve given majss finoncal
wopart b thes project: 5. 2m Francs s
:m:l'ru ba roised privolely,

Far 18 vears be Faundakan for
Deab-Blind Peaple has hod i85 awn
rasidentiol focilities ond schoal in Furich
far ca mih:llf dani-blind children. Far
ovar 10 yoors it has cared for and
trained congenitally deat-blind young
quplu nm?:;uﬁh ot residertic’ facilibes
and warkshops on vorious sikes oround

pori
Swaitzariand. Tha 30 rasidents in its cara
al presanl are assisted ravnd the clock
by abcat &0 urnp]nu}-m af the
Faundatian.

Thi Faundalion's Execubive sl up o
plonning group in 1983 o ossess
needs. Fventually an apprepriole piece
af land was found, |:|nc5J thonks 1o close
conperation batwsan the loco!
-::I::rnr:'luni : n.z':hill':ﬂ!._ Ern_:]ilnbtr: |:|n|::|‘;|:I
iher Foundodion, tha opbmal project e
the various nesds wos weeked aup
buildih:l:] I:legl:rn i'.1 Puuggus! E'?-EE. The
centre is planned o coter for 44
resicents,

For further infcrmabion, conbact The
Foundatian for Deal-8lind People,
Frajmibrassa 27, BO32 Zunieh,
Ewtzerhand,

&BE 1 SUNQ-UD)
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Towards Adulthood —

Young Adults at an Early
Stage of Development

This article covers le who are
defined as being deaf-blind by the
Mordic definition of deaf-
blindness. It considers some of the
paints of view and trends that
concern family and staff of
congenitally decf-blind individuals
at an early stage of development.

View of Man and
Special Education

[Fue Lrws 1n dmer countries vy
pecording to, among other things,
national ideologies and oar views of
man in socety, Consider, for
exxample, how varied ave school
pragrammes, how much or how
Iittle parenis and stadents are
allowed to inflsence them. Char
social legislation tos may or may not
allow elients in institubons or groap
homies much sqv in mow thie plass
where they live i3 run

I omer daaly nctivitiss we are no
very oomecioks about thie, Hut if wa
work with congemitally deaf-hlind
penple at pn early siage of
develepment. infustice may bepoma
viery appairent anless the
comgremital iy deafiblind mdividual 1=
ta have his o hitr natural share of
the respurces in socialy,

Many desf-blind penple.still Hy
i institutions for the mencatl
rotarded without seflicient stall and
without educationally qualified
slall, where hausinge conditions are
not melapted fo dealhlind people and
plafl ave not trained in deaf-hlind
sarvices. As a result their potentinl
tor I'.||_""|'I"|I'I;'.-I'l':|"'rl'. 15 il me pod as i
cawld be.

Tha mejority of congenitally diaf-
blind people will nod, during yeuath,
raceive any continued educaiion so
that thewr cormmunicative skills,
influencing other develspment, can
gantinue 1o impeove. They will not
hava the spme apporiondbies for
aceommimodation, education snd
vacational traming thot other young
persons have

Thee same lack of npportunities
lor mew impressions andad interaction,
which arethe basis for

Uil runm't‘l'l}l Kurt Winterha| was
Project Co-ordinator of the Mordic
Direclory, which has been developi
new materiols ko help sioff whe wo
with deaf-blind children and young
odults, Previously he was a teacher at
the deaf-blind unit ot Aalborg,
Denmark, then become founder ond
director of Ungdomshjem, the further
educabion centre for deaf-blind young
adults oged 18—23.

Kurt has been encrmously influential in
the growth of services throughout
Europe. Mow he has moved lo Kenya,
where we hope his energy, wisdom
and eammitment will halp fo
encouroge new serviees in Eost Africe,

A1 the Internationa| Conberence in
Paitiors, France, Kurl delivered this

poper an developing independence.

developrment, continge imio
adulthood

In some contries t Ill':\- Lry Lo
make up for this inequnlity by
abolishing special laws for impaired
peaple, Tnstead, femsiabon aboot
=vhopl proegeammaes and soeual
aftdgire, for r-'-.:'.r|||:-|-.- s |

changed b meel he needs of
handicapped people

And there are countries where
poarontsand gadl fight hoed
create equality by law aned argue
ikl persons al an early stage of
divelopment toa should heve the
spme apportunities to have a place
to live, letawre time ootivities, wark
ind lifelomg education as olber
praple in aocisety,

In thiz wiy 1y argus for a
dvnamic view of man hased on the
iden that all individule have
potentials lor development — if
apportunitios for interaction are
crgated. They ergoe against & vigid
view ol mpn based on the ldea that
human potont 1als and quahties
cannot be changed and thal o
pierson will remain the way he was
tarrm

Wi should be very mware of thoss
lundamental views because they
will determine deafblingd people’s
pessikilities, and influence the wey
special pducntion iz praviised o
inEtance using special mothods fo
anlve behavioural prohlems

In the Mardie countries the deaf-
blind rubella child ha= formod the
nuaperity of the known congenitally
deal-blind. In schools and in hames
they have hien educated and have
developed wsing methods inspired
by the programmes [or the desf and
thie PTEETAIMIMEE for the bilind, which
vwere strongly anchored in Eoropean
hamanist philosophy

A integration of disahled '|'-|'r|1'.-|p'
toirk place in other parts of dociety.
pomgeniially deal-blind people at an
-:'-Cll'l:'- etage of oy IR WiliTd
affered educstion in schsols and
homes for deal-biind pecsonz, This
nesw group had other requirements
for edpeation and development
hecause of therr lack of dovelopment
in this =ncial oridl, motor,
vogrnitive and Driraiatic Nelds.
Yiouns oalhlind
\ndividusls with eomsidernbie
lingueatie prihlems hrought alwat o

tainge tn-the comcept of education,
nnd new psycholegicol theories ware

g0 Ta b

Inirnouced dr were priacisesd
thoreughly and consistently, Une

tried, for imstance, toaib]ve



behavisural and linguistic problems
sing thernpeotic principles derved
from American scientific
hehavigurizm,

Therapeutic principles hava
contrbuted towards the welusion of
a large group of sevaroly
hiundicapped peraons in educationsl
and development programmnses
araund the world. The question 1s,
however, whather these principles
areonly o new expression of o
mechanieal view of man,
considering human development as
only o result of snvironméental
conditions where behnvivur ond
language arve contralled through
punishment and reward,

Swviet pavehology has mads
cagaiderable contributions to the
undersianding of the higher muontal
peecessaa; including the functions of
langnange, n=a means o conteol
behaviour and thinking. The
contribuators (o this understanding
omphasize that o person develops
because of an interaction with his
apcial and physlest epvircnment,
Thiz i= o dynamic view of man.

When working with congonitally
deaf-hlind pecple at an early stage
of dovelopment it hecomes evident
that we work with a combined
pavehnlogical made]l uzing different
miethnds which reflcet different
ideslogies, The eclectic psychologicnl
rweiiz] conslets of American
erientific behaviourssm, Soviet
socially oriented peychology and
Furopean humanist philasaphy
frcusing tho individual, We must
glways b gware that the coneept of
society, the concepl of man,
peycholegnen] theories and practice
in gpecial adueation wre all based on
different ideplogieal philosophies.
And congenitally deal-hiknd peapla
at an early stage of developmeni
mssl have their egqual share of the
resouree in socieky, They muast be
treated sgually in homes, at work
ard in edusation aecording to the
legislation and the view of man
exizting in the seviety where they
bive:

A functional
definition

Since 1080 the MNordie countries
hove applied o comman Mardic
definition of deaf-blindness. It iz of
grnt imporiance that this
definition iz fanctionol and does ned
reguive any minlmal loss of hearing
o visivns, The individual potentiol 1o
uae rezidual hearing or vision varies
g lot I ndl other conditions were the
pamie @ voung pevson would be able
to use residual hearing or vision &
lot better thun an elderly person,
and & pereon withoul mental
retardation will be able to sxplait

residuinl hearing or visian belber
than o person with mental
retardation

Dingnosing deaf-blind persans
becomes term-work whene
presupposed functions ke
commueiestion, social life, phveical
eomdition, work ability, datly Diving
skillz, housing conditions, economy
eie. must be taken into
consideration, and for congenitally
deaf-blind people alsn, information
o eogritive, emstional and motoer
development. A functivmal, as
oppored to & medical, dipgnesis can
slill b nsisd ns o progeess guide in
gpecial education te include poople
with ssvere handicaps in
hahilitation and rehabilitation
PragTamimes

Thia iz where the large group of
young ond pduft deal-blind persons
at an early stage of devalopment
bebeng. Yenrs ago they wers
wronely dingnosed as mentslly
retarded and they de nol receive the
necesznry halp they need for
optimal development,

This growp is probably much
larger than the group we know of
todsy, A considershle part of them
will be-at an-early stage of
davelepmient cognitively and
linguistically and hove sevaro
phyeicel handicaps. Many will have
hebhuviour prablems because of lack
of language and lnck of skills and
comprehensibility in their daily life

Thise persans musl necesaarily
be ineluded in the provisions that
exiat nnd that are planned for depi-
blind people.

Dige £ the functienal defimition it
15 diffieult to distinguish hetwean
congenitally deal-blind pesple and
multi-handivapped peosple that do
not uae hearing and vision
functionally. In the Nordie
countries wi have begun to
interpret the definition of deaf-
blindness so that persons who
do not use hearing and vision in
a functional way are also
defined ax deaf-hlind, even
though one cannot register loss
of hearing or vision using the
current medieal methods.

Even il we do have problems we
trew o defing this group separately
from pther handiecapped people,
They have n-strong need for
hatsilitatuen or rehabilitaton, and
therefore they must be fuken inio
conaideration when provisiong are
plammed for young and adult
eongenitally deaf-blind people.

The expression Tower
funectioning” used abowut deaf-
hlind persons is at besi
meaningless and at worst
diseriminating. In most cases it
refers to individuals at an early
stage of development in the
cognitive, linguistic, social,

emaotional and motor areas. [
wioidld be more correct in Mutwrs Ls
say 'persans at an early stage of
development’ oxpressing behiel in
cortinuous development, step by
starp, A we can create ppportunities
for imteraction,

By referring to cognitive
development as it t5 deseribed by
Piaget a-common riferense con be
created applving the six sub-atages
ol fha: sensory mader period. A farge
purber of the persins regairing
mngrayed services i youth and
adulthood will in their copmitive
develaprvent have redched a etage
corresponiding to the pre-operational
pericd ond cian hoodly be considerad
as inddividopls at an early stape of
dizvelopnent,

Continuved
Educational
Programmes in Youth

The first 18 vears of a congenitally
daf-blind person'e Hfe iz of crucial
tmpartance for funcltions later in
tifie, This period may be only &
guarierof their entire lifetim, [k
therelfore an urgent tosk for
parents, professionals and
politicinns to plan and execuie
praviaions fer them which ean offer
ppportunities for g meaningful
adulthood as close {0 the normal as
pasible Youth is the bridge pver
tho gap between childbeod and
adulthood and should be uzed to
preparce the young person for
adulthond. Doring the edication it
ghould be posgible for them s,

1 live together with sther voung
HEFS0RS

2 have hobby omd leisure tme
grkivities

4 have centinued school edueation

4 have veeational training.

Congeniiolly denfblind youngsters
have a siromg need for help so that
they will be zble io manage in
pdulthood, I8 will therafore be
natural to offer all of them 3 te 6
viears ol educatbon after primary
school, This continued educational
programme should be offered to all
perand, regardiess of functional
fevel, and must bo-adjusted to the
indivadual young pecsin’s
opprtanities o hasing. lemsure
time activities-and work in adult
Tife.

The progromme’s efficieney can
oaly be proved when all the above
mentioned facilities are running;
thay mzd be earefully planned.

Thare nre many rengons why
youlh i# sueh an important peviad of
life: The young person will
uperience §n omotional and

46| Bunr-uoy
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practical liberation from his or har
parents which enibles both L
prepare for separation Iater in life
ared to eslablish new emotienal
relations, And during the young
perean’s education the Gamily,
parents and siblings can wisit him
witin naeded.

ln establishing dontinued
weduention it 1z important to
maintain & holistie view of man
witere the interdisciplinary team
provides well arronged conditions
and continuity in deily lifie.

Trvsome places in the worid
vontinued eduention is provided Tor
enngenitally deafblind vouth and in
other parts such provisions are
planned. We must be aware onee
again not to seErerate persons ol an
warly stoge of development, but plan
for all deaf-blind persons.

Communication
Cognitive and linguistic
developmant is hased upon
interaction with sther persons wnd
with enwirooment, According io
Piaget the devetopment of schemes
and the eo-prdination of schismes is
the base for images that later on
will be gymbolised vsing Baguistic
meclin,

Adult pereons at pnoearly stage of
development must therefors
continge by take part in-social and
practical activities that offer new
peroeptual poasibilities which are
functionel. [n this way the basis of
linguistic develspment is formed,

Many persond will not reach the
lewe] of sufTiciently sxpressive
lnnpguage, which is what we aim for
and can test, But 1= the sxpressive
language only the top of the jeeberg
which can be seen abeve the water?
The rest of the linguistic system
whach we cannat =ee 13 as importank
snd pomzists of smong other things:

=  Oreation of concepts
=  Inner language
= Receptivie longuage,

Concapts are created through
sERE0Y motor experience in
eatablishing sehemes which arg
changad through a=ssimilation and
aecommodation, They can eontinue
to devilop and form an important
besiz for gdult persons” independent
participation in dnly Dife netivities.
The aduli person will demonstrate
hiz or her cresiion of conoepts and
inner language by conerelo netion,

During sensory motor getivity wi
create images which are the
beginning of inner langesge, The
inmer languape will control &
person's actions depending on thi
memdry for temporal sequences,
and, in this way, it i&alss an
important ool for independent

living as an adult.

By u=ing total communication in
social and concrebe situations il s
possible Lo boild upa functional
receptive language which will be of
great viglue for daily
COmUmE e ation,

Our strong wish to develop an
expressive langoage most net let us
underesiimate the value of other
linguisiic elementa which are baste
for oiher skills,

The use of tortal commnnication
and structuring of peraons, Bhme and
plaee have holped many desf-blind
peaple at an early stage of
developpment. But nomatter which
hinguistic medinm wa apply, the
main prablem con=ists ol attubning
generalisalion with spomtsneous use
of eonmumication

This iz perhaps due (o the et
that communication often takes
plase gt staffs initiative and
therefore does not get an immeadints
functbion and thus lead o
peneralisation. We must be sware of
client's inilitives which are
fanetional and thereby more quickiy
lend to generalization,

Birong structuring 5% oflen
necedsnry to creats
comprehensihility and sntieipation
of activithes, and mlag io vedocy
chionis fenr and uncertainty, The
strurturing normally takes place at
atafl's inttiative, bat the client's
sigmale canindicabe when B mew
activity ig to be started. In sddition
tar tlikas gtadl must take care o
imtorpret the client's signals during
the activities.

Al this early gtage of
dovelopment, communication will
depend on any establiEhed
intersetien whiers staff tnierpret the
chient’s pre-symbalic signals as i
they have communicative value,
The pre-zvmbolic communication
takes place in eve-contact, following
of the glance, mimies, toach,
mivsenimibs of the hands,

Later in communicative
development ofher media from total
ecomimunieition can be applied liko
gonerete ohjects, 3-dimensional
madels, photos, dreawings,
pitogroms, natursl signs and sign
lanpuage.

Needs in Advithood

In adulthood the basic needs are the
aume a5 in youth and this entails
thit ndulthood is bailt up ond

|  Hewuring farilities that allow
aptimal independamee in duiby
petivitios with the possibility of
soiial netivities;

2 Opporiundlies to maintin and
devolop bobbies and loisure time
petivities and to make feisurs

Hme mesningial;

3 Wark or sceupation that gives
sall=lwction and oplimal wse of
qunlities and skills;

4 Continued education and
informatien for farther
develepment of communicativi
skilla g3 & tool for socual
developrment and foar
urdderstanding of secisty,

These hasle needs muest of course
alsi be met in the large number of
people wha have been educsted in
sehools or hoanes Tor deaf-tlind
pirsong, but wha today live in
institutiong for the mentally
retiarded.

Ty support these people the
following measures should be
planned:

*  Habilitation and rehabilitation
genires which offer {raining and
edpeation within the e premss
mentioned nhove. The centre
should funetion as a resoures
centre and shoald also do field
testing ond sdjustment of nids
and devices. In addition this
offers sduenation to =tall.

*  Advisery gervices should be
established to guide nnd mstroct
stalf and deal-blind pereons.

* CAdecentralised svetem of homes,
johe and eontinued educstion
adnpted to individual needs
ahould be establizhed,

Thes evstem shouid be
oetablished 1o ensure that the
individuals sajoy optineal
puesibilities for development and to
muintain and extend expertizs
within the field.

Wi should compile experience
ahaiit hoosing fecilities and
opporinities for jobs for persons ok
an warly stage of dovelopment
maethadically, How many persons
shiould live in the ideal group home
tomerl the individual needs for
eocial contact, leisure time activities
and soan? And how g shoald the
housa be toallow vocational growth
amone staff? How do we create a
model oy integration that excoeds
administrative msegration and
allows social Integration as well?
Haow cam we dovelop jobe for deaf-
hiind people st am early stage of
development <o thal they can gl
worlk o have activities which are
different from the sccupational
activities of kinne?

In the years to come it will also bo
nn important task to devalop
adeguate services le elderiy denl-
biind praple, =6 thot provisions vary
with the rhythm of life as it does for
able perapl, I8 happems-to oz and
should aleo happen io elderly deaf-
hlind peagils. *



The Kabarnet School for
Deaf-Blind Children

In most African countries thars s shll ne specialised suppaort for deaf-
blind children. 5o the repor from Lucy Lugonzo of the work In KEabarnel
School in Kenya is parficularly welcome, We hope soon fo hear of the
growth of other services fof deol-blind children in Eost Africa.

History of the Inshtulion

Tha ceal-tHiing schood was starfed
ot Kujo Schaol for the Deat in
Septamber 1581 by M Stephan
Lugianza, the fascner n charge. i
wias moved from Seuth Nyarzo 1o
it presant ploce ot Kobamet on
the Sty o oy 1985 where #
stands as o school of its awn within
e Specinl Education S3choal fio
othear handicaps

The sl |5 spanstrsd Dy e
Chrelstoffal Bindensnission (CBEW) of
Wast Garmany with the Kaernys
Society for Deaf Chidren as the
urriorali Sroansaiicn trrough
which all the money Cermes Tridem
tne C8M o the schools (fsponsars

Employment

fhere are 23 tegcherns,
subarcinote shatl are ermDloyec Dy
the hiinlstny of Educatcan, Scientce
and Technology. 4 Houwse hothss
ang emphoyved Dy the CHM

The presant errcimant of geof-
oiind children (s 29 betwean tha
aged of 3 — 13 vears and morg
LTy o i aorhy 19ES

Learning Prograrmime

The children ore fough!
salf halp livirg skt
foiiet training
CoO-QCIvE POVEIMantE
singing songs 1 iraining of
resicducd haaring ond spesch
trairing)
matons developmeant
signcl Dehowviour
rEnony fraining
wieual fraifing

Language

Teaching loRguage means 1o
CCCOMmpOry G Sigr Oof Word wath
oin action. This Increnses the chlld’s
irterest cind his oasimilotion of the
irformation. Inonder fo maks 1na
deaf-bind chid an octve leamar
o situation showsd be cracted In
which he can onficipate the raxt
attracine siruation, 'Evenis of life
for o chid arg assentialin o good
educotiona plan

Acivities
A Assesrnent Fesource Centre
exists for pararts of pra-schodl

Honcicopped Children, We mn
o courses aoch vear for parents

wiho hiows chidran inschool and
at home. The assessmeant
cammittaa offcial, the sehool
taaching slaff ard The
subordimaie staff ully velve
fermseives N hie exergise —
mioking the coukas g Wccaes

Hema Training Progrommes
The staff fallow U Suring the
December holidoys each year 1o
fird aul how porents cnd family
members copa wilh o
honecapped child ot homean
longuoge developmeant
motor develcomeant
orientation and mobiiity
aily virg kil
sacial educanon
constnaction of simple fow cost
oy
Ty SO Ty S0 E Ty
rababdilation of the
hongcoppsed child
guidancedcoursaling
protecton/come aducatasn of
childran
imter-donraction Daehyaan
indiviclugl fomilies ong socisfies
with all gesarnrment and
prvale agencias
e hove Ao Sther Sensses In
tenya for deaf-bind shildran
excap! thig Cantre

Aszessment

Im Bael Afpcan countres fhe
proodems of ossessment of
rondicaoped ahildren are still fo
b= settled. We still lock gualified
paychologists, peychiclita, spaach
Theropists, sooal workers org
taactkes CEowall, winc WOk wiotk
hiond in hord and brirg Datter
cesesment of the hongicopoed In
freir diffsoant oraos

M
==

Counselling and Parent Guidance

This-areo alsd hids iy pdeeDlars
from ihe porentsof handiccoped
chbdren o fTeochnems, QQctorn,
sociol warkers, sbe |1 s rolb aasy 10
fird homes of evan toinvite some
poarents o come 10 sohod or the
clinic for necassany odwica for Ina
ecicotion of thed hondlcopped
chid Wost one: Ivineg in naral oreos
where roads ara alrmoast
impossaths, Since n the past they
conscensd e ceal, e Dlind o
deaf-blind children fo baafl Ao
wik e to the fomily and
camrmiulty Of lorge they usually
a5k ‘How can o handicopped
chid i=am, ard whot can e do in
i end? 5ome hirk Hhear ghildren
miay b lost whersswer thay arg
beng foken toschool, ond won't
ayan adrmt gy Nove Q
hondicoppad chila af home

Qur pdon for the Future

A Phose 3 hvang uaitfhorme vEdne
5 envisaged. The school will
arcommodate about 50 deal-
bind chidkran with athar
RoncEcaps, el hove selt
supporting octvities for tha
production of food, by having o
friait giarder, o vegetabie garden
poufty kesping foraggs ond 2
dairy cows for milk

Older chilcran are 1o e
rahabiitated and 1o hova o
shishtered womkshoo for sewing.
Krittireg, toys, feld cookery ang
weaaing aotivities ats

Placemenis

Future fraining skils will oe
detarmined ard plansd
occarding fa tha progass Sf tha
nidnidual deaf-bénd chifd.
Mrs Lucy Lugonzo
Assistant Teacher lor Deal-BEnd
Children
P.O. Box 1258
Kabarmel
Eenyao.

4861 BUNF-uBK

UOREINET CUIg-Ioeg

7§



]
¥

Deacn’-Bird Educarfior

Jan-June 1989

Stereotyped behaviour in
rubella-deaf and deaf-

blind people

Eleven

wmmnrmd the results
1987 on the same children, The

ogo, Jan van Dijk carried out a study of tlTﬁrnl.lp of Rubella-
ond Deal-Blind children in Victoria, Ausiralia,
of o follow-up study® which was carried out in

is article is a

was co-ordinated by Jan van Dijk,

with the assistance of Ruth Carlin of the Deaf-Blind Care Associotion m
Victaria, Austrolia, and Marleen Janssen of the Institute for the Deof,
Sint-Michielsgestel, Holland.

The follow-up study collected information on a number of variables,

including on stereo
the carlier findings.

rubella ‘deaf-anly’ children, sterectyped

behaviour patterns and compared them with
alysis of the data revealed that in the group of

behaviour had almast

disappeared . wrhile in the majority of the rubella deaf-blind
mb&ﬁfﬁuﬁmﬁm behaviour patierns still existed, This article
ki :

5 at these

with o deaf-blind young person, usi

stersotyped behaviour and o co

Intreduction

Sometimes nture provides the
selentist with information on
hermirn besings who are born and
raized in oxtremely deprived
circumstandces — such g& children
who are edweated by animals, o
those who are congenitally dial and
blind. Most studies show that
despite the extreme conditions.
chifdren still shew rather novmal
bebhavioural patterns, such as
taughing, smiling, pushing and
puilling. Among sensory-doprivid
young children, so-called
uctemnt}']*:;'rl BEI R IMIT B VY
atriking and hes attroctad the
atbentien of many researchers

It 18 recorded that primoates
rermovied from their mother at birth
and reared inosgcial isalation can
develop behaviowrs such as ingee-
sucking, eelf-clasping, bodyv-rocking
pnad head-banging. However, similar
behaviours can b ohserved 1n
normal children and in blind and
mentelly handicapged infants. Sane
gutistic children an engiago 1n
ribualiatic stereotyped behaviour to
sueh an exlent that they seens to
bt pomplete contact with the
eravirunment. Here the behaviotur
has besn referrad bo ms ‘sell
sttmilatory’, and moy inclhuds
rivythmic rocking, hand-Napping
finger-Micking ond twirlmg olyects
i [raet of the eves, It @& generally

figures and examines one experimental way of working

5 fo reduce

= T

self-reinforcing
ibute to productive

agread that these behoyviours ars
VETY hurd 1o distournee in children
and may interfere with the
peeorence of normal play and the
learning of new behoviours
[m edeal-hiknd children severil

typesaf stereotyped behaviow

atterns-are froguently observed. A
primbair of tliese behEvionrs are
centred ground the eves, such ns

eye-piking and eve-gouging. «dar
v [k ha= mades an extensive
F--';;:f_":'
ety |
y i
—':x T |
AN P
= 74 - |
|
el \
'\.|‘_‘. 1
Y T B '
*-_HE__‘____ _,_-.—ﬂ‘_._FF,.r" E ! g
Light gazing

study il these behaylours in deal’

tlind children and hes tried to moke

- differentiabnn bebwesn the
sevirel types o sterenky |||'-|5I
Belavaour that they showed, In his
resparch sample, tws groups eould
b digtinguished, One group of
children wiere deal or hard of
hamrng ‘only’, caused ||:|' ergeniiod
rubsilla, while the nther groug s

Jon van Dijk

rubalip-deaf and hod 2everely
impalred vision through bilateral
calapiwcts, These ehildren we eall
deaf-hlind. 1t hos olton heen
reparted thial deaf-biind children
show an unisual reaction B visual
stimuli. Stwdies report rhildren
involved in light gazing or
producing stroboscopic hanid
mavements while walehimg o visual
stimulys, Citen this iz accompanied
by ey poking. This behaviour was
s seon in the grodp ol ‘desl only’
children but wine much more
prisdominant smong chifdren with
visunl impmirmeml Ciftern tovs-nmad
athar uijects were need for this kind
af seli-stimulsiory behaviour, sueh
iz torrhes, light sourees, shing
surfaces, wte, When these stimuli
wire present, the children
fregquently bocmme very groosed oo
diffienult to reach

(iher typies of gtereotyped
bhehaviour wo studied wers rhyihmic
bisdy-rocking. head-Banging, moiiing
iht jumping . 4 i3 asswmed that
thicso oarly rhythmic patterns give
thie chifd feelings of pleasoure pod
reliel: in normal ehildran thoss
pekivities digappenr with ago,

[t i= widely reportad that
mizninlly retavded childven carry
st stercstvped mobsr palterns for g
groat gart of the day. This could be
throsgrh ancimability 1o respood
pprpropriately i the demsnds of the



environment — in particuler such
children’s relattonzhip te most
ohjecis seems disrrganized and the
aame can be said of deaf-blind
children, However, thise
siereatyped motor sctions may not
only relabe to defocts ol intelligence
— omig thivd of 'deal only” youngsters
showed this behaviour abso, while
thie intelligonee of this group wis
above average

It shautd be noted that both
groupe of rubells children had &
poor atart to life, doe to low birth
wetghl, feeding problems and
hospitalisation. 1t 15 generally
acknowledged that when & child i=
deprived of ppproprinte maternal
etimulation st an early age, or the
mither lives undér grest stress,
undesirnbls behaviour may develop.
The rubslla deaf-blind child may
al=o have suffered brain damage
fram the virnl infoction.

These factors must be considered
when disenssing the edusational
strategies for working with deaf-
Blingd rubells childeen. Is it posaibie
to change sterestyped behaviour, &
that time and enargy are freed for
mare productive activity? Will thesa
whildren natwreally sutgrow this
behaviour with age, s is the case
with normal children?

The Study

From our original sample of 81
children tn 15976, we aelected 27
snbjects. 18 wers hearvingampaired,
aind 9 were both héaring and
visunlly-tmpalved, All were robella-
handicapped. At tho first
assezsment the children mveraged
§.5 vears old. Al the second, they
evernged 16.5 yoarsold, OF the ‘deal
enly’ sampie, sll but one subject
scored within the normal range of
intelligence, All the deaf-blind
subjectz showed low intelligense (15
le=s than FOL

Im the original study, stercotyped
behavigur was azsezaed by using
items from Rimland's checlkelist. The
list contuins items relating to the
chitld's reactlon to sensory
etimulntion {particulerly to light),
hand movements before the ayes,
soutnd and smell. Other items deal
with racking, whirhing snd jumping.
The fivst study showed a significant
difference between the groups in
their responses to sensary etimuli,
bt mo mignificant difference in their
aterestyped motor movements, such
s repetitive jumping, ete.

In this study, all subjects were
reazsessad by o trained
prychologist, Ruth Carlin, Dats wae
collected with the ‘Autism
Behiaviour checllist’ (Krug, Arick
and Almond, T880), In the
contraction of this checklist,
Himliend's checklist was used. With

the Autism Behasivar checklist, one
can compire several categories of
severaly handicapped children with
nutistic-like behaviour — degt-
blind; severely mentally retarded
ond seversly emationally distuebed
children and adults disgnosed as
autisgtic. The checkifst has five
entegonies: sensory funchioning,
relations and contact, use of bodies
pnad ebgects, language and social
adaptation, For deaf-blind hildron
the data on language, speech and
hearing sheuld be interpreted wnth
caution, The sectionz on sensary
functioning and vse of body and
ofijects, expecially identily those
atersotyped behaviour patterms we
nasesned in the original stody. This
makes A comparison guite reliable.
It also makes it possible to compare
this group with the tvpieal resulis of
gutistic children,

Climbing, Bght-sesking

Results

= Among the 'deal only’ rubelln
children, the stereotyped maotor
actions have almost completely
disappeared aver the vears. A few
subyects atill show a rather strong
interest in gome mechanical toys log
spinningl and were reluctant fis
change routines, but these
bebaviours are certainly not
deminant and hardly upset the
normal course of life. Thie resulls of
this group shivw no similarity at all
with mulizm,

* The group of deaf-blind childrén
show a completely different picture;
O the yeara, two children have
ilmpst completely lost their strong
invalvement in stereotyped
behaviour, ineluding the streng
precceupation with light spurces
Twa children arve still heavily
invelved in ol serts of stereotype
behaviowr and can be classified as
autizlic children. The remainder of
the group show the typical deafs
biind profite, which is eimilar to the
prafile for mentally retarded and
soverely emotionnlly disturbed
chibdren:

Discussion

After the rubella outbreak in the
USA in 19645 mworeness of rubella
and its resulis bevame very high,
Thres years alter the spidemmic a
vacrine was developed which guve
women protection. For different
reasims, wimen still escape
vaccination, and children with
dizabilities due to rubella are still
born all over the warld. It s
astimated that in Holland, & conntry
of 14 millien inhabitants, 30 — 104
rubeila children are born eoch year.

In many countries not all the
Proper measures are taken to
prevent the birth of rubella
children. In the UTSA it is estimated
thiat there are 20,000 peaple
handicapped by congenital rubelln,
Depending on the time of infection,
the health condition of the pregnant
woman and other unknown factors,
the effiect of the vires Infection on
the developing embryo vames. [E 2
generally not realized that rubella i=
i Tate an-sol” dizease; this means
that seme symptoms maoy show up
Luter in life such ae diatetes
mellitus and glaveama, Too little 1s
known, ss yet, about the mental
development of older rabella peaple.

Research intorest in rubella-
handicapped people seemsiobe
decreasing now. This is regrettable,
biecoase fofbw-up studies can shed
light on problems which might ba
very prooninent st a voung age, but
disappear or become less dominant
over the vears. A development study
of thiz kind has valoe alss for
gimilay growps of dispbled people.
The regssessment of our originad
sample strengthens our epinion that
earty visual impairment has a
devastating influence on the
development of the child asa whols
Lack of ppropriate visual etimuli
at arearly age, in combination with
a poor physical condition, hag a
devastating offect on the developing
human baeing. It seems that the
ciild habitually tries o make up' fer
thiz deprivation by seoking
continuons, sterastyped, stirmuali.

Im epsen withoat visunl damage,
the start o life wae aleo poor, but
the child could become interoated in
n variety of stimuli, breause mother!
child intergction could take place
wsing the normal visunl channels
and children and children could
lewrn about people and objecrs. This
cian bean important compensating
factor fora poor. physical and soial
gandition sarly im life.

In pur original study, we stabed
ihat the stromg invelvement in
stereniype behaviour by the chifd
with o cntarnct was nob a promising
predictor for the child's
developmant. The first reports of
our follow-up study seemed fo
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